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~ "\ This document will aftempt to provide infermation about the current status of graduate human,
services education programs in institutions of higher education.in the United States.

As a gengral starting place, we have used a definition of graduate human services education.
from the professional literature (Chenault and Mermis, 1976); * - ’ -

& .

z

" , . N . -

- ¥ R . .t . -~ .
Those programs that contribu%}o the education of human services personnel through
learning eiperiegges and subject content that are integrated across community systems. .

B z -
P

X .

-

As aur examination of the present state of graduate human services programs proceeded, it
. became apparent that few programs calling themselves human services fit this definftion.in its
fullest implications. Whether this definition is a goal towatd which existing programs will movB—~
or whether a new ‘definition(s) will emerge over time remains to be sden. )

At this stage in the evolution 6f human services directions, the term naturally means different..
things in different education programs; and it is precisely the nature of these differences we R
have attempted to discuss and convey, - -7 - | ' - R .
It is our hope that this teport will assist administrators and faculfy to view their institution’s
various human serlices programs from a national perspective, There should be a number of
ways in which the information contained in" this monograph could be used to further the pur-
.. poses of any single’institution’s human services programi directions. The report should also be
a valuable resource for goverriment, tite private sector, and community professionals in human -
o gervichs across the country. : = T .. :
- [ 4 . e - #

. -
- -

. - i Y * . “ i Sy N
. Historical Background e . .- P
Z " There i$ ample evidence in the professional literature of a common mixture of influences and_ v
. directions that could be called the human services movement (Dumont, 1970, Schulberg, 1972, ,
Curtis, 1973; Schulbe(g, Baker, and Roen,1973; Waisman, 1973; Baker, 1974; Brown and

3 £ -

- i o 'Human Services Monograph Seties's No. 7, May1978 1 ~ . ..
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. Isbister, 1974; Demone, 1974; Demone and Harshbarget, 1974, Hasenfeld and English, 1974; .
.y Levenson, 1974;"Moralesand Mikulecky, 19!4;Qhenault, 1975). I ! J

*

The broader human services professional literature from various fields provides additional . :
evidence of this evolving human serviees movement. However, tntil receptly this literatire has
- , remained generally within professional categorical boundaries. The frofessional literatures of”
< .. mental health, community psychiatry, community. psychology, social werk, public. admiinistr’a-

. tion, and other fields have .not, to any significant degree, incorporat fhe human services
literatures of the other professional fields. - | ) '

;
’ 14

e ., The only existing comprehensive integration’ of human services professional litesature across
flelds is the work of Mermis (1977). The importance of bringing these isolated human sj?rvices
“literatures” together in their systemic relationships is-so great, the future development of
human services, education may depend largely upon the degree to which humar s rvices
educators follow this lead. ’ o N

E
.

.- . Anexamination of this literature across fields highlights both the paucity of attention tlvax has
been -given to human services education and the need for change in this area. Broskowski
. (1971, Broskowski and Yessian (1977), Lawrence (1974),'Schulberg et. al. (1974), anc others
nave suggested the need for new training models for humari services professionals. In the past
several years, professional educators in colleges and universities throughout the natian have
- both written about and attempted to develop education programs for human services pergonnel
- These programs are designed to provide students with the knowledge, skills, and experience

’ that will hefp them to be more responsive, responsible, humanistic, and compeier;t as théy enter
.. - .. the ared of community services. -* _ . - -

—
i - - P .

- - . 1)

We have been in contact with a number qof these ﬁr essionals who have imp!ernent’éd .
. programs with titles containing the words, human services; but there seemed, in most cases,to = -
be little else in common amiong themroggams. For this reason we have felt a need to obtain more .
specific information from as many institutions of higher education as we could. Only, institu-
i tions, who, by their own definition, have implemented studies at the graduate level o} human
. ' ‘services were examined. X ’
-~ L3 -

. v tas 2 ] s
e . The Human Serviceé_ Center at the Unlyersi‘y of So\tjhemibalifomia has iija'de sfsteriaatig a
tempts to focus national awareness on the need for eveloping appropriate human servi

education models. Some of these efforts included. a) the 1977 Human"Services Education

Report (Chenault & Burnford), a national survey of human services ‘graduate egucation
programs; and bj an HEW-spoﬂsored national conference, in February 1977, which brought '
together 50 academician’s practioners, and_selécted government officlals from throughout the
country, to study issues in human services and higher education, The contents of this =

=

monograph are drawn primarily from the findings of these two efforts, - o ~\
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PARTI T

_BACKGROUNDINTHE - - S

PROFESSIONAL LlTERATURE

_—

- 3 . .
- B &

It has not been our intention to study professional education relating to mdw;dual profes- '

sional fe!ds or to compare and contrast them. Because our purpose has focused upon the
emerging “human services field”, we have excluded comménts and refergnces to many studieg,
and discuskions dealing with professzonal education as it relates to specific professional dis-
ciphnps or f‘elds . s .,
)

~ Instead we have carefully sdlected only those writings that will enable the reader to gain a
general overview which can act as a frame of reference for the informatipn found in this particu-
lar study. There will be references to a few studies dealing with indivjgual professlonal fields,
but most references will relate fo the new vtsmn of human.services as a' eld ora¥kind” of field,
ln itself. < . oL .

Some of the literature which has specual relevance‘ to. this study will be summarized &t the
'beginping of our report, other references will be made later at,particular points in the discus-

\

As early as 1970,.Dumont descr:bed what he caUed “the new face of professionatism" based

upon some common concepts 5 . - . . a

.
=4

* ; = A

. g o
R A ! 1. .CGonsumer.control 3 Ce ! S

-
- . >z

Programs of educatlon health, law enforcement, housing, highway desngn anything

that affectsehe lives of residents of a community will now, and for. along time to conre,
be met with demands for citizen participation...But superf?cial or token adherence will

and will no longer be tricked by faldd promises.

. - . : * “’ R .
. T . _ - s l . , Sy

-

e -2. Challenging credentialism , .

\ N
"Empty pedants and profound schqlars.become part of the same. beIoved coinmunity
. through the baptism of doctorates in phl!osophy admimstered by other pedauts and

*

: ) Human Semces Monograph Senes s No. 7, May;978 .3 -,

not work...because the consumers themselves have |earJ|eg how to work the system -
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s - - scholars...Some physicians insist that their medical degres brings to them ndt merely
. . . “advanced skills and knowledge, but & kind of divine right o preempt and monopolize

T . all kinds of tachnologies, from meaguring the thickness of eye glasses to plumbing

o .- wny thedepthsof a:t(oubl)ed’sopl._ < - , o o

+ B
- -
. + ‘ I N
’
-
v . x

SN

A . 8. Common purpose and common language : N

o . -

.  In each discipline,,g?ofesslonals find the ultimate and most sallent purpose of their ,
. separé‘ie-pgofessions to be the same—the wejl-being of people. Studenis, teachers, .
_and pragﬁthners from various fields are seeking out one another...tq develop
- egalitarian, fnutually supportive rélationships . . . They are enriching one another with~
. . . reciprocal wisdom énd breaking down the institutional and disciplinary walls that ar-
4 . . bitrarily divided them ... With professionals insisting on thé end product of their ag- .
. .+ . tivities being subject to their approbation, politicians, industrialists and c’hiefs ofstaff . ¢

- .~ - will nb Tonger be able fo determine the riation's denstinys. -, -~

* . A -~
. LIS 2

i . i
'~ 4. Amew critical spirit .. - : s

& I

. + A A g ° - . -

An attitude of criticism . . . and demands of s&udents are outstripping the preparedness

, of their teachers to depart from the apprentice model of training . . 1 The students of
. . the various' disciplings are searching, questioning and skeptical. THey want to krfow : .

- . _what the evidence is arid what the alter@;ves are. ., . -

. L4 = t
- Ll -

- sk\lmpétt'énce;with the rate of change - * * ’i ' . ‘
.. . * The New Professionals<adhere, in Weber's terms, more to an “ethic of fesponsibility’
. .+ thanto an “ethic of ultimate ends", They are aware that social change is no longega
matter of progress but is now amatter of survival, ...Architects know that the design of .
- public buildings-has more often resulted from issues of politicé{ favoritism than from .
function or aesthetics. City planners Rnow that zoning decisions ‘are more often made
: . on the basis of vested interests than of the rational and humane planniing of cities. .
A Mental health professionals are learning that the nature of an urban renewal program
L or the location of an-industrial plant has greater impact on' the mentgl healthofa , -,
.o * population than what they themselves, can provide for a gene(atiop._, ' St

£ - .
[

o , . ; SR . L !
IR * 6. Adlfferent kind of special Interest . ‘

-~

-
=

_ The New Professionals are not afraid of power or its manipulation because while they
may make mistakes and serious ones, they are at least participating in the redistribu-

. - . - tidgof power and the piuralization of decision making..What appears to drive them is

. v . the personal dread of poverty, or the insatiable appetite for wealth, or the fascina-

. r / "tion with esoteric skills and complicated machinery, or the yearning for status and

command ot others tha?‘@gunted among the reasons for thelr teachers having

. . developed professional careers for themssives. The new animus of professionalism Is

SEPE compassiop.” . . ST P

- » ! 5 19 .

- L ,’: - ’ : * B . ¢ ’ -
, .. Closely related to the nbw proféslonal described by Dumont are thé qualities for the com-
munity psychologist (Kelly, 1971). While Dumont was describing what he considered to bean .
- existing situation, Kelly's description is of a profestional toyla,rd which we quld'strive. The .

*
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ecological pérspective which the author proposes maans “shifting the focus in our comi-
munities away ftom our personal aspirations, our sponsoring insitutions, and even the visible
" -, . persansor Iﬁs%;xﬂons in town, and instead, making the local conditions and the local évents
the forum for o
and organizationssas well as eventsyare inferrelated.” AR
: L T - S R :
+ . Kelly suggests that the reluctance of professionals to.work‘on generic problems as definéd
by citizens is one of the biggest impediments in the provisien of human services. The, seven
}- . qualities proposed imply different, if not radicalfapproaches to training: L .

L4
- . . . L .. *

- s ) -

.« -
. L

.« Y "+ * 1. Clearly identified competence . -
, A .- o
The community psychologist must 8o at least one thing clearly and well . . . Tralnjng
- for,community work requires more than an endless number of self-development ses-
. - . sions . .. The competence should be taught to members of the host community so that
) . .thé@ community psychologist must learn how to translate and vary his competencies‘t
- - trom place to place. . . It is not.enough to be competent, he must express and com-

=

- . 'PART.I:, BACKGROUND IN THE PROFESSIONAL LITERATURE |

work...Viewing a eommunity ecologically means seeipg how persons, rotes,

a
R

-

’ N i+

" municafe so that his competencies are adopted by local resources.. - ,

2. Creating an eco-identity - . 2

S i , - o
- The Professional's definition of him/self is determined by his direct engagement'with
.the commuynity...Building an‘eco identity does not mean spilling positive regard for ev-
-ery niche and corner of the environment. It refers more,to caring enough about the
. community so that all of the various sectors are explored, observed, and digested . . . it
N certainly takes a lot of personal toughness to'make it through a community, t0 sense
y . the range of behayvior, styles, and confilcts, without'becoming immune to the diversity
and.seeing only the chaos..Coping with the ambiguities of the enviroment requires
that the worker be sustained and cartiéd by his commitment to understand the locale.

= - ! = -
- ) - .

- ) ’f’
‘

e 3. Tolerance for diyersity ‘ . '

Ay

.
. .
2

The quality of appreé:‘iating di?jiérlaaces between persons and groups’refers to an ac-,
"tive searching out of what thesé differences mean . . . Diverse resources that are con-,

- in all organic syéter;fs, resoutces must be managed. . .
- ® “ﬁ -~ & - L4 . . -
- « +». Tolerance of di%/ersity is not expressed pasgjvely as & spongy ‘attitude; tolerance
. L for diversity is the quality of putting the resources to wotk 1o help secure options for
. the long-term cultivation of a locale. Diversity represents an active effort to mobilize
the"community to plan for its future. . -~ . o , ~

. T4 . v -
4. Coping effectively with varled resources’ e : .

P . P

This quality is closest.to what might be termed empathy,.for' it meaﬁs that the coms- , ’

_ munity psychologist can take the role of others and move beyond the expressive roles
_‘and postures persons-often display ... It speaks directly to the interpersonal effective-

S ness requirdd of the cpmmunity psychologist: o

N

i

*
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"+ tained have some chance of contributing to the developtnent of the communify,butas .
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’ ) . It means that he can recover from sacial slights, brush-offs, stalls confrontations,
e ilatterles, and payoffs, and kgep going on to the location of talent.. . identifing the"

- talents and skills that dre needed for .a community is the gusty work of community

development— . Performing this role invoives an important and rare activity, namely,
< linkmg available rgsources to the solutlon Qf a community problem A

= 4 . -
-~ - . v .
- - . M , e . L!“
> - N
[y y B

O 5. Cqmmitmenttorlsk-taklng» ' ;»-,, e

- - .
L] ® - *

-

[ Yo
1

. *

B

Risk taking does not refer to im;mlsive acts ot expressing whims . .. but to being an
. %dvocate for areal cause and helping the cothmunity move beyond its present steady
] . state. It means parti¢ipating wrth citizer‘ s in social programs that may fail ... it megans
A ] o going to bat for a marginal pgfson aking a personal position on a controversial
issue ... The history of effective dnd successful community development is related-to -
the viablllty of indigenous movements launching risky actlwties

- . -

« | 8 Metabolic balance of patience and zeal . ' T

Being really helpful involves a cyclirig bf patience for achievtng long-term goals with
a zeal for pursuing short-term objectives’... Learnlng how to balance these energles -
. . means that the worker ‘must create a perspectlve to help himself see how to get fram
. one part of his objective fo the other .. . to have aclear conception of the varjous con- . e
straintsvaffecting a particular 9s"tiv1ty .Knowing when to mobllize and when to lay
. back is an art in community work. ‘-

[ - R M * - = 7
H r

. By assessing the complexity of factors that impeda the development of the community,
' ’ there is an opportunity to define priorities more clearly and to organize energles ’ . %

* * . -

7. Giving away the by-line . o T .
Too often prqiesslonals have a frail vanity about making sure that they getthe credit -
_ for what they do ... a new set of criteria for scientifiowork is needed, criteria.for the '
- assessment of natural environments that lead to useful and real help for community

resources . . . (the professional) focusing on the consgquences of his work rather than

s o . .the work ltself .tas if the by-line for his work is a community story. o
B - : - o & 1 N - P

. While the partncular professional described above is. acommunity psychologist, other klnds :
of professionals will notice immediately that these qualities refer as well to many, if not all, o
human service professionals. In fact, this example illustrates what we have called the role-ten-

. tered or prpfession-centered thimking of human services professionals Individuals in each for-

. ward-thinigng professional group are striving to broaden the gr0up s scop9 and knowledge to -
fit'the co emporary human services movement -

- -

= ..

When one begins to examine the evolvrng deﬁnitions of professmnal roles across fields, it
becomes clear thé overlapping of roles in the broader" arena seems not to be apparent to the in-
S dividual professions. Were one to put together the contemporary .definitions of plblic ad-
ministrator, social worker, mental health professional, community psychologist, community .
planngr, and many others it would not be easy to identify which were which without the titles to
remindus. - o~ . . v,

- - AR N - - L4
. . . £ . - -
.
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R PAR%l BACKGROUND IN THE PJ?\OFESSlONAL LlTERATUREq

e A

Khajavi and Broskovvski (1973) evatuated the impact of training on alumni of the Harvard
Laboratory of Community Psychiatry, a postdoctoral program for psychiatrists, psychologlsts ) )
social workers, nursas, sociologists, educators, anthropologists and others. Their data.indi- . .
. ~ cated that the protessional activities and work settings of the respondents became more diyer-
IR sified after the' completion of the training program g - .

The, authors suggsst‘that the interdisciplinary aspects of such tralningmust be malntained
and that community-oriented specialists will serve vital roles as leaders in planning new
'programs and services. They will also serve as psychiatry’s link to other human service-
specialists in related disciplines. If psychiatry is to maintain a leadership role in the organiza-
tion and delivery of mental health services, we must train speciglists who can function effec-

tiveiy in the hlghly diverslfied communities of the future:’(\> , s

A - —
we T . ‘| L _ 4,

An’ example of the contmuing expansion of profesSigpal roles acro$s fields is provlde in a
speclal igsue of Social Work where Bnar (1974) makes the tollowing observatlon

What role wrll socnal workers play in the tuture development of human services.

) . the answer depends on the extent to which social work is willing to expand its concep-
<t tion of “direct” social work services to incorporate more 6f what is sutisumed jrhuman

- services, and then to_support a broadened definition with training, ptagtice. neseafch )

and protessmnal t:ecogmtion . - S .

-

= %

Briar reflects one of the rare examples of awareness ot grvrce and training developments in
. other fields than his pwn. “Meanwhile, separate training programs for a hurhan services profes-
. @ sion outside social work are springing up so that the time for social work to make a strong move, .-
ln this area may be running short if it is deemed .desirable that we play a central role.” ,
N\
in speaking fo the future place of social work In the human servré'@ Mo‘rris (1974) defines the
- term, human sewices, as covering “several subsystems of the social welfare dystem that employ g
social workers in either a dominant or peripheral position.” He goes on to say these subsystems .
. include health and medical care, law, and justice, education, income security, and the reinforce-
A meht of personal growth and family cohesivensss (tamily servrces and the. like)
~ T ltis amusing to'i imagine how professron alsin these tretds w0uld react to their assigned status
a8 subsystems of the social walfare system ; Tk L ol . S
Accordlng to Morris, the major . shift in social work training and standards is the recognitlon .
of the bachelors degree in soclal work (BSW) He tuﬁher predicts - . . .

- £ L FT ¢ . i F
> . R T - B

~ R P
- 3 ,,‘1

". the opportunrtres for. expertmentétron in state a‘nd local”governments wiil grow -
bscause of pressure to produce better results in service ... there will be stronger and

‘ more wrdespread ob;ecttons to increases in taxes and government spending. Thesetwo . ] 5
, factors should increase the mfluenqe of major specralized agencies if shaplng the staffs -
= . : -they wili employ tor both spectalized and specific positlons o ) ,' .

e A N
<

Aﬂ-‘

.0 Tie outcome of this war bat‘ween the etforts of educators to generalize and the tendency
of employers to spectalize is.riof"easy to predict, but it is likely that there wiil'be &h in-

. ) _ - . crease in short-term post-BSW training by schools and employers alika, while the MSW
o ; programs will experiment with the development of advanced forms of speclallzed skltle

O
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ot . . It can be expected‘ that the next ten years wrll see a competltron among professionat
. ) organizations comparable to that Wiich took place in the late 1930's and early 1940's
oo among such associations as the American Association of Social Workers, the American
L . Associatién of Medical Social Workers, and the Afrierican Association of Psychiatric
) . Social Workerson one hand and the variOus unions representmg the econor‘mc rnterests
AT of employees.in public and pr,rvate agencies on the other hand 4

A o . L

.

. . . . -

IS ) ,_' o ‘f T_he steenatpgetihe professron will continue to be its readiness togo mto the homes of tH&
N S 8 . .. However, in the tuture#he profession will be stronger in’its reddi-
’ assessment and counsslirfg with management of other more tangible

it ques of providing a variety of tangible serviges, such
as home fig alth home maker, home help, day care, institutional, or residential care. On
mcreased attention to the management.slde of

- ‘ Soc:al werk is not the only,profesSronal field that speaks bluntly about the survrval of the
. profession. Profession-centered thinking is not a characteristic to be scorned when one con-

o siders not only theihrstorrcal development of the professions, but alsg the personal and career
MUPIER ’ development of the professionals in them. .

-
t

-

Yet itis this same professron—centered thinking (professronal identity) that can set up corn;fe’i
five rather than collaborative among forces professlons and among professronals in the evolus
e Lk t|on of the human services movement. ’ =
i s The field of publlc admrmstratron 1S no exception to the general interest of the various profes-
. @ . sional education programs in human sérvices education. Agranoff (1974) suggests that human,
services is g new field or Z’ﬁew approach which “relies heavily on (but in no way duplicates)
other fields or services.” According tG%he author, a holistic human seryices training approach
would include in rts curriculum such areas as; R T
- 7 . » - ' , P -
1. Politics, power structures,eand publics in human service pollcy processes and net-
-works; . | - - L= S
2 o -

-
A £ .

- . 2 Tbe methods, procedures, and processes o{planmng and policy making in human
. sarvice systems, lncludlng regronal plannrng for individual setvices and lntegratron of
< . .. services; - .

- o=

-

role of individualized services in integrated human service programs and strategies
-and methods of organizatronal change which accompany new modes of delivery,

&
¥

& 4, lnteragency relatronshrps in multiservice delivery programs and |n networks of rndé—

.‘ .- ,pendentagencres and/ . - 7 ’ -

<L \ Y Models of delivery in human servlces programming and glt:httfre-delivery systems*
.. . for the human services. : . ) .
- A, e To- =
s Human Services Monograph Senes . No 7 May 1978 , e
® s

- 4 . . i
- . o - 1 v S - .
- N - - {i, - . B
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p;ograms -wil} supplement their courses in the concepts of human ~

administefi ing such services and to complaxrtres of team leadershrp, especial'iy when

3. Manapement of the human service enterprise, including examination of the'changing

el
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‘.. PART.I BACKGROUND IN THE PROFESSIONAL LITERATURE |

. 'r . . According to Agranoff, the greatest single pﬁfa" in establishing h&rggn services administration
T _ training programs is . . . “to assume that human services administration is mérely a‘titfle bit of :
this and a littld bit of that and follow this approach academically. A superficial view might be
that the administrator is part social wbrker, part lobbyist, part YMCA leader, part public health  °
worker, part psychologist, part nurse, part policeman, etc. The easy way out is to throw together -
. a program which parades .adminjstrative trainees through courses In abnormal psychology,
e public health, group work, counseling, principles of welfare, etc.” - . Yoo.
In discussing education for public administrators, Slavin and Olson (1872) warn thet accept-.
L able entry-level professionals will only be produced through highly innovative multidisciplinary
. academic programs. They report there are not many examples of truly innovative muitidisciplin- -
ary programs because such approaches seem to “make university administrators nervous.”
. . It has been suggested by Beyle and Gove (1972) that some of the problems assoclated with
’ universities’ unresponsiveness to.soclal Issues and programs that deal with public service
mightbe resolved if public service could become an equal partner to teaching and research in
_the reward systerh of the organization. They are speaking of the granting of financial, status,
. . and tenurd rewards. They ask why those participating in public service do not receive reduced
... teaching loads on an equal basis with those who do research. i R

~

« - x“‘ A - % £ . . » L -, -
The most recent survey before the one reported in this monograph appears to be'a question-
haire (Buntz, 1977) sent to members of the Section on Himan Resource Administration of the .
American Society of Public Administration (123 of whom replied with usable returns). The pur- !
pose of the quegtionnaire was to solicit the opinions of human service professionals about the ) :
. appropriate education for human service administrators. ° . e
: - S 2RO \ -
. Two biases were reflected in the findings: - -

N The rﬁééégementof.human service programs requires an Interdisciplinarytypequrex; 0
« _ parationyand o . Lo

Fl
C

: . 2. Human service pgqgrams%rgust be managed by persons trained in administration if '
> services to clients are to be effectively, efficiently,’and equitably-provided. v

. Yooy 7 X . ] 1 A
- Ten areas of study in termé*“qf their relevance to the respondents’ work were ran’ke_d as follows:

i > : = - - ’ )
PV planning L o
- .. - < research-and evaluation \ . <

o * public policy processeés- \ . . : } y )
* human-resource policy and administration * - - ' o RN T mp

" organizational management theory , L . : ;

~, budgeting and #nancial management - ' > 3

personnel and labor relations =~ - .- )
soclology B ) 0y B - “
' .economics ER , . .
¥, labor economics .t . , s LS
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icated they w0uid prefer to hire an assistant or associate with a degree in\tha o
in rank order preferenca : ) ] . £

=
R N . . a o D

, ) =5 - - o N i '
diministration ©5%) . - 7 S . -
résource admmistration - \ i o '

i 5 .. ) - . - - :

Besppndents i
- following arec

P

/ - «* <
= by

sociology ) o . Lo R
Using the results of the survey, Buntz Suggests a CurriCuium outline for the training of human .
~ service administrators - ;. T ] ¥ oo

v L * -
- - - y . -

- . & o ) ' -
1. Management-Core (12 semester hours)’ - - o, )
A. Organization anti:Management Theory - Lot R
~ B. Program Budgeting and Fiscal-Administraion. L . S
. C. Quantitative, methodologies In decision-making - EUE: .
" D. Management jnformétion systems._ .. Lt - .o o
2 Public Affairs Cote (9 semester hours) :% : )
" A. Public policy and administration _ . S .
8. Research and evaluétion in pubfic admmistration SR '
C. ?’ubﬂc'poiicy anaiysrs o Lt - -

By
»

x

3. Human Service Concentration (24 semaster hours) UL,
A. The administration of human resourge policy = .’ T :
. B. Human service program planning o . ..
‘C, Elective courses (9 hours) - L . . )
D. Internship, thesis, or additipnai course work opiion (6 hours) L ) N
T " Capstone seminar , . e
: 8- s Y b .

v - = T *
P

JoL R L]

One final exampie ina specmc professnonai area will be Sufﬁcient to compiete avery generai

. background from which to consider the issués an;f(;\oncems discussed in this work. We have

selected an exampie of specific subject ”c':ontent in order to integrate the earlier general state-

ments into thestudy of specific educational content. Feldman (1974), suggesting thatthere is a

current need to identify and assess curricula for mental health administration programs, offers a
,curricuium outime (We have mciuded ‘only the rfta]or headings:). . -

-
- : - - s v

| HISTORY AND PHILOSOPHY or-‘uéni‘iu. umm paoeam - S .

T DEVELOPMENT | , ) . ‘ o e
. " - - - ;‘ - ) . ) - -~ . . Y -
L ENTAL HEALTH ECONOMICS : I T
.- . ? Baslc Concepls In {Ecenomics andx‘lheir . - .
e - . -Adapiation to the Mental Health Flald : -~ . .
. : " Financing of Mental Heaith Programs : t ’ '
- ; i “~" - " Coats and Benefits of Mental Heatth Programs_ e - : .

= ) - Factors Aftecting the Detmand and Supply of ¥ oy ., .
" _— Mental Haaith Programs ; = . . . -

o Human Servuces Monograph Series e No 7 May 1978 - .
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PART I: BAcxéB“c_St}ND INTHE PRoifessonAL‘LlT_Eng@Tuar—:

MENTAL HEALTH PROGRAM ﬁVALumon B ©oe o
"Basi Concepts of Evakiation®. + - T '
-The Rolé of Evaluation fh fhe Planning md
", Administration of Mentai-Hedith Programs . K
Problems and fssuies In Mental Health f E . ) :
Program Evajuation . - - L *
Ressarch M-!hodt I-Evauation S o ' :

i ources in Mental Health— T ) o)

“‘%ﬂaﬂonﬂﬂm F R e -1 ‘ i
ntal Health Trainin o o

arch i ‘Community Mental Health ; . -

sid Visits to Community Mental Haanh « T
\ me ?‘ ’ - = s o - - - £ ‘3 - ’
- E CUTWE ADHINISIRAT]ON OF MENTAL HEM»TH PRQGRAMS T ’ ) T
7 Planning , R ] D X
77 Budgeting and Accouming - . - - :

. " = Admicistritiye Theory arid Pracﬂce S ‘
Personnel- .. ° : ] . . -

A Oomm!mlcﬂions s - . - e . ./ H

B information Systenis . : ’ . ) P

@ e Physical Environment of. Mental Health :
' Programs -
F!eldvmts i ».' :

’ -

GOVERNMENT PROCESS AND iNTERGOVERNHENTAL HELATIOHS B o Tl
. “The Nature of Federallsm . ~ - ] - o . <
-~ The Develdpmeht of Professionalism, Tech- - e S :
- ‘nology and Grantsn-Ald and Thelr  + :
Significance for Intergovernmental - -
Belathns -
"The Evbiuthn of Typlcal Granh-ln-Ald . :
Programs such as the Natienal Défense .
Highway Program and Health Programs . «
* " The Imporiance of Federal Leadarsh!p and.
-Financing - ¢
- Effect of Sclentific and Socia! Develop- ) ; . -
. ments.onintergovernmental Relations.  * - t Ty . ' . =
Stafe, Local Government énd Reglonal ' . : ]
- Hslationships In Heaith and Wenare . - .. . .
Thc Pmcou of Government o -

,_f - -

-

-SOCIAL FOUHDAT!ONS OF MENTAL HEALTH .
The Soclal Dimension of Mental Health and -~ - - .
" ‘Mental Disorders e - : \ -

"J’

- .
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~ Epidemiology . ' ' , s M
) o N TholnmonboofSoclalc u,Hat!om!Origln, - ‘ . .-
e .« " =" Age,and Sex on the .lopm&nomormar C o ¢ : .
ST Deviant Behavior - | _ : . L e~ 1
e o wamomnty,emupcomm“umam ) e, ) . "
IEEUMET BT Urban Environment as-They Affect Mental AN : Lol
e i ‘67 . Status ce C o o
e, | Sodlal influencegnd Mental Health R T T
/- Ditferential Diaghostic and Treatment Services . s - . Coen e ~ Ta
- o ) As Related to Socio-oeonomlcsmusand S oLt .
- Ethnlc Background ) LT Cold
- g © Mental Heatth Faclilties a's Social 9mems ’ T

bl
4
.
-
-
.
i

1 . ~ . N

U oaemzamoxu nmrsnonsmrzmoﬂm. esmwroa . P

S . .- TheCharacterifiics and Classification of : ‘
f - } Formal Orginizations : . o &%

Goe . Schools of THotght ‘ o - . : .

N . informal Organization = . ¢ . N

. _* . . - Organizational Change | > . o ’ T T '
.- > _ Organizationaf Theory In the Menel Haglth ¢ . s . oo
S : Field - e S '

[ . hterorganlzatbnal Fielations In Mpntal Health : )

- e, Group Process-lndlvldual and Small Group -

R Behavior . .

J- . x - . o 7 ) - - - C‘ - .
e . msnrmplsoaégas o L h 1. o
- The Blologlical Roots of Human Behavlor . ’ A - ot ': . o

LT .- Niental Disorders “ ) : : ‘

,’,”;: = Tredtment of Mental Disorders ’ I S ) - ) LI
- L Ve - “Mental Health Parsonnal L . - . v

1 - ‘ > ) 12
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it 1s obvious that such a curr:culum co',ers a wide range of academic flelds that are not

_ nustorscally taught in a single department. It is also obvious, upon examining curricula in human

services fields other.than mental health, that many 'of these same_subject areas are considered

to be the curnculum content of those fields. And it should be obvioﬁb that this kind of overlap-

ping cofitent within the context of the university presents serious problems for ali kinds of

. . human services professional education programs, The same problems are seen within the

various bureaucracies of human seryice organ%zataons in the community, as well‘as the State
and Federal levels,

-
= - - - ™

- Integraiedyman Services Edﬁcgtio‘r}' oS ’

There are some writers who seem not to represent a single professional orientation in thelr
congideration of iuman services education. Thaf is, the changes they propose are based upon
the assumption that a_human services education program would not necessarily be housed"

_ within a department/school of social work, pubﬂc admlnistraﬁon public’ health education
medicme or any other smg!e field.
- Interest in this cross-fields perspective of human services education appears to be quite re-
eem and remarkab!y scarce. Paraprofessxonal educataon a new typse of career field, has been

%
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PART I:. BACKGROUND IN THE PROFES_SIONAL LITERATURE - '~

SRR - * e - YA " )
“the Sub;ect of numer0us articles and books tor many years but we do not inclu¥e that hterature e
m our conStderattons since we have limited our study to the leyel of graduate education.
- Butler and Bﬁorusky (1975) have described “what they call a new curri¢ulum for human ser-“
vices professionals. Curricula are conceptualized according to their degree of openness and
the extent to which they allow and-encourage the development of student autonomy. Perfet- .
S rpance models are considered to teptesent trad:txonal curricula which emphasize conformity‘m T,
=R pre—packaged components o CL, . <. # T

_The authors see the closed contract model to be more open than traditional curricula but tess

. desirable than the open contract model, which provides a broader process of negotiatio be- v

tween the student and instructor. In the.fOurth cthricylum model is the “experimenting ' ;

mumty ‘model learning axperiences emerge from a pHcess of mteracﬁon that integrates th;nk- e e

ing and actmg This kind of currjculum involves a continuing dialectic between “script and im-
provisation,” and avoids learning' by exemplar-and the rigidities of paradigms. Traditional cur

ricula are seen by the authors as passively socializing students into the scripts of established ¢
agencies, just ‘as they encourage Students to learn uncritically the theories of the faculty. The
/-q;tempt to integrate theory and action thrOugh field placement seminars they consider to bea

ontnved attempt to effest a Imkage of curricular structures”, $ s

. The.need for anew. professmn of human services has been discussed by Sunderland (1975).

In angwer to the quegtuon what has happened fo the-quahty of the professions, he Suggests

a‘, ‘kag i . '

professuortals themselves no longer pubhciy trust themsetves fo aispense servIce and
no longer are confident that they are the best prepared for educating for service. Every .
. major professior is currently racked by the reality that the admissions standards for enfry -
into either the education for the profession or for the profession itself are irrelevanttoacy =
e tually, predicting successful practice, that so-called “standards of econduct” are totally =~ . L
. unrelated to standards of actual practice, that the elements of a service relationship . ’
) which really serve the client are as unknown to the professional as to the client; that.
\ ma!prachce is a concept gaining in Iegittmacy for teachers, counselors, and social
workers as well as doctors and lawyers, and that fundamentally, the professigns may be, .
oont?tbutmg more to the problems of sickness, menta} ttlness, racism, mjustlce, and’
déath than to the opposntex

s,
’ Yo

For different profess;ens Sunderland descnbee some of the alternatives that are being prac- -
ticed against the opposition of the tradutuon of the profession. ConSumers[cItuzerfslcltents are
beginning, in medicine, to classify practitioners by quality, encaurage national’legislation to.
open the process of recertmcatnon, and develop new delivery models based upon concern for
women, mmont:es or the aged. . .. =t -3

K
i
! - (k L . F

.In commumty mental healith, these sam¢e cmzens are forcmg anew approach to professronat
services making them accountable both to the client and to the community. Citizens are in-
fluencing a movement of change in the legal profession through monltcmng publicity, class-ac- .
tion suits, and citizen-action groups who force changes concerning citizen rights, environment,

- . safety, poht;cat corruptlon dnscnmmatory practnces and sarvices fo a wtder group of people.

) Proiess:onai& in educatuon are bemg forced by citizens to develop more reaﬁstic approaches T e
. that will be subject to ‘continuous monitoring of institutionél and professional success and
failure. In the welfare and corrections area, citizens.have forced major changes in the social ’
work pmfess;on, protess;onais bemg demohstrably l&eﬁectwe in rehabilitation processes .

- "~ than. nonprofessionals

-
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_ CURRENT STATE OF HUMAN SERVICES PROFESSIONAL EDUCATIO

-~ . - a - . -

~-w . Sunderland fur er presents six assumptions upon which the “new profession™ should be
e 27 ovased; v o: T - “ s L L .
' ’ L ¥ x P ' ) " Sy . R -F

.’ ok Ad = .

S Opening a professioﬁ that ericourages widespread support for service which pro- e
o .. ducks resul}s}mﬂ\e client's interests. - . P )

-4 L

~

: - % - - . 7‘ »

VR : 2. Tying together the service agencies and training institutions into new configurations ‘

R aimed. at accelerating the amount and improving the quality of ser'vicre.”"r P T
- " - I . * ”‘ ) - . . - y . .

S e 3. Construdting a new concept of “performance knodvfedge" which will document and
- . - direct thelhgthods of service aimed at consequences of importance for the clignt.

R . o

a -

>

- - ¢ * 7 - - - -
. Strengthening of political and educational reiatiogs‘ﬁips between professionals and
! ) clients so as to promote individual and ipstitutional stru'ctures}\of better service. .
_ { . - e 2 . o . , - !‘kx- . - -
5. Maintainigg the rmportant qualities of fumaneness as much during and after profes-
. diotiaktraining as before. < e - - o

w

) . 6. Continuing commitment to examining the competenge' of practiﬁonefs_'to expand *
’ 1 knowledge, to increase sénsitivity, and to confront mediocrity and ill-will.
3 7 | . . ) ) B - Y L > \:. - N . s -

Sunderiand's organizational basis and example for the propositions is the College of Human
_+«  Services in New York City. Its program is described in more detail in Part iil. o T
It 15 surprising thé{: at this wniting, there are only three books available dealing with human %

. services education in the contemporary perspective ,pt the human services movement in the  ~
- field, that 15, warks considering human services education across fields. Although the Gartner ™
= book (1976) came out more fhan a year later than the first cross-fields book and aimost a year Ty

fater than the second, we will discuss it first to set the stage for the other discussions that will

follow. ST ©o- . . -

In The.Preparation of Human Service Professionals, Gartner proposes that “the issue isnot ~ ~ *
whether or not there should be preparation.of himan service practioners, but rather how_to ’
make that preparation most effective.” Some of tEfactors involved are internal to professional |
preparation, such as content, faculty, teaching methods, relationship of theory and practice,
place of training, and others, and other factors are involved externally, such as, “who are adrfiit- *
tad to the preparation, at what point in theif Jives, according to what standards, and how the
training 1s related both to professiorial practice as well as to larger societal developments,’' = :

. _ The_major portion of the Gartner book is devoted to analyzing and describing in seﬁarg}’e;
. chapters the education of doctors, lawyers, social workerspand teachers. In his*concluding
; chapter, having.compared and contrasted the four professions, he makes the following proposi-
tions s L S S S

.. JE B N ‘.‘,1_:4;, o
P . - +# * - &

P

-

w . [ . i R . v
'S . .- . . =

. 1. The dlcggomy,beméen practice site where one learns practice skills and university
s where one learns theoretic knowledge does not stand up to analysis. Each

14 Human Services Moriograph Seriés e No. 7, May 1978 .
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location offers opportunittes to learn both; theoretlcal issues can be understood and

_ tested at the practice site,just as practlcal matters can be leamed and discussed in the
universiti classroom e .

AR ‘i_
- . - - . R

- i ‘ 2. Butthe.mere cumutatron ofthetwoisnotenough... (the necessary‘features) can best . .
; ) be developed in anew setting, the simulational traming site ... (It) providestheoppor- 7 )
' . tunity for trainees as a group to meet together, to share exparlences, to analyze )
: problems, to try out differing strategies and practices in role plays, micfoteaching, and e
sifmulations, to test out in actual practice strategies whigh have been developed, and __ N
then to rehash them in tho simulational laboratory, to engage in mutual critiques, and ’

S then to try out alternatives. - - - e e
Ty - 5 R -~ :r‘s -+ " .

Y

3. The agency as a whole must be wm!nggo take on the burden of being atraining site, of

e establishing a broad range of relationships with the professional training schools, of ,

N . inwolving the full staff of the agency in the activities of practitioner preparation with

- . __persons moving sequenttally and cyclically through roles as tralnee practitioher and \
. trainer . e L y . . )

An égarlier book by Chenault (1875) deals with human services education within the context.of
human services in community systems, that is, following the current trend away from categori-
. cal, fragmented competitive services Joward more comprehenslve integrated, and collabora- .
“tive services. Her “orgamic model” attempts to practice within an education program the same.  , v
~ kinds of cﬁbrges that are occurring in other parts of the. community, espectaﬂy In human ser- . T
vrcee systems and organizatlons ] LT

, ..

.

‘s

The Orgamc Model appiies -equaixy to philosophical or oonceptual bases organizaﬂenai .
_bases, program deve!opment and implementation, program evaluation, and oparational ele- o
“ments,of curriculum in human services education. The “new mentality”, which she 8uggests is

demanded for the humgan servrces movement would mclude . A

T : A" . * o " .7 .
1. Horizontal aspects (across professions, acros. organizations across systems, across
communities, across states, across institutions, across people and across areas of

soc;af ‘ﬁ‘eed) .
{‘4—” ‘? * % ¥ - T -

2. Vertical aspects (from paraprofessional to pro?essiona! from reclplents to pfoviders,
. . from Individual crtrzens to local commumtres fo federal programé) and ¢ :_ 5

2 - :
. 7 ;;f‘,,, * =

3, Interreiational aspects (the interrefaﬂonshrps among all of tﬁa above "‘ﬁlterrelaﬁon- A
ships that take on more complex forms than the accumulaﬁon of uni- and duosdl:ec-_ ,
tional relationships). . e Do B
‘The program that was developed from this model is desdribed more fully in Paft IV,

=

= N

The coordmators of this program have fifrthe laborated on the education of humaﬁ services
prsonnel‘(Chenault and Mermig, 1976). Igfthis work, they offer. a) alternatives to the traditional

aSSumptzons assocrated mﬁ ubiversip/training of human services personnel,.b) a content

=

"

e
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- s

- model for human services graduate education, c) prablems that can be expected in progfam ’
.. development, and d) “prevention” concepts that can be applied in the development of educa-,
B . tion programs. / . ) . e

S .t
-

. -~ A

Lo One of the final pieces of background literature is inchﬁieq in Part il of this monagraph. the
-— .report of the California Conference. Human Services and Higher Education. Busiriess As Usual
. or New Directions? A second outcome of the California Gonference will be a book on the same

R subject by the gutho"rs of this monograph, due for publication in Spring, 1978. |

o

Lt

~The Organizational Context fo:j Human Services Programs

*

Aswe have said with respect to other topics in this monograph, it is not our intention to pro-

. vide a complete review of the literature in any of the subtopics. Rather, our intention is to pro-
vide.a general backdrop from which one can consider the many issues of human services gra- ,
" o~ duate education. - - .- . Sy T . '

- . - . N . 5; - . rs . B
In 1972 the Council of Graduate Schools commissioned a panel on Alternate Approaches tg
Graduate Education. Its report, Scholarship for Soclety, indicated that significant modification

needed o be magejg order for graduate schools to meet fully the emerging needs of society
- =5 - % [ SRV = N - .

o e . - - L -
The pané’8 recommendations included. 1) every graduate student should be required to un-
- . dertake off-campus work in his major field to insure that no advanced degree candidate gradu-
-ates without exposure to real working situationsg2) graduate school faculty should be en-
couraged to take a wider view of their professional roles, 3) institutional policies shéuld be
-altered to allow facuity members more time to play larger rdles in the solution of major, societal
_problems apd suck-community activity could play a part in measuring faculty performrdnce; and
4) more experts who do npt possess the usual acadeqpic credentials should be added to gradu-

ate 'school faculties:- ) - z- . N
To a¢commodate the changing realities suggested by this and many other such reports, the
‘univergity as an organization has come under special scrutiny in the past decade. Professionals
wuth expertise inrorganizational processes have provided some guidelines for organizational
change. One such example 1s Lifipitt (1975) who présented seven organizational conditions that
he felt affect the way-trainers see themselves and tonduct their jobs: ’

=

1. Organizations will require new strhctures and new processes to cope with chénging
. demands. " : ' T - ) :

Traditional structures will not be adequate .. ,To_perrr;it an organization tc; be proac-
tive, rather than reactive, matrix organization concepts will emerge... A greater

. ’ -emphasis will be placed on processes and systems within the organization that will
A e . permit self-renewing activities. - ¢ SR -
o £ skits w AN ~
i ] 2. Many jobs and skills will become obsolete at an increasing rate. .

Thé continued rapid gr'owtﬁ of a service-griented society will EaLS_e_Chanbe for many e

. - organizations and jobs,..New methods of training and development will placg

e . . greater emphasis on creatjvity and innovation .. . It will become increasingly futile to

) - teach for jobs already in existence. ok U =
16 Human Services Monograph Series e No. 7, May 1978 ‘
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3, People will insist onAagrea'ter opportunity to Pe a rheéningjuj pah of the‘orgagiz'ation.

' "ﬂ{e old waff of inducing people to be loyal'to the oiganization will no jongei be ap-’
S .} propriate. Individuals will be increasingly concerned with their own self-actualization
— v ] andwill be loyal to themselves rather than to organizations... Organizations will

3

-~

. 7" needto set targets and objectives, particularly in relation to the development of human

resources. -.* . =
S - T - . ’ - . : .

a

. 4. Conflict, conﬁé’r;;cation, coping and feed-back will continue:

»

~ Millions of good productive ideas have been lost in organizations where the'climate .

~does not allow for honest differences in judgments and opinions . ., We must strive to
avoid a win-lose concept in organizational and societal life and subsfitute wherever
possible the concept of win-win, Openness, candor, and frank feedback should not Be

" equated with hostility or obstructionism . ..those xl_t\o shut off the ideas and confribu- -

tions of their subordinates are really the obstructidnists.. . . changing teward systems.
‘ in organizations will provide a means of rewarding new. kinds of behavior and-affect-
X - ing organization change. ’ B ‘*, .

e

, 5. The explosion of knowledge and technology will continue. ) L

* - - . : -

" education must be viewed by everyoné asa conttinuing life-long process. We need

to avoid preoccupation with terminal degrees and place greater emphasis on con-
tinued educaion . .. work and life must become more meaningdully related ... . money |
alone 8 an ‘insufficient motivator. Work itself must be viewed as a basic source of
satisfaction. The implications for education and training are that organizational objec-
. Yives, individual performance objectives and education objectives will need to be in-
tegrated; and in .education, process and content must be integrated. .. Training and'
development must help people learn how to learn . .. people must have a greater con-
frol over their own developie d learning processes . .. training personnel.should.

oy

view themselves [gk&%s maﬁagrs ofdraining and development resources, and less

_ as'teashers. ~
- - :

"
b b

et industry. T _ e -

- S 1 - .

... educdtion and development personnel will move in and out of specific training .

positions. They will widen their perspective by working in various types of organiza- .

tional systems and developing collaborative skills with organizational systems other
A than their own.. . o S T e ]

* : -
’

* T - -

“7: Thé emergence of underutilized §roqps mﬁstpe recognized. | L :
thaI

Uﬁ?egutilized resources must be recognized at both individual and organiza

Jevels.. . . new ways to interpret and train pBople for the world of work will be required.

This will require an ever-continliing involvement in creating new designs for effec- i
. tively developing the capabilities of human resources— .

-

:
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A CURRENT STATE OF HUMAN SERVICES PROFESSIONAL EDUCATION . .
The Schien rebon (1972), written for the Carnegie Commission on Higher Education, is relé-

vant to this study because it deals ‘with some of the same issues being discussed today by

human services professionals. While there have been changes between 1972 and 1977, there

are nevertheless some important points in this report that help to fill in the historical picture for -
B human services professional education. (However, the reader will notice thiat a number of con-
. clusions in the Schein report are still more contemporary today than most university profes-
- -+ .  sionaleducation programs.) . . . -t

T -

- -+ - ] : -
! ! Information for the Schein study was gathered by interviewing approximately 75 profes-
- sionals selected on the basis of their innovative roles. Thus, while the author skimg.what was
v, going on in higher education in 1972, he gains depth by learning more about those individuals
- interviewedsThe professions represented infiis interviews were law, medicine, architecture,

[ <

engineéring, management, and university teaching. T

A few of the characteristics of the contemporary human services movement are touchedonin
. the author’s discussion of the changing needs of society, work environments, and client needs.
- . __  Three trends of maturing professions were idengﬂed by Schein: 1) they become more con-
_ vergent in their knowledge base and standard$ of practice; 2) they become more highly
+  differentiated and specialized, and 3) the‘y become more bureaucratized and rigid with respect
to their own career alterhatives. . . . S R
Schein describes the tension between convérgent and divergent modes of thinking:
. . . e \ .

How does one ensure that the student gets a thorough grounding in the convergent un-
. L derlying disciplines if he wants to get involved in the more divergent activities associated
- with project work and client contact? Thus, professors in medical school are con-
. cerned about sfudent indifference to biochemistry, professors in law school are worried " - ’ )
- _ that students will start “clinical” activities before they have learned to think like lawyers, -~ ~ < ¢
*.and architecture professors are concerned that the pressure toward social relevance will "
undermine student motivation to really learn design principles throughly . .. in each case
. it is .. . acknowledged that learning t#8 basic sclence requires a certain discipline and
v motivation that may be e:oded by the glamor of getfing involved in live projects.:

-i":' A N *
. A ot . ;

»

iniegr;téng the convergent and divergent glements in profess'ion"ét‘e'ducation ig suggested ag -

the way out of this dilemma, : A . oo ST
) o . The author proposes fout general directions toward which professional education, shouid
P move: . . ) E S

-

] . ; . 3
- - o .
. - ' . = 3
- * £ - .7

. . -
’ ' 1. More flexibility in the professional school curriculm, in the number of paths available
. ' through the school, in the number of electives available to students inside and outside
. _ the school, in the pacing and sequencing of courses, in the required lengttr of time
o nheeded tg go through hopl, and in the degree or certification process used by the
- T ‘SChOOf. - it ’ Y N - ’-

*

+ - L . :'S
» B

%‘ : 2. More flexibility in the early career paths of profesgionals, more differentiated rules for
. licensing to reflect different kinds of professional careers, and more support by the . -
P : . profession itself of role innovation of various kinds. ' : - o

-

[ - RN
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Y . 4 .

- ', " 3. New curricula and new career paths whlch are inter-or transdisciplinary and which )
. ) may lead eventually to new professions that have new blends of knowledge and skill . .
ST . underlymg them ‘ ’

* »

4 Rl
I

. 4. Complete ;ntegraﬂon of the behavlora! and soclal sciences into the professional .

* school curriculum at three different levels: 1) basia psychology, sociology, N
anthropology, and.economics as part of the basic science core of professional educa-

tion, 2) applied behavioral science dealing with the theory and practice of planfied -
change, diagnosis of complex systems, and analysis of client-professional ralation-

ships; and 3) applied behavioral science dealing with self-insight, social respon-

. ;snblhty, learning how tc&wofk in and lead professignal teams, and {earning how to

. . * earn - ) . - - - J - , - T

. N
' - - - g

{ .. The model of planned change proposed includes three stages. unfreezmg mechamsms,
changing mechanisms, and refreezing mechanisms. These stages appear to be another way of
phrasing creating readmess for change, implementing change, and stabilizing the change cre-

o ated . . A - e e
. . 3 - . - .{ .: - ] J
The suggested mechanisms apphcable to formal professional education are: .

£ 8- ”
%

. Self-paced study

* lndependent study *

- - . 1 . ’ _'- * ) ¥
« Concentrated study . ) ’ : I :

r x

wt

e Smal!-group and semmar-_tutoriahhethods :

s - Project- or problern-centered study L

* Practicum or clinical experience .- BRI R S

e Work-study programs, off-campus study co-op programs  and mternshtps
< - S -

It can be seen that these mechamsms, even for 1972, are the usual-rather than unusual
methods. Schein indicates that his intention was to hnghhght innovative uses of t(admonal
-~ ., mecharisms. .- . - : .

Inthe final chapter,called ‘Some Bold Honzons four major changes are listed as necessary
for a genuinely different and more responsive profess:onal education. 1) new kinds of learning Ca
modules built on better theories of how students learn, 2) new kinds of faculty members who ’
bring different skills, amtqrdes, and values to their job, 3) new kinds of administrative structures

. and procedures that are more flexible and that adapt to the learmng fasksto be met, and 4) per-
o _petual self-dcagnosns and evaluation regearch. -

* - - - oy

o in sam’mary,&he new professional school would: - ‘ '

. ~

Startw:th a learmng theory that mtegrates basic scxences applied sciences, and &
professaonal skills within smgle learmng modu!es .

, - Human Services Monograph Senes e No. 7, May 1978., 19
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e, .2 Be organized around learning modules of varyin% lengths and would permit the put- o
: - . .  ting.together of different patterns of modules, dealing~with different professional

_ career foci, leading to different.kinds of pr&essional degrees which would require
73,:\diffe.rent lengths of time tQ complete; . . N .

-
F

»7. . - N ‘ .‘ “ | 'x "-3‘ o I -';‘,
3, Have a small permanent faculty and larger part-timp adjunct faculty to permit the offer-

* -ingof a-wide variety of modules to students:..;

T - _ N *

*
[ i -

4, (Be‘physiéal,ly organized) around a learnigg resource cehter that should include as
oL many laboratories ‘and applications-oriented subcenters as possible, much like a ]
£ - - leaching hospital that Is tied closely. info various community service activities; A

5. (Be administratively) highly decentralized, using.only those information and contfol |
> ) procedures that would facilitate the'student’s learning process and keep track of infor-
. mation about the student that he and his future employers really need; 7

ialiie o ~ .
< R - - T=vs
3 ~

“
g

\

* 6. Avoid the search for Sfandh;dized solutions {0 curriculum questions, engaging in-
stead 1n a perpetual process of self-diagnosis and research on the outcomes of its ~ -

.- educationalefforts. .- S . .

B

Mahew (1974) refers to the onsiveness of graduate schools to alternate designs which, -
. he says, “condemns many people tg a lifetime of second-rate status in powerful areas largely - -
. relevant to their training (e.g., irrelevent to careers in government, industry and management, - e
social work, and . /. health-related fields).” : . - o
Included in the program areas éiscussed by Mahéw are departmentalism, concept and struc:
ture of academic degrees, accreditation, organizational forms, faculty division of time between
research and teaching, and institutional role. Some of the major issues which the author con-
siders related to reform in professional education are. “ingtitutionalized” programs, job oppor-
tunities for students, the problem of providing broad exposure in social sciences and the
humanities, .accommodating future practitioners {gspecially with respect to applied ex-:
. perience), social/educational relevance of training programs, financial aid, curricular balance,

b

economic balance, and training/retraining on the part of professionals iritérms of ex-"
pense/reward ratios:” . . T T

25

One final report 1s discussed here because, in our opinion, it best covers considerations for -
future change in higher education. The Perkins report for the Carnegie Comiﬁiss?"on on Higher . '
Education (1973) includes some concluding perspectives on the future of the university as an '

* . organization. They offer perhaps the best background from which to consider future

- possibilities for human services professional education. Perkins predicts that changes in the

- mission of universities will approximate this: o | - -,

. B o, T ,

1. Instruction-will remain the central mission but student choice will increasingly out-
weight faculty prescription. = - . .~ - :

x

. -2 Large-s;:a!e research will gradually shift té"no‘nuniv,ersity institutions. ’ . ’
" 20 Human Services Monographeries ® No. 7, May 1978 . .~ -
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o 3. The residentiaicampus will ;we way to oif—campusiry’mg systems Nonresidentiai in- -

. ) stitutions such as community colleges will have a comparative cost advantage which - L
. ifwrii become rncreasingiy attractive. - . . . ] - A

o ¢ - ’,_ -z ;g"f:“

. *
. ~ - - .

»>
N

4. Servrce to the pubiic will decline dramaticaiiy in some areas, such as defense and
o space, Gontinue with minor modlfrcatrone in agriculture, medicine, and engingering;
LT . . and may substantraiiy increase in urban affairs, ecoiogy, race relations, and intema-
o tronai organrzatrons, both pubirc and p?lvate‘ . L 3 . "
5. The democratrc rmpuise will dominats syStems ofgovernance leading to répresenta-

tion, election, and consensus rather than appointment and decisron maklng by hrgh-

est independent fegal authority. . g . o L R

- - - . ° N 3

é - 6. The iOCus of power fo plan and allocate respurces will cohtinue to gravitate towardthe
managers of systems and from private to quasr-pubirq and public coordinating .
bodies . . . Both the university board and its chief executive will, as a consequence, be
rncreasmgiy subordinated to a web of influence and controls that involve both lower .
and high authority. This development wrii persist, expand, and determine the direction
of affairs on the carhpus .

LN

- . Probable organizational change Perkins beheves. can be projected from the E'bove redefrni-
- tion of the unrversrtys ‘mission. - L

- - = : _ _ o - ©

* - - & - - - = - —

) 1 Boards of rndivrduai mstrtutnons will become less powerfui being ca‘gght between * .
c ~ two forces: the university and the state or socretya )
n)a;‘ : ’ 'g- . ’_/ 7 - s %
2. Unwersrty organizations that are representative of the various rnternaiconstitrlencies .

* willemerge. (Boards of governance.will.be reduced to ratrfymg lnstitutionai decisions
; rather than making_.them).

» F

3. i”he président will become an elected officrai nominated by the university senate and
. approved by the board, for a limited term. (He will increasingly follow the course ofthe :
corpor’ate executive, becomrng less visible as a gersonaiity)r

. . -
- " . P -
x - v

. o ‘ 4, Chief admmrstratrve oﬁcers will also be selected with the participation of those who
’ P . werk under them Admlmstratwe accountabiirty will become the order of the day. .

Py ~ r . . - o s

. 5 Admmrstratron will become more srmphfred as thie missions of research and public C e
service gre reduced in scope and as the residentiai features of the uriiversity are pro- ) .,
ot gessrveiy abandoned. : . D :

. . - . * s . . )

~
¥

o 6 The umversrty will. become Tess of a community in the sense of a geographic and
f *“ social entity as it becomes mote of a community based on professional jgterest. The ®,
idea of,the community of scholars lost its geographic imperative deca 1go. The
fatulty member's closest ties are no longer necessarily to colleagues in the same- . :
. , department or on the same campus, rather, they extend to national and intemationai
. ) assocrations of professronal peers.

- Human Services Monbgraph S‘é’?es rNo. 7, Max‘i 978 2

* - R 4 - ' o N .

P . Py . . .

- - - N - 13 -t - . 5, -
= . . . c- H -

: . 7 - s - . . i i 2. i
. - B - * . - x 4 .
e e e e .- e - . PR - F . T T\ I - Sy P,

A p . B . B . . Ear S

c

3




3 re - - - N =
T e I LT - - SR _ . ] - _
PO = T = = . . . Lo ¥, L3 - <
- -2 B - ; > . R
v e s .- . .
. -
H

CURRENYSTATE OF HUMAN SERVICES PROFESSIONAL EDUCATION

A

7. Tj;e university will take many new forms, once freed 6f its geog'raphic definition. A
> variety of new organizations will burst forth reflecting the new realities of greater num-

.. bersof stidents, increased costs, and demands for relevance. . .

- P .

-

* . 8. The new organizations armw%ginning to emerge. TV classrooms, the open univer*
sity, industry-based education, training and retaining by cassettes, degrees granted
by nonuniversity authorities — alf'these developments foreshadow the birth, perhaps ‘
the rebirth of a new Kind of higher education. . : . b

- - 9 Inmost institutions presentarrangements will continue largely intact. The form will re-
. main even as the substance'is disappearing. But the interim — while structure catches
. ._up.with change — will require.a far more political sytle. Votes must be sought,-con-

‘- _-="Tlicting interests resolved, accountability of performance accepted and acted upon.

B And just as the city must relate to the State and Federal governments, so too must the

-

- nally accountable to society. . - :

The prbjected future directions proposed by this report are so powerful and so intimately

joined with the contemporary issues of human services education that one cannot help worider

- what new pro;ectig Perkins would make ir: light of the events and conditions of the past four
years. : .o :

. new univetsity become not only internally acéountable to its constituencies but exter-

-

. - L R .

" These projections support thie suggestion that'future uman services. program development '

must be planned and catried out as a part of the larger organization’s development (Chenault
and Mermis, 1976). it can also be seen why there.will be such difficulty for program developers

_ to scale the walls of the university organization-fort which continues to struggle and fight,.

-

. against the realities of the “outer” environment of which it is a part. For human services as a
_movement — and human services education programs of the future that corregpond with it —
represent this reality which the university continues to resist. e\ '

it will be interesting-to follow the national trends for the next few years and to note when, or
whether, the university will come to see this “outer” reality as an opportunity rather than as an
§g\c§sary or nonexistent shiadow. . ‘
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‘ﬁa]gf lssues and Recommendations for Change ' S

' - ¢ - - .
3 . . P e

Over the past yedr, the Human Sefvices Center at the University 6f Southern,Ealifornia has - Tl
been in contactwith approximately two hundred universities and colleges thrafighout thé na- :
tion. These contacts helped to begin an assessment of the “Staté of the Art" of human services
professional programs in higher education. The contact-mechanisms used were: a survey in-
strument, personal visits, correspondence, and phone communication. -®

For over two years thg academicians who have been involved in gstabli§hing human services
programs in their respectivg<universities have felt a need to come together to share ideas,
programs, and future directiqns. Indeed, the fact that it has taken so long to obtain even minimal ’
funding for such a meeting is indicative of the difficulty of securing financial support for. - -
programs to address human services and higher education. - - - -

¥
»

-
¥

Although we have been aware that there is a wide vatiance”in goals, objectives, and
philosophical/theoretical assumptions_in the human services movement, many of us, at the
same time, believe that significant and positive change will not take place in the delivery of
human services until many changes occur in the education and training of human service
professionals. t ‘ . . e S

With gupport from U.S. Department of Health, Education, and Welfaré, Social and Rehabilita-
tion Services, a conference was convened at the Dé¥ftdson Conference Center for Continuing——
Education, University of Southern California, in February, 1977. The title of this event was - ,
Human Services and Higher Education: Business as Usual or New Directions? Fifty human ser-
vice academicians, practitioners, and government representatives' considered present and
future needs of higher education programs in human services and their relationship to “real
world” needs, A work-forum was utilized to react to the major issues which had been identified .
through a participatory planning process. - . ) .

: - - N

*tAppendix Ill, Roster of Parficipants,
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_ GURRENT STATE OF HUMAN SERVICES PROFESSIONAL EDUCATION

“*-In this section we have summarized the deliberations of the task teams. We wish to point out

that this event is one paint along a continuum in an emerging and changing human services .
. professional belief system.and socio-political reSponse’ to community, family, and individual
S needs. We enceurage readers-of this.monograph to.continue consideration of the issues and
- would especially welcome a sharing. of ideas. This can be accomplished by, communicating
EE- . ideas to the*Human Seryices Center, College of Continuing Education, University of Southern
= «~ . .  California, University Park, Log Angeles, California 90007. We hope to utilize new information

- and new+deas In future updating of the state of human services graduate education.

o | Major National Issues for Human §ewic:es arid Higher Education .

LY -

- . -

o

Conference barticipants were, in many ways, part ofithe planniﬁg ﬁrocess. Short commen-
taries were requested of parficipants priortd the conference, These commentaries were used in

13

... preparing the major issues as well as in developing the tonference structure. Sample commen-
T . =taries are abstracfed below;*” ; : . : s

wh

.-
‘ .
- . > .- e e

- - LA

e Agranoff- Five training strategies_emerge from change strategies: ;1) no

' . _single disciplinary approach; 2) cconceptualizing the field from a

. o uni systems perspective, independent of single categorical

" -t servite; 3) attention to a wide-range of concerns; 4) focus on ser-

e SN - . vices, purposes, and outcomes; and.5) focus on policy at supra

.
!
L

P4

-Jevel; independent ot programs. -, .

- ’ B > [\

Blakely ™ - “There is. a need to develop stronger traiping in all 'aspe\ct&of T
- human services administration. We need more or better texts, jour- p
- : - .- nals, and professiorial workshops In this arena, We shouid call
g - oL * together interested persons to develop teaching rescurces in the
- ' full range of learning materials. : .
X o e it 20

. ‘ ;Broskowslg ’ \Theré' are immﬂmtﬁlﬁgrences bthéen evaluaﬁon research and
e oy ‘ program evaluation; It is the focus on internal improvement of
=™ oo local and ongoing programs, their accessibility, effectiveness, -

- . and efficlency that distinguishes p@ram evaluation from similar

. ' but distinctive endeavors. N .

A 7 . - ix s o ) - " . ﬂ‘ I : 4 . - ;‘ L A ] i

..~ ' Buntz - Human f'iesou:ce' problems are interdisciplinary, so education J

, = . ‘programs designed to prepare -administrators should also be - -

R . . «*,  unified and intergrated with a common conceptual framework.

- # - LS - « * -

_ . v - -8 % N .. . .
Burnford ‘In gpite of the !ackfof support from formal systems, legisiation, -
. ) ", political figures,.or funding sources to bring about much.needed S
- ’ - -change in human services higher education, a netwdrk of educa- -
: .o - tors, practitioners, and governmental persons have formed mutual -
UL S - support systems that seem to be open to,all who are committed -~ — -~
_ enough to “buy in".4o this important experiment in social change.

13
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PART Il: THE CALIFORNIA CONFERENCE REPORT .
The ideal for human services_education would require drastic - - .. .
change. Some constraints that push against the efforts for signifi- . : -
. . _cant change are: 1) the nature of federal legislation; 2) the . .
organizational structure of the Executive Branch; 3) diminishing” . ..
incentive mechanisms; 4) the forces of university bureaucracies e .
. and professionalism upon-human services educators. - ~

L
'

LR - TR BRI [
-

Mermis Six major areas represent my major focus for human ‘services ' . -
o ~ education: 1) private and public strategies for development of . S
ot human services education and practice; 2) implications for con- - -0
- S tinuing education models; 3) the various dimensions of -
. . . “categoricalness”; 4) development of formalized linkages with )

7 - significant other mechanisms and networks; 5) combining gjtizen
S . .. participation and “paraprofessionalness” with support systems
- . © 7 and networks; 6) human services information_systems:

-

< _ Palmiere " Action must be taken at all levels of activity to produce a syn- Y et
- ’ ergistic resdit in which the total impact ot all human services not - F
. only equals but actually exceeds the sum of its constituent ele- A s
. ’ ments. There is aneed forcréating and funding of demonstration - °.

o - ] programs as well as existing programs. Programmatic chandes i
- - SN - must be supported by changes in the infra-structure of higher . =
A -~ education and human service envitonments. z e e

-
4

" Weiner We need human services generalists to broaden the focus of o=
; ) . already-trained speoialist professjonals. This requires developing
curricular guidelines which.should be done quickly and with HEW
playing #/critical role. We should embark on a nationwide search
and an@lysis of curricula as a basis for fuman service curricufum
.- - _ 7"~ . guidelines. -
Waertheimer- Specialization alone does not provide the prerequisites necessary

! ‘ for attending to all interrelated basic human-needs. Successful
o ways of working with educators who have vested Interests in their"
4 . - .~ areas of specialization need to be developéd and shared. One pur-.
A ) pose of the conferenceshould be to idenfify the present status of
: L human services education and to_set objectives for the-months.

e E e and years ghead, . -~ . . . " .o

(34

<

N -
- El

‘. . Yessian - AKey challenge facing higher education is to help existing or po- . -
o, ‘ - . - tential organizational generalists to understand the importance of
. ’ - ageneralist perspective and to’search for ways in which they can
- - " _ be effective In reflecting this perspective in organizational set-
y - .. tings. In this context, the extent and nature of their relationships
o - e ... - = withclinical géneralists would appear to be especially important.

- 3 : } v- .§ o - B . :.‘ ] ) ;
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CURRENT STATE OF HUMAN SERVIGES PROFESSIONAL EDUCATION

" . Onthebasisof these and 5ﬁxe|;suggestions,‘8mﬁford_ and Chenault developed the following
_ -« major issues which forfed the basis of the task force work of the California Conference. ) Y
. ,7 - - i - + . N . - i . = .- )

. - -

3 ) ‘ Fresent smiu and Future Naﬂ&hat Neods for Human SGryices Education

-

e - 1. How can the preseht status o%umaﬁséwi‘qesirqining in higher education be desctibed
- - . generally? - o Y S

2. What common definition or définitions of human services education are required for — )
) thoughtful communication among human service professionals in higher education, the /
- B _Federal government, and human service systems at all levels? ' : .

- .

-

*

3. What are the existing conceptual bases underlying human services professional educa-

tion? Are they appropriate for present and future national needs? What general direc-
. tions are indicated for national change in conceptualizing humari services education’in
® . higher education? . : " '

4, What are the most useful relationships which should exist between current/evolving
Federal legislation and national human services education? What specific recommen-
dations should be made to university and government administrators for better meeting
. the staffing and training needs which integrated or coordinated human services gener-
. . a:te? - . _ i “ . R .

~ -
*

5. What economic and political considerations should be taken into account with respect
10 the above issues? What actions 'or directions can be taken to best contend with
economic and political constraints to the development of human services education

~programs in higher education institutions? t

-

6. What serious problems associated with the abo;/e‘ issues need imrﬁediate; attention? <

Where does the responsibllity.lie for future actions, and what mechanisms can be sug- °
’: " gested to best ensure that needled actiong are tak'er;g . :

Relationships Between Human Services Education and Hutnan Seruloés Practice

- s ¥ B -
" z B 3
- - ' . .

1. What relationships exist and/or should exist beiween the development of human gor-
- = - vices higher education programs and human sarvice delivery? In what ways can these
] . = relationships best be esteblished and maintained? ~- .- : :
B . ) ! = . - _ . i ‘.

2, What kinds of arrangements can be suggested to enheincé%;ﬂ%e' relationships between
. human services programs in higher education and State and local goyemment‘interegts
- and needs? g - . T B

b3

@« IS H
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'PART II: THE CALIFORNIA CONFERENGE REPORT

3. How can the human service concepts of Integration and coordination be actualized with.
, respect to human services program devefopment in higher education and in other com--
- munity systems? - R oy .o,

A} * - 'ij

’

" 4. For what general professional roles and functions should hu \ ’;sewice'professlonals -
*  be prepared in order to contribute most significantly to pr gntand. tuture. national .
.~ soclétal needs? : T e * T

Program Development Issues of Human Services Traifiing In Higher Education :
- : . .- - e Lo - ., : . .t
1. What are the pos%ti?/e and/or negative influences of specialized professional fields upon .
- v .the design and character of higher education training programs? What is the most ap-
\ ) propriate conceptual base for dealing with the generalist-specialist dimensions of .

human services education programs? Should hurman services egﬁagfa?tion programs pre-
.. pare professionals as generalist, spegialists, both, neithpr, ord ) v

-

$ =

be receptive fo supporting and developing more “comprehensive” human services - B

2. What are the realistic possibilities that e:Etihg"p;ofessionai fiélds and‘disci;ilines}vould
~education programs? Or how can they

encouraged to be more receptive?

-

L

3. Are interdisciplinary and multidisciplinary concepts the best referents for human ‘ser-_
. vices program development? What other concepts may be useful for the special needs -
- of human services professionals? ° - . L : -

4. Can ';comgréﬁensive" hun;én services eciucation programs grow and improve within ex-

. Isting bureaucratic structures of higher education? Can or should new organizational
arrangements be developed? If so, how can this best be accomplished as a national
task? U . ]

o

5. What kinds of administrative leadership at the top of university organizational structures
are required for significant change in humari services education? . . :

- -
-~ -

6. What c}xaﬁges in human services curricula are neccessary to effect national improve- .
* ment in professional education of personnel? Are there existing human services
programs in higher education that could ecrve as models for future program develop-
g ment nationally? What existing curricu'ur materiais are avallable that represent desir-
le curricular directions for human services education? How can.the development of-

new curriculum fnaterlals be encouraged and disseminated widely? How can the .

»

development of new programs be encouraged.nationally? AELS

F3

Program (A;i—ri'llﬁlélratiog Problems In Human Services Education. * -
- - - ) M - z .- .
y + y % : 4 ) - i ' ) . ' ) -

1. What differences from traditional training programs are indicated for fiture human ser-
vices programs with respect to selection, retention, and placement of students?

e !

_ -

" — . " HumanSenvicss MonographSeries s No. 7, May.1978 27 -




CURRENT STATE OF HUMAN SERVICES PROFESSIONAL EDUCATION

-

T .2. What uniqué needs assoc?atedﬁwith field work present human 'se’rvi’c;e education

programs with special problers?
e ey o g A

R ) . A . )
3. How can human resources needs for human seryices faculty best be addressed at the

R 2

» - n

_ ments are most appropriate for human s’éfvic"éé‘—f' 4qycator needs? ~ °

- - (a4 »
B . . _ - “’dg L S e, R *
- B - - " . -

4. \glh_ai special needs exist for human sefvices student populations?

. - 5. How can control for quality programs b'.est’bé conceptualized? What ta;ethe im'plicatio‘ns
S , of credentialing, assessment of learning methods upon the quality of human services
S " “education? .o - :

-

- £ 4
- =

- e

- Program Evaluation

f, . . 1. What program evaluation ‘concepts, and fnechA jsms would be nhost’use‘fﬁl ’forghe
- : - .development and administration of higher education\programs for human services per-
sonnel? ’ : : .

*

2. How can programs take into account more appropriately the effect of the students’-
education in terms of satisfying human service needs? om0

]
PR

R 8 ) Yy . . [

- National Task Team Recommendations -

.

- i The development of educational programs in humar services must take into account the’
- diversity of the movement and, in particular; two motivating forces: -
c - - A ;‘ - ) g . N &

_ « Thefuther refinement of huian services as asspecific multidisciplinary area of study and
- practice,and’ ) - . o

-’
- e

e « The incorporation of broad human service competencies in existing professional dis-’

«

ciplines concerned with particutar aspects of the human services system.'s

£ Ed
= =
- = € .

Within each direction, there is a set of normative assumptions that form a foundation from
which to develop new fraining programs or to modify curricula to enrich exlsting programs.
- _ These assumptions are based on the notion that it'is necessary to havg a broader understand-
ing of the effects of differing models of service delivery systems as the?af_fect the service deliv-
ery recipient. ) , - ) S .

- The goals of human service education and practice should ke to develop service support
systems that enhance individu al self-sufficiency. The options for achieving these goals include
the better utilization of Federal, State; and local progr;ams and the creation of professional net-
works. Toe T S .

.28 l—iurgah Services Monograph Series e No. 7, May 1978 x .
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7 Oureongeptuaiﬁmmorkforhmnm service educaﬁon should-be-based upon the following T
. -t .:_ . ‘ L A ’ ¢ . z \J - i ' < . B . ,\ c. =
ST e m},i%aﬁsﬁ&humﬁsenﬁoesedwéﬁonﬂhe needs of the practi- - s
o , ' this point, the ability of higher education to meetthgm. ) ) NS
> e 'Rreb@sothg'zimsef;ieasedumﬁ&prgigramsshouldbeﬁ\etreatmentoﬂ@iduals; T
R ﬁends‘inmgfaeives{nqtasmea)stoenc@s. ] .- re - 8
7! . ) 7 . . ) Lt . T':;‘: . - o ~ ' . i -"{
* The increasing complexity of our society nécessitates the continuing education of 2
~ professjonals who specialize in particular aspécts of services to human beings. .
i » e The concem regarding dehummtzahon in our sociely places a-demand on specialized =~
- proiesionaxsalsqtohavemcwiedgeandskmsaboutgenera} human needs and con- - \E
cerns, and-about other specialized human services to which they retgte. ) - .
. e The pace of social, technologital, and professional change may require a person to per- -
" { form several different professional roles/functions in a lifetime that - (a) demand life-long . :
professianal development devoted to acquisition of new.kirids of knowledge and skills; . 3
and (b place a premium ofthe development of general qualities, such as versatility, flex- - . S
. ibi!itﬁmdiseﬁ-asasémf; B o ’ - o .
- - . =
A ~ - - . T _ s
* With the increasing demands in society for (a) more choices in qualif and quanity of
h services, (b) greater humanization of services, tc) alternatives toy traditional
hierarchial/dependency models of human services, and (d) more efficient use of public .
and human resources, human services professionals need to develop knowledge and- .
skills to creatg.an environment in which the clientis empowered to self-develop the tools . , s
and knowledge for decisionmaking, personal growth and development, and purposeful 3
behavior. - LT ‘ . ‘ ..
4 hd N & B ~ T N Tt - -
.* The huinan services professional should be aware of his own values, and refrain from :
", imposing these values on clients. The rights of clients are respected. In addition, the =
- T human services professional assists clients in becoming more aware of their own values 4
- and in making decisions in the light of their comparison to the values of others and of -
society in general. S : . ’ -
* Since many human service§ are provided within an institutional setting, we must besen- -
sitive to interorganizational relationships that call for increased knowledge and skigiiqﬁ b
such areas as group dynamics, organizational development, and conflict management. ~
. N T _ . - c ~ s, B - ~
. The vesy spirit of our society is formed by partncxpatory decisionmaking, requci forper- . ’
sons at all levels, iriterdependent activities, and non-hierarchical structures; Thus, it is . b
imperative that institutions of higher education, particularly those training human ser- B
_ vice professionals who deal with non-professionalized segments of society, reflect these N
traditional American approaches in th‘%}r own admini‘stration& . - .
& Human Services Monograph Series e No. 7, May1978. 29 -
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: CURRENT STATE OF HUMAN SERVICES PROFESSIONAL EDUCATION

| fP}e\sen’t st,at“ué and Future National Needs forHuman Services Eduéatlon

4
¥ 5 -

An appropriate desctiption of the present status of human services education is diverse.
There.js diversity both in terms of the roles for which perspns are being trained (policy develop-
ment, Bministration, and service delivery) and, approaches to that training (e.g., public
affairs/administration, social work, the schools, colleges, or departmerits of human sérvices).

- , ~ Y N . VT N

The preliminary findings of the Chenault-Burnfdrd study confirm the conclusion that there is

. no common definition of the term human.services or of human services education. Human ser-

. . vices is clearly an interdisciplinary field, but the survey indicates that pregrams purporting to

K train persons for careers in human services are largely uni-disciplinary. Thus, the term human
. services Is often used to describe pure social work, health adnfinistration, public administra- _

= tion, counsaling, and other traditional academic fields. “With few exceptions, when the term in-

] terdisciplinary Is used, it refers to the use of elective courses which students take in schools

S .and departments other than the degree-granting department.” Chenault (1975) has observed

. that-faculty in various programs, “generally. regard human.services to be minor extensions of
their own fields of expertise.” A - :

4

1

»

. N -
e - . O

Definitions - 2 T T
Thereis a va;riety' of contexts within which the term human.gervices Is used and it has been

" noted that there is no single universally accepted definition of the term, When the term human
services is employed, the users should consider: : : B

. e o »

H
F=3

The human services are comprised of some Jasic characterfstics such as:

< =
13

o The provision of more than one cafegorical service;- .

> +

B <Thatprovision includes elements of cliént education as well as clidnt care;

- .

¢ Thehuman services are intended to help people becoms seifstficient; ands

e - -
. « Service is sometimas provided in areas where no professionals are engaged. -
- 4 ¢ - , . G - . T e

= . =

_ A new profession of human services may be emerging; and there s a movement wh'lqh has
* _ developed to change ahd to intégrate existing professions. ’ e .

[
>

LN .
=

A number of alternative conceptualizations of the term human services exist. Among these - *
are the following: = " * . . .o % :

*
f T N - L es ~

o inallof thelr work the aim_of human_servite professionals is not simply to help people .
through some immediate, crisis but to erfipower them; that is, to teach them the skills o«
which they need to manage their ewn lives and to fulfill their potential as respopsible

. -«  and creative members of society. L . ' . - T

- . > -
* = F - ¢
L) .

30 Human.Services

wi

»
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» . -

‘+

""o The aim of human servica providers is to enable peopls to,attain self-sufficlency andto .
help them develop the skills which they want and/or need if they are to reach thejr full.,

£ A -

potential as human beings.

| 5 . VR . AR
-+ Inplanning contexts the term has been used to indicate the need for improved coor- ’ ;
v dination and integration among health, educational, and similar service programs.

JE T . .-
P i L oo

e In administrative contexts human services has béén used to refer to the need for im- .
= proved managerial systems and arganizational structures through which the provision )
,of services could be made more effective, efficient, and equitable. ;o ‘ -
. ; g o A . : . .

" e ln gli;ijcal contexts, theterm has been used to refer to the common purpose served by a
> ) variety of specialized professional and technical personnel. . -

e In education,‘jhe term has been applied to intér-professional, intra-professionan and
. trans-professional learning activities at several levels of educational endeavors. ]

L3

Despite these seemingly disparate uses of the term human services there seéms to be a core
concept inherent in its application — that of holism. The use of the term human services can
signify, then, a departure from the notion of categorical or narrow specializations, professions, -
" technologies, and organizations, all of which profess to meet and serve individual and collec- «
tive human needs. In summary, the use of the term frequently signifies an integrated and syn-
. ergic'approach to the attempt to meet human needs. - . S )
At the present stage in the development of human services education programsfcontinued
experimentation and demonstration of various approaches should be sustained and expanded,
Therefore, attempts to arrive at a consensus on any single definition of human services educa-
tion would appear to be premature. However, it seems gssential that all proposals for human
services education make explicit the definitions related to the goals, knowledge, competencies, .
skills, and values involved in the program. T .-
. . . ,
Relationships Between Federal . K . . : .
. . Legislation and Human Seivices Education . R T

Atthe present time, most Federal legislation provides authority and/or funding for categorical

- service programs and traditignal education programs for existing professions. When availdble, . -
f_ ) authority and funds for educational experimentation are provided almost exclusively within the .
confines of existing professional disciplines. Thus, it is difficult to secura Federal funding for e .
human sepvices,education pr'egra;‘ns which (1) cut across two or more existing professions, or
) create an educational program for a newly defined human service practitioner.

.- For these reasons, jt is recommended that. (1) explicit legislative authority andfunding be -
developed in supporf of interdisciplinary human services.education programs, (2) research and
development funds be, expanded and then utilized to develop and test new models of human
- services education, and (3) a national focal point be developed for leadership, technical sup-
port, and information exchange on behalf of the new and developing human services education
programs. The logical locus for such a unit is in the U.S. Department of Health, Education, and
_Woelfare, with appropriate liaison with other Departments such as Labor and Housing and Urban _
. /"E‘D,evelopmept; o - T . o .

=
= -
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_ delivery are to be met. In other words, changés should focus on organizational integration as

o Mﬂﬂmmﬁmpe : -

| SERVICES PROFESSIONAL EDUCATION

Recommendations.for actions 1o be takeri by urfiversity administrators in order to better meet
the staffing and training needs for human services education programs involve appropriate
changes irt the structure and process by which faculty are recruited, selected, evaluated, and -
rewarded within the university environmerit. Specifically, univereities should provide incentives

for the development of interdisciplinary teaching and research programs. This is felt to be

s

necassary inorder 1o attract and retain qualified personnel whose primary University affiliations
wi!imtpewﬂhtradiﬁona!academicnnits. . . N . L .

QS .
Itis recommentied that government administrators consider chanfies in job descriptions and
specifications, educational and experiential requirements, inservice and continuing education -

activities, service activity and outcome expectations, and resource allocations. Such changes
are required if service mandates implicit in the movément toward integrated human services*

b

« %= & L ~  x -

well as on services integration. .. . - -

. The use of issue-oriented conferences across organizational lines can reinforce the integra-
tion of concepts and develop cro%-profess}ionai approaches to service delivery. .

-~

S Usq;‘-dedgnedmciconﬁolletiinsﬁmtesshouldbedevelopedﬁnmeetmétramingnwds

. of the practitioner; Ssometimes drawing upon the resources of the academic world.

¢ Agencies and governmental nits shobk@}zﬁneﬁwsea’reasof identified need inthe -
mtwstagmngyhimmdrawupontherewarchaiﬁtenaﬁonaﬂevet.g, T

" . . ., P -

« There is a need for more effective use and monitoring of Intergovernmental Personnel
) Exchange Program (1.P.A) mobility programs; the appyoach needs ‘noyrishment’ by
< being l?uitt into the career educaﬁpn plans of employees.

" "s Within the university setting,bractiﬁoﬁqr‘s could éﬁectively be.used as guest lecturers,

team teachers, regular instructors, consultants, andjor curriculum builders.

E3

¢ Advisory committees for curricula should include pracﬁﬁoners and clients to maximize
_commanication and enhance the curricula. o . .-

r

o University courses offered within governmental agencies provide the additional benefit .
of increasing faculty understanding and awareness of the field setting, as well as con-
veniently providing additional academic experience for the practitioner. - - .

. . 7’ . . = . <

.« Educators, in their roles as active private citizens, could become more involved with thie

advisory committees and service boards of human.services agencies. -
. A * - - .
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] » Human services education programs could become more proactive regarding'the pro-
¢ ‘motlon of consuEner awareness of current legislation and practice in the field.

¥

.z
< ., =

e The possibllitles for inﬁprovéd and integrated humah services delivery résulttng fromin-
~ teraction amiong volunteer and “for’ profit” sectors, government agencles and

_ prograims, and universities should not be overlooked:

" Relationships Between Higher Education - : S
,and Human Strvices Delivery ) L

e Team relationships between practitioners and academicians should be developed with.

. trade-offs and benefits to both parties, in the form of "ongoing Internghips,” Faculty

*might be required to participate in such arrangements to maintain currency and rele-

vance to the “real world.” There should be mechapisms developed for-continuing con-
tacts between practitioners and academicians beyond the internship concept; perhaps
by using newsletters, personnel exchanges, additional conferences for contact. .

\ . . . ..

L = ks

’ ' ¢ There may be difficulty in establishing atrust relationship ou_tsld:e of the area of respon-
) . ) ] A ’

s

- - sibifity/accountability. )

e Collaboration may be comﬁlidated by the complexity.of modern org’_an!zaﬁpn;ﬁow can |
the outside “expert” gain an adequate understanding of the “turf" to provide effective

colliaboration?
i - «

-
=

and approaches are new, and that we are all part of a social experiment. This necessi-
ot tates$ a change in focus from the “expert” syndrome to the notion of the building of &
collaborative working arrangement in which student and teacher, academician and

practitioner, learn together,

- -
¢ - -

e Practitioners and academicians must begin to see the payoffs of online training and .

development for effective service delivegz%’rhis thrust might need to be institutionalized
as a part of the career education expggtations for practitioners, with varied approaches
to sequences of work-training to meet individugl needs. - * - L.

=

‘ - oo redesigned to support the premise that it is the academician’s responsibility to be in
v touch and current.with happenings in the field. It is In the unf?erslty’s self-interest to
: provide and reward co.amunity service, because it produces more relevant education.

< - . . B -, -

+ Relationships should focus on the transition from student to practitioner. Orlentation of

" practitioners at the point of entry to the agency must emphasize, arealistic assessment

of the agency's hiitory, level of development, and current issues,

Ve

’ M - o . * ) ‘ - > LB ) <~
» Educational institutions should not perpetuate the mistakes that have been.made in the
government sector, but rather must challenge the myths and identify better ways of
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¢ All parties need to understand that’the dévelopment of human services parspectivesg,

¢ Incentivé and reward systems (retention, promotion, tenure) for academiclans must be,

. > ’ - . - . .'A " . ’ -7 L ( N )
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URRENT STATE OF HUMAN SERVICES PROFESSIONAL EDUCATION
= - - doing bustness.Schoolé shdu!d-tal,(é‘;z proadtive role tl;:atidenﬁﬁes'new médéls and ap- » .
proaches and deals with available models, creating an appropriate blend of pfagmatism
- - . and theory. A balance must be struck between.teaching what is happening as opposed
s S ) evaluating what is-happening.’ St S o

-

*

¢ Education should respond to the need for better integraﬁon‘ of theoretical and skill
- - = .development. . ’ - ) IR :

T - ’ 4 ~
- ) PR 2

* -

e ¢ Both educators-and practitioners should take a more active role in the education of the
- pyblic to human services concerns — not only of the user, but of the general public as
well. There is a need for a clearer relationship to the public served. Programs and peo-
ple have not concerned themsslves appropriately with education of their public, nor
have they seen this as a proper role, Educational institutions ought to increase initia-

I . tives to enhance the public's understanding of human services programs and people. It

. Is na:tsonable to expect that we might see such a thrust in an area such as energy con-*
sarvation. ) ~ o ’

Economic and Political Consliderations _ B ) .

-

SeThere are several economic and political considerations which should be taken into‘accgdunt
in any discussion of education for human services delivery, arfagement, or policy develop- o
*‘ment‘ - - -- S— - s - et — = — S - T, o e - T - . =

- - -

Most higher education institutions in this country face resource scarcities (human, financial,
and physical) which make it difficultto develop new educational programs or even expand ex-
isting programs. Another very important economi¢ factor which ultimately affects service provi-
sion is the relatively low economic status assigned to service providers compared to human
service managers and administrators. Predictably, outstanding practitioners move from direct =
service roles to administrative roles and this can cause problems at both levels in the system. !

Politicaljadministrative factors to consider In human services education include civil’sarvfé ’
sestrictions, the identity of marketability problems which human service generalists face, and

C legislative politics. Civil service systems tend to be categorically oriented and job seekers in
. the established profegsions are clearly more marketable than persons with degrees in human
Coe e services. If there is no agreement on the definition -of the:field, it follows that’ graduates of
hurman serviées programs are, in many respects, an unknown quantity.

-

To deal with these constraints human service educators should consider: - .

. Restructuring existing educational programs,‘titilfizing existing gources of researchi and
demonstration-funds where appropriate. -~ , ’

) . Developing new programs as experiments and damon;',tratiop after a careful case for
. the need for such programs has been developed and presen‘tid.\)_

=

v . Worki}\g within civil service systems afid with privaté provider ageneies gweﬁangegjob:
descriptions and c!gsqiﬁcations so that they more ac,curatql‘y reflect actual duties.

5 -
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K Working with prlvate and pubuc personnel systems in order to upgrade the economic
: status of providers ‘7 '

] - et e e
is » -

. . Encouragmg the development of new coalitions of service providers, educators

.. ) unrons and others,ewhich will support the above recommendations.

Program Devetopment 17%99 ‘of Human Services.. —

'[raintng in ngher Edu

- &
- - .

i N B Devetoprng a co%ptual base for deahng with the generalist:specrahst dimensions of humart
.. services Is critical. The fundamental program development questions are: -~ L

13
Bl

) (1) What are the'basic competencies needed by ﬁuman services professionals? .

2 (2) How do we look at or deﬂ"ne the competencies? - . S : v“\
: o (3) How do ttﬁ@,mpétencies peeded by the clrnicran drtfer from those needed by thé ad- i

mintstratorlplannerlmanager who wortrs dn organr,zationat settings? -
v - . . . .S ’ ° -

‘ Reoommendatlons for Futur_e Change-

-
»

-
- - - ¢ N -
- R e M - - -

" A general framework rndrcatrng the basic competencies — substdntive knowledgsé, practical

skills, and analytical abilities - is a necassary starting point in the dévglopment of educational
programs Both theory and experience should serve as guides for defrning competéncres .

Practrtroners must acquire a greater apprecratron for the analytic skms more tradltfonally’
emphasized in public administration/management education programs. On the other hand,
planners and administrators must acquire c%gfater appretiation for social processes and prac- .
titioner roles. The interactions between pracfiftoners and administrators are critical and should

, be addre$Sed more extensrvely and rmagrna’uvely in human service education programs

"
ELRd

A plurahstrc approach to human service educatron is essential ‘and should be encouraged | S
is also important to recognize, however, that human services must strike a balance between the
promotion of diversity,on the one ha:id, and the development of certain generally defined direg- =~
tions on the other. Feedback and synthesrs should be an inherent, regular part of human service

. education programs, and, program,| evaluatron of human service. curricula should occur as an
L. dhgolng and vital-part of human servroe educatron programs .

L Tl:re rnformatron presented herein is value laden. An appreci‘ation of value premises andcon-
) stderations should be an impertant part of the educatlon process lt“\;lif . .
5. T T Vo L.

vOptlonsiorProg‘ramgpyetopment ‘ o f T T ' o "
) Participants agreed that there are at least four basic optrons for developlng comprehenslve ‘¢
. human service education within exrstrng educational settings These options are designed to

. . HumanServrces Monqgraph SenesoNo.,J May1978 % .
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.TCURRENT STATE OF HUMAN SERVlCES PROFESSIONAL EDUCATION

~_ encompass eomlnulrig professlonal development as well as preprofesslonal or professlonal
o . training. In fact, since most practitioners were educated in programs which did not stress in- _

. tegrated human sepyices, it is imperative that the initial effort heavlly emphaslze llfe-long o
R fprofeeslonat development. The optlons drscussed were' =z ] ' e

e Y
B I -7 - t"r =

; 7, . . " e The creatlon of scho,ols departmente or eeparate programs in human eervlce ad-
’ . ministration. Such progframs would have both an jdentity with curriculum and a faculty

J K

. designed to prepare human services managers for a wide range of actlvltles with both. T
’ practmoner and ad@lnrg rative componems I R 7
A * - - 1/ . ,;2 . . R . L - - -

o The development w@m exzstmg currlcula ‘of new courses in human servlces Such
courses should be provided for all of the helpjng professions tralnlng programs ata_
given unlverslly, college, or school. ) -

P

o The deelgnlng of cross—dlsclplinary educatlonal programs wlthln colleges or schools.
This type of program would utilize personnel in existing disciplines in new conflgura—
tions to provide the reqursrte educatron for human services professlonals.

- ¥ « 7 o=t K v

¢ A careful'descrlptl'on and analysis of the several historical forces which have led us o T )
our present stage of development in human servic ceptualization. The forces dis-
\Jﬂped are: (&) public health, social welfare, comﬁfﬂrental health, and pyblic ad- ;.
4 k

istration; (b) Economic Opportunity Act, New rs, various Human Resource
_programs, and Career Education, (c) by dlsclpllne-p ssion; (d) within soclologlcal-
economlc-political contexts and(e) by Ideologlcal analysls cc .

.- Y . . - - :: ! »
- - ) ~ =, . .

~ The approaches to the implementation of new educatronal syetems each with ll.'s own malor
. advantages and liabrlmes, suggested by the group are,

. -
. e - . F

} s

s Govefnment grants and support that encou ,age (a) establlshlng human servlcee

~ . programs; (b) requiring credentials in human services as a pre-requisite to certain

) ) ‘ Federal grants; (c) supporting existing programs; and (d) use of HEW resources to sup-
@’5 . . port the development of human services through existing or new funding sources. The
o . . _reader is encourage also to review the previous discussion of the relationship between R
¢ N,/ Federal legislation and human services education. . r
. Developlng a cmlcal mass or network of human service professlonal educators at the
-local, regional, and natlonal level. . o

’ ) . Uslng lnhovatlve edudatronal systems at exrstmg colleges.such as experlmental and
.. . .. . continuing edycation divisions and programs or the like, to develop and promo’te
" ~ human service systems . .

h . . Assessment of local human service organizations’ ‘needs in desl Tng relevant
» _ organization and course structures in exigting colleges or ieéching programs.

.. “.‘Q

2

o Utilizing the 'good offices’ of fnendly admrmstrators to develop processee wlthln the ln-
- sfitution for human service education.- .
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Fmally. ) participants felt the contijpuing experimentatton with organizational models for
humat senrice edumhm should be encouraged at ingtmmons rather than opposa'.l.-..

There is aneed to he!phuman services profess:onals respond to recent changes in soc:ety
leading to more emphasis on removing dependency and enhancing client setf-development
skills. A useful mode! for human services is holistic medicine where the patient rather than the
physician is ultimately responsible for the patient’s health not the patieint's ﬂlness. Further-

--

.mre,heree)dstneedsto e

- -

. Questionmeconcéptofservic&— it is preferable to enable clients to serve themsetves
better, to empower themselves! - ‘ T

. "“b Exanineﬂié plaee ofvaluesin human sepvices curricula.

L

. introduce into the educahon of allhuman services proiessaona!sacommn core of com-
petencies.

~

N——

e Eeoewe constmt feedb% from the field aboutpractmoners’ needs and deficiencles in
order to enable us continudusly to update our notion of what the common eoreofoompe—
tenciesoughtto be. -

A National Gontmumg Educabon Unit has been suggeﬁed for the purpose of dwgning@
delivering mini-courses for professional development. Thts mechanism would prcmde status
" certificates of comp!ehon

; - ' e
Human Smﬁces Concspﬁﬁ’mram Development
- Wrmin higher education, humm services programs mustvalue' the devebmnentofﬁ:e whole

student, participation and involvement of the student in his feamning experience, and collabora- =

twe smdernefbrts gs much as, if not more than, individual sh:dentoutput.

Wmle the need for :mpgoved agency integration honzontally {among agenc;&s) md vertically
(among local/StatefFederal arenas) exists, the efforts to coordinate and integrale social plan-
ning and physical planning must be emphasized. Educators might atterpt to link not only those
with common interests but also those with related interests in integration efforts between social
plaming agencies — such as human services planners and land use ptanners. Public and men-
tal health planners should be included in the mtegrahon process.

*

xPrwaﬁoniorPrdaﬁommohl g T s )

Human seqvices education should train students in the conwpt ’eﬂprehenswe sorvices
and interagency coordination at the policy, planmng and delivery Training should be
designed to respond to the changing nature of service systems,md the accompanying need for
new role definitions. Practitioners need to be able to anticipate changes, fdenhfy necessary

) chmgas in periormmee standards, ahd adjust to these changes.

- =4 CE

-
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. -

Aii indications point to the rncreasmg diiﬁCuity of entenng human services systems at the
Federai level. While.Federal employment is leveling off, the State and local arenas are expand-
ing, and,xas such, seem to be the proper human services traimng focus

_ s b I

o

practitioner training within specialty areas exist. More attention, however, should be focused in
the foiiowrng areas, takmg slaraio_avoid biases teward any one discipime or area of study

- g - _ #* - ~

e Mana,gement,inciuding oontingencymanagemenh . : S
0 7 ’ o

— s

— ~ -

. Poiloy development pianning, |mpiementation and evaluation technoiogy - such as
the abmty to identify problems, rank priorities, and ‘move toward planned services

. . e 3 . . .

. o e Preparatton for program. performance controis and meaSurement of Outcorhes whrch are
) emerging in sqcial services. :

- . - -
4.

>

e An emphasrs en productivny, as ev enced by the. direction toward zero-based budget-
K ing strategies en some agencies he Federai ievei ,

‘s s . B . » . 2 - ‘-

.o Tne need for a proactive app?c:ach to services managément, )
H i -~

a

.. Faculty need to be encouraged to teach geod basics (e.g., ‘tried and true’ approaches
to evaluation rather than innovative but over complicated approaches) thaf can be ap-
plied in the field setting. Innovative appro ould be pursued for their conceptual

_merit, but if theydare conTpieteiy unrealistic e reai world’ setting, they can work
: against the best vwnrn%of the sttident .

= r‘_:
T

‘ - - ) - - "‘;’

U

e e Statutoryandreg‘uiawrviaw.e B : -

4

r &

e AN understandmg o! the diffi cuities of services integration based on ‘;turf' probiems A
parallel problem of 3erritonahty appears in human Services training programs when
working within existing university structures and attempting to put together bits and
piecas of exrz:mg p'rograms to create an mtegrated human servaces perspective

z - — % . , - -

L I - R
- . ,u *

§.' The need for a process emp hasis. Some exampies rnciude (a) drawmg people into par-
‘ticrpatory planning and impl ementation processes, (b) creatmg a matrix even though

. people in_taam m t and conflict resoiution, and (e) focusmg on proiect‘
managemenf :

‘: ‘} } B i .l v ] -3, -
.. Knowiedge concernmg tﬁe poimcai prooess  and its r[npacton program deveiopment and

o organiz,ation L ) - =,
. - s
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Whiie thete seems to lge some Question regardrng the adequacy of trammg for practmoners .
within. thetr spectaity areas, some.conference participants feel that sufficient opportunities for

... Balancq betwéen practi&ai f‘ eld-directed skriislapproaches and theoreticai base '
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. There reghai_hs a need for ciznﬁnuéd ’igéntiﬂ‘cation of‘yveaknesses,aind voids In programs pre‘-‘
S paring human services professionals, nasmuch as roles and functions are subject to fluctua-

€

7‘§P’réparatir'ofif0t professional activity necessitates an emphasis on-the formal educational get-
. ting at the undergraduate and graduate levels, as well as career education and retraining at the
... .. . midcareer point. Training In the educaticral setting might provide specific skill development to
- . be augmented by additional inseryice training appropriate to the field situation. It is possible

- . that the development of process skills is best-suited to thé inservice model. ¢ -
L i‘l;rainin‘g programs must cprisider the problems of role “definition existiﬁg in Auman service

: sgt;n’ngs:- T e Lo . . )

) o Different role rehuiréménts exist "at,each of the local, State, and Federal levels. "
- " One's professional identity and affiliation as contrasted to one’s roje as a public servant
or member of the public sector; the latter cuts across professignal affiliations and
-+ ..  focuseson the pommonallties of members of the public sector. - -
.T * ' v, ) - . - ! - . . ;o . i - ' -g.:

— s N Y . .

"~ Professional piérformérgce is contingent upon the developrint of a proper outlook and the in-
culcation of values during the students’ training. The development of an appropriate orientation
of human services professional norms at the undergraduate/graduate levél is essential.

Y

-jTrgrning lﬂ.tﬁe educational setting should teach us to be more modest. ?e;comiriﬁ a profes-'
sional
educational process as a springboard to further development — education should glvie‘us nota

fove of knowledge but alqve’of learning.

&

training), creates a nead to redefine teacher and learner. Rather than identifying an uat-

well-developed practical skills and some students with a need for both practical and 2eoreﬂca¥
ing a dichotomy between teachers and learners, we might consider a learning cohtinuum that

“The legal and ethical issues of hum;n service g‘réqtices should be Includéd in higher educa-
-tion curricula. Such issues should not be isolated as separate courses, but should be dealt with
- as-fundamental parts of the development of a professiona) “outlook”: ) .

*

. Huhan services practitioners and academicians must begin to increase the understanding of
the public with regard to the purposes of servicés and what we're all about..

The practitioner has to_be. able reat individuals_at the delivery level; this is difficilt

_because the practitioner is trained to wdrk from data sets that identify problems from typologies

) which do not always reflect the actual problems. The pactitionsr has to be ablg to treat any in-
dﬁ’riduakas unique and operate on th prem&se that clients come with something to tell us.

Consideration must be giver to thge;e aspecé of higher education and practice in human sér- .

. . vices which tend to reipforce the,use of categorical bases rather tian comprehensive program
.. . development, such as standards uséd by accreditin_g» associations and agencles.

=% -

" tion and change beyond the specialist focus. -~ . L o

doesnot mean one has to have all of the answers, but rather, that one focus dn the formal *
Thle‘natq,re and diversity of current sttxdent populations {(some returning ;;ractitioners with

cbmbines knowledge base and practical skills to fit the particular needs of any given student.

s , Human Servicés Monograph Series e No. 7, May 1978 - 30 7
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. asthe 1977 California Conforence.

_ CURRENT STATE OF /mamsamceg PROFESSIONAL EDUCATION

el

7 _ Thei 4i>xhty§orﬁ:h:raér‘:ﬁohdoesnot rasidewiﬂrény,single organization or group. A

major part of the responsibility for initiating change, however, seems fo lie with networks of
pmfessmnalsmatcm be developed and maintained through conferences and workshops such

¥mcusmechmtsmsb ensuremwraaction ap also required. A follow-on worksmptoﬁse
"Human Semcesﬂ-ﬁghe Education Conference — aimed at pmdumng concrete detailed recom-

_ mendations and/or proposals — could Be productive; work on organizing such an effort should

begin msoonasmss:bia,Aték!oreeormdygroupwdx as that recently proposed by
ASPA’s Section on Human Resource Administration. could be formed to define needs and out-

line appropriate courses of action. Universities which have or planto have programs in human
_sarvices could form finkages among themselves and with practitioner groups to work for the
changeswehavereoommendeda)m o — :

"

Finally, the monemum initiated at the California_ Conference should be nurtured and ma:rg—

. tained. This can bé accomplished through the mechanisms which we have  tecommended;

individuals with an organizational base, should assume the responsibility 10 see that these
other apprapriats mechanisms are in faddmbped.ﬁggmieadaﬁixp:snmy
sustain nmenmn;,and o mtp!ement the rwommendaﬁons of this Conference.

* S
B - . hd . .

i - - . - T

3

Program Administration Problems in Human Services Education

Studént Selection '
LAtthe undergraduate and graduate ieveis selec:!:on Mm vary among the human ser-

vice areas; thus, comparison with traditional progtams is difficult. Some undergraduate

programs have used students who are currently in the program to evaluate applications. Other
programs are making use of task performance testing related to the program purpose and con-

tent (e.g., doing a community needs assessment, developing a statement of *client qdvocacy )

" philosophy). Hr&eeseiecﬁonaﬂaﬁamtboughttobediﬁnctfromﬂwe;npﬁaszson

academxceredenhals normally associated with traditional programs. There was no consensus

on what selectioh nmhanmor mtmawouldbecﬁhcahnﬁmmhuman semc&sprograms,

Thare was general agreementﬂ:d atthe graduata fovel human semces progransoftm have
a preference for applicants with professional experience. In many instances this criterion was
seen as facilitating the students’ recognition of points of cross-sefvice integration, or as giving
the student a background on which to 2pply and intograte various program skills (e.g., program
design, administration, evaluation, education of human service profasssonals} ft was felt that
less weight should be attached to traditional academic qualifications (e.g., grade point average,
Graduate Record Examination (GRE) scores) for the older student who is apptymg to graduale

: pmgramsaﬁerhawngbeenmﬁofschooi‘brabngpenodoftm

[ . &
= « ’ +

Many of the students in human service programs at the graduate leve! have had substantial’
professional experience prior to admission, fiaving been out of school for considerable periods
cfi:me. Thisa@tmmreemaof prob!ansm mtsofremmlon.ﬁtst,ﬂ:asesmdmtsareoftm
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at'the lack of perceive‘bconnectton betwesn the program and their practice backgrounds. It .

, was felt that in the. future it would be necessary to make greater use of the ‘student8’ pedagogi-

cal 'model that blends fieldwork (in this case, past experience) with classroom experrence Such
L students should also be of crrtrca! assrstance in undergraduate teachmg

~,
v-\

*  tlassroom is special difficulty with academic modes of learning. They are often unprepared for
‘ jects for adyanced A third problem related to the amount of professional lexperience

the rigors of wﬂn%ﬁ%ﬁkmg tests, and designing and executing original research pro-’
many students bring to a Qraduate program is that these individuals tend to have developed 7

. life styles that make'tdifficult to adjust to graduate nt 'standards of living.’ Many have

families to support, are accustomed to higher salary | » and are occasionally induced to.

return to career positions. Human services programs face spec:al problems in finding adequate

s?d%end Suﬁppoﬂ: and for conscientrous evaluatioh of the Quamy of educahon that they are pro-
oviding., e S . W
== ) )

A retention issue cited with respect to undergraduate students was that they often experfence
motiyatio problems .as a result of not seeing clear or satisfying placement opportunities
resutttng m human services fraining programs. In this regard, the development of mechan-
isms thaf provide direct feedback to students on placement experiences of program graduates
was thought fo be critical as a means of coprng with certain retentron problems.

While there was sharp drsagreement fror some, sevardi group members fett that undergradu-
‘ate students in human services programs often had less ability with academic skills, particularly

in the quantitative areas. A problem for the future of these programs would be (a) to make clear,

. that they were not a way to “short cut” the educational process, (b) to establish clear lines with

_ appropriate remedial programs in the college or university, and (c) to emphasize the impor-

tance of verbal (wntmg, in particular) and quantitative skills in rob performance c;rcumstances

»

’
-

Psacem’ant

in addition to the p!a/ ement issues discussed above the group feit that the student who
receives a degree labeled human services may have problems with the perceived legitimacy of
the credential in some job settings. Emphasizing the cross-programmatic or cross-disciplinary
nature of the degree may or may not be helpful depending on the needs of and structural limits
of the employer. Thus, for example, while cross-program planning, evaluation, management
and delivery may be increasing at all levels of government, categoricai programs in some form
will surely remain as a form of service delivety. * .

The problem is one of finding the'appropri,ate placement for the student. Students who adver-
tise cross-program or service integration skills may have some difficulty finding adequate
placements, As an aid in identifying the range of job possibilities, the group felt that it would be
useful to have a compilation and distribution of student placements at graduate ‘and under-
‘graduate levels for the human services programs represented at the Conference. Fnaﬂy, itwas
_stated that, due 1o rapidly changing community needs and modes of sarvice delivery, training
programs must give special attention to’monitoring the fit between the education the student
recelves and the kinds of agencies and roles into which the student js placed. This would be a

critical aspect of the general eva!uatr{o:-:rogram S quaitty

O

*

it was pointed out that the remarks on tion, retention, and placement.- ernphasrzed tl}e
gfuii-trme student Several individuals noted that human services traming programs have-an

more cogentiy crittcai of curriculum and teaching methods and they may expenénce frustratiomy,

T ftts perhaps paradoxrcat thata second problem for the students who have much to offer inthe

LR

- e

Ry

;?%‘:
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. obligation to_ maintain efforts jn continuing education for inservice professionals who would
~_benefit from part-time educational opportunities, There was a fesling that faculty who might
.- teach.in continuing education programs, needed special competencies to relate to the perspec-

_ . tives and needs of the working professiénal. These competencies were 'rrjt discussed in any

- . detall. - . - . B ‘ Co -

I € ,

=

¢ - -

T Human Services Fleid Work
‘Although unique needs associated. with field work present human sefvice education
programs with special problems, the group felt that mahy issues gre pertinent to fieldwork in
general, while some relate more specifically to human services. Several of thé needs and
problems listed are particular to human servic# programs that emphasize the developmént of ’ ’
service integration or coordination skills: 8- , ' T

L4

. « Itis often difficult to find agencies that can provide field experiences appropriate to the
_educational objectives of a human services program, especially when a cross-program

. "as opposed to categorical placement is desired. The location of the educational institu-
tion will have a obvious effect on this i&sue, as will as othey problems identified below.

Adequate supervision in the field is also problematic, especially where students wish to

gain a cross-program or multiple skill (e.g., evaluation and management) perspective.

s -

« Identifyingand evaluating the educational objectives of the field experience may be

difficult when there is disagreement among students, facuity, and placement super-

- .visors regarding the scope of the experience. Among undergraduates in’particular,

N  there nfay be a need to push the student to broaden the perspective of the field ex- e
perience from delivery of a specific service to related skiils and service areas! .

<

- - o Thereisa problem with integrating field experience and classroom éoncgpts and theo- l
2 . ries. This is complicated in the humjan servicqggiea due to the change in the services

egvironment (e.g., political, economic, technological) which, r?qui[es a flexible cur- )
riculum, ) T e R B - ..

o~ _s There.is an important need to cammunicate the educational goals of field work as a part
- . . of human services curriculum to the traditional academic community. Closely related to
’ this issue Is the need to legitimize the field experience function as an integral part of
the human service education role. = SN

« Several programs make use of research-and training projects to provide field work ex-

perience for students, primarjly at the graduate level.. These are felt to be very useful

vehicles for understanding the issues and tensions related to soclal science research

—and human services policy development. An Inhérent problem is the uncertain

. “availability of such projects and the need for staff to maintain continuing efforts in the
_development of project proposals. : - T . -

£ *

# 7 « As with career placement opportunities,:it was felf that all human service educatiorn’
£ programs would b,qneﬁt from a shared list of fleld placement models and practices.

_ ;ASemsesMogpg;aphSenes.- No. 7,May1978 - . .
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__—'%Eaéuityl?e\ietqpment and Continuing Education Programs - o IR L S

7"; i '7 i‘ - i : ) * ' Yo T coT : N - " “;’1. ' A * i 7- ) T%ﬁ:
= There was widespread agreement op the need for continuing education and facuity develop- o
.- . . mentprograms that would serve to keep educators sensitive to the service delivery environment -
R and practitioners (managers, evaluators, pjanners, deliverers) abreast of changing . 3

methodologies and theoretical perspectives. There was some support for the idea of faguity-

_ practitioner exchange programs along the lines of the Intergovernmental Personne Exchange .
-Program (1.P.A.). It was noted, however, that universities often impose restrictive financial ar- _
rangements in terms of thewr contribution to salaries that would prevent such exchange
programs from operating effectively. As an alterr.ative it was suggested that HEW establish a

grant fund to which human services faculty and practitioners could apply for support in ex- “
.- - change program efforts. ’ - e o o ) o
- - hd - - l} - . .
Rapidly changing technology with respect to program management, planning, delivery
methods, and revenue development argue for regular inservice programs for human service
professionals. Programs aimed at educafprs aid practitioners need to stress Issugs.spigffific to
service areag, as well as the contributﬁ(s of allied disciplines and programaareas. i was felt
that there 1s a need for additional mechizinisms, along the lines of Project@HARE, to assess dnd
_disperse information about changifig technologies in human sérviGes. .Such mecHant@#fis
should include attention to curriculum, field work, and job placement issues in human services
education. While there 1s an increasing need to rectuit faculty who embody competencies relat-
ing to cross-program {e.g., health and_#elfare; and cross-skill {e.g., evaluatian and manage-
ment) areas, budget restrictions in many universities prevent necessary hiring. Many human
service programs will have to buy or borroy services from other disciplines in the university. o
*This may create problems related to the dégired integration of disciplinary perspectives in the
human services curriculum. Team teaching may reprebent a method for preserving integrated
perspectives on human service issues.” o - . -

& -

. - T

Human services education programs often ignore in their curricuim the prepe};ation of future
human service educators. Several programs give explicit attention to this aspect of a student's
education. However, it was felt that more programs should emphasize the preparation of human.
service educators as a means of meeting future needs paﬂicm.l‘lar to the human services. .
Program Quality~ - ‘ ; .

- - +

oy

in reviewing the 7costs and benefits of se‘:erai abproaches o assessing program quaﬁty,,ihe
‘group reacted more favorably to.using methods of internal program review than to outside ac-
- "creditation."Some of the reactions to this point are as fo!%ow_s:_ L » i -
- g . . - . -

-
I3

A -human service professionals.

e

« Credentials may lead to a heightened sense of identity, status, and influence among

-

s Credentials could serve as a lever for requiring continuing education #s a means of ¢
" maintaining competent human service professionals. - )

N

\ - .-

.+ Itis notclear that a professional groupmic exists that would be suitable for the creden-
tialing or accrediting tasks, given the vanety of programs that fall under the fabel of
human services. Some groups in the human service field already accredit programs,
such as Public Administration, Nursing, Social Work, efc. it is considered by some .
members of the team to be superfluou3T6 Taik of another, more encompas‘s‘:ﬁ?;" accredit- . '

-ing body. . L LT

= __HumanSendces Monograph Series @ No. 7, May 1978 43— ———




LT
%

'CURRENT STATE OF HUMAN SERVICES | PROFESSIONAL EDUCAT!ON
. ) Credentia!s anq accreditatio;x may lead_{o dgcreased ﬂexibiiity of program desigp.

4 2
£

tested. Some programs, however, have developed competencoes at the graduate level
v- that a:e curren"y used as the basis for internal program re\new. X

=

. Accredotatton of curncula could operate as a safeguard against those programs that

disciplinary skills necessary in human sennces education. . .
GVRES S Lo e _ ‘ :
s To the extent that human semce professio..als represent an emerging coalition of
. professions, they can enhance thelr status within_academia by externa! accreditation,
_ With respect tdinternal program review, the, group endorsed the idea of continuing self-
" evaluation activities, with responsibilities parhaps being assigned tq aformal program

- be conceptuahzed from three perspectives: . . - ;

. -
2 S z *

Program Each ‘program should begm o develop a list of compe{enc:es arid
knowledge appropriate for educating human service professionals who are capable

. tion, across severa! service areas *

Functlonal Each program should evaluate the propomon of students placed in ap-
propriate human service positions. In a(gdl’tmn programs can assess the quality of
the match between student capablhtles as developed by the program and their
utility in human’ sennce agencoes ;
Quality of Services. Each program should make sonie effort to assess gts program
. by measuring the impact of graduates.on the quality of human services dehvery
~ . from the perspective of the client. - @ .-

- ~ -

. - Inthe short run, it would be desxrable to continue to raise questtons about quality control, a
- long-range strategy should aim toward identification and broad acceptance of cornpetencnes
) for human services education.

o . Accredltahon of curriculm may be more desirable than acquiring mdivoduafs with cre-
dentials, given the difficulty of specifying the skitls andfor knowledge that would be .

have changed'in name but have not addresged themselves to the broad range of Cross-

position or as part of each faculty member’s educational function. Self: aluat:on can

of applying,a range of skills from dehvery to management to evaluatton ‘and educa-

L
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The ewoiu’aon of contemporary human services “directions in the community can be traced
through the professional literature of a number of fields, such as mental heatth, public ad-
ministration, urban planning, health administration, social work, or criminal justice. Most
human service organizations reflect these changes in some way, and there are a fumber of
common threads or dimensions in each field. These general human services characteristics

. have been discussed by proi&es:onals in this field (sce the Initroduction o?ﬂﬂs monograph?

%tbm@wmhummmﬁmaemmbmmmhmm
systems at the community, State, and Federal levels, they are hot identifiable in the same way
with respect to higher education programs that train human services professionals. There are
some common directions (e.g., the trend toward a broader scope of interest) among training
programs in the various professions; Mﬁwma;mdwm@mofhummcesmm
tﬁeid seemnotmhavapmetmtedhxgheredumon.

A number of surveys and studies have sought to brmgctm'erftinioma:hon regarding human
services education to the attention of professionals (Becker and Smith, 1974; Bloom and Parad,
1976; Commission on Education for Health Administration, 1974; Council on Social Work
“Education, 1974; Denbow/and Nutt, 1973; Jmobimwmﬁmmaf&ﬁm!sofmbﬁc
Affairs and Admini , 1974; and Vallance, 1971). Yet because each of these studies refers
to only one segnmxtofmebroader human services field, there is still no vehicle for gaining a
perspective of the existing education programs in all the areas considered to be human ser-
v:cesprofws:onajeducahomThewwaymdmalys&geseuﬁedinﬂﬂsrepoﬁmﬂteﬁrstat—
temptiogasn mlsperspechve!brhunm servieasedumon pmgram&

'!'he d‘fﬁcumes awqmpmymg such atask fequn'ed that the | purpos% obthis survey differ in
mmywasﬁomomastudmoftamngm First, there ate no national lists or rosters
. identifying existing gréduaﬁa programs carrying the title, human services. Seeond ﬁweraa*eno
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. Al

' accrediting bodies that certify human services training programs, per se. Third, there is no na-

» ¥

tional professional orgamization representing all huma‘q services professionals as oneidentifia- ~
ble enity. - R . ’ . : . -

- e

Our purpose, then, was not to_survey the education programs of any single helping préfes-

_sion or to survey the combination of helping professions sometimes called human service

fields. Our intention was to examine the reports of those programs that identified with the term,
human services, to determine their general nature and to generate some justifiable descriptive
statements about the current state of human services education as it relates to the human ser- ’

-vices characteristics across community systams. -

This background explains why the survey was not a formal research undertaking, but rather
an effort to generate gengral descriptivadata. We hope that the informatign from this survey and
analysis will be a guide to futurg national developmental actjvities which may, in turn, lead to -
more refined conclusions about the nature of human services education.

Description-of the Process o B : ,
Y o -

One assumption which we could informally test was our impression that chief academic
officers of institations of higher education tended not to have a clear notion of some of the more
contemporary uses of the term, human services. It was for. this reason that we addressed our
first mailing of the Human Services Education Questionnaire to the chief academic officers of

. from two to ten universities in each State (a total of 152 requests). Appendix 1 includes a copy 6f
the survey. - - . . . .

After waiting a period of one and a half months, a mailing was sent to human servicés _
program directors from each State. This list (of approximately 100) was developed over the last
several years by.Burnford, from an accumulation of systematic correspondence with human
services educators whose programs had been described or listed in various publications or
rosters. The list included program directors from the fields of mental health, health and hospital
administration, public administration, social work, urban planning, human resources, geron- “

. tology, criminal justice, education,and other programs that grew out of some of these and other

fields. The period between mailings aljowed us to estimate, from responses, which returns had-

come as a-fesult of each mailing. = -
N i

Analysis of lnformation

Upon first examination of the questionnaire returns?, it became apparent that most of the
responses were from programs designed 0. train professionals for a particular professional
field, such as social work, psychology, or public administration. For this reason, the response

- analysis could not be made by tabulating all refurns within the same format. That is, a single
summative figure for ach item would have joined together responses describing different
. Kinds of specialized programs rather than programs that could commonly be described as

‘human services.

' ®

*Spacial assistance n the devetopment of the questionnare and iab.uiatio‘n was provided by the bﬁicg of Research
and Davalopment, College of Gontinuing Education, University of Southern California, Ernast Chiofft| Diractor, Richard
Ridge, and Malssa Cochran, Research Assistants. - - , .- .

\
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_ Ouestionnaire returns were therefore grouped according to professiona( discipline or field, .
_ and the responses were tabulated by grouping. While the total returns exceeded 130, the dis-

S fribution of returns within groupings presented very smtall n’s — too small to draw legitimate

statistical inferences about the programs of any single professional grouping. - . T

Analysis of the questionnaire returns was, therefore, a combination of item-by-item tabula-
tions within groupings and a general clinical examination of responses intended to bring to
-=-. light-new insights to the nature of programs, ’ . o=

R " 5 e R R 7
THé Nature of Education Programs in Human Services . - -~
The multitude of definitions and connotations assoclated with the use of program ter- .
minology caused us to settle upon some arbitrary distinctions and classificationstoensurethat . .. -
the readers could interpret our report within a common language basse. ) % -
= £ - R L ) ; ) - 7 . '_‘ . }if_-
- Inter@ﬂsciplinary is used in this monograph to refer to programs in which tha major con-
. Centration or specialization, itself, contains content that incorparates and relates knowledge S
and skills of two_or more academic disciplines in reasonably equal proportions, . L.t

) Muitldis_cipiinary is“use(i ta refer to programs in which the major concentration or sp;eciailza-
tion, itself, utilizes in’its course requizementg courses from two or more academic disciplines.

Unidisciplinary is used to refer to programs in which the major concentration or spacializa~:
tion, itself, is- primarily composed of subject content and courses of a single.academic dis-

) - cipline. ’ ) - ° - :
.~ . o R . . o )
) .. Academic field is used to refer to specific academic flelds within or apart from an academic
discipline, e.g., speech pathology, journalism, cotinselor education. In the case of human ser-
"~ vices fields, examples are community psychiatry, gerontology, urban and regional planning, or

public administration. oo : s )

We belitve the words, interdisciplinary and multidisciplinary, a:eﬁapp?opriéte to describe
human services fields or community systems and their academic counterparts, It is not only the
root, discipline, which presents the problem, the prefixes are also inappropriate to describe the
ideology and activities of the contemporary human seryices movement. Human services fields
such as community development, criminal justice, or public administration are not combina-
tions of many (multi) disciplines, nor links between (inter) disciplines. -

For the clarification of future national dialogue énd discussion of human services education
issues, we offer the substitute roots of field and system (inter-field, intersystem, multi-field,
. multi-system) to replace discipline, and we suggest the prefix, cross, to suggest f more human

" services meaning, when it applies.

- = & - - ® . o = -

The word, cross-flelds, is used to refer to programs in which the major concentration or
specialization, itself. contains content that incorporates and relates knowledge and skills
across more than two academic fields. (This content will, most likely, also reflect more than two
basic disciplinés.) . ’ ] ¢

Programs that bring together (inteérate) this content into Intra-course content (more than a.g . ’
single integrative seminar) will be referred to as cross-fields programs. Programs.that utilize =

—Hurman Services Menograph Series-e-No:
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- hmiedgemdédlb from more than two academic fields, as separate colirses (not in- 7

tra-course integration), will be reférred to as multi-field programs. : P

Whileihere may be legitimate arguments against such limitations or; the use of these terms,
- we feel the distinctions may be.useful in order to djfferentiate among human services education

~ The Term, Human Sefvices, and Related Terms . o o ' /

=

Those who read the human services professional literature across fields will recognize the |

confusion surrounding the use of the term, hunian services. Definitions, implied definitions, and
connatations‘difhmonsiderablyfrmﬁeigb;ﬁeld. ] L e

in the community , 5 ,mdFedaalleve!sofhum@sewie&e‘deﬁvety,metemhdmanser-
vicesis used to refer td,such systems as health, mental health, children and family services, cor-
rections, or public aid. Field practitioners consider human services to apply to acombination of
he!pingsystems;;nhiiefnmeuﬁivetsity,mosewho,umthetenng'enerallygereferﬁngtoa“ e
single department or field — the field of their own expestise. )
- . - - T + - - ) ,, - .
N Thus, the taculty in a school of social work generalty refer to human services as their field of
. expertise; while in the same university, the faculty of a psychology depariment, criminal justice
“* aﬂ;:;wte, and urban studies department often have.the same impression that human services is
* rfield. — : . Co T

-

. . 7

respective of its academit: location or field setting. By others {Chenault, 1975), it is considered
tobeanaimalmammcorporaﬁngmeabovecdhdiﬁm,hﬁa%oim!udingomeriden-

' Hmnmse:ﬁcesis:lmedbymmywreia}bmideobgyoi'beﬁefsystem(éaka’ﬁgm)itj: -

An examingtion of the responding programs {Appendix 1), reveals the wide range of
academic areas o fields reporting what they or their administrative superiors considered to be
hmmmmmmmmmemﬁﬁesﬂemnw understood to

- represent established disciplines or fields. However, some of terminology associated with
program titles is not commonly understood, even among professionals. These titles use the -
mrdhumnasmadjecﬁve@dtmd'btefertodmmmsofp@gram. - o H

. - . ) . i . . +
- 1n an efiort to clarify our owrliee of the terms and our classification of programs, we present
AN the following general (and arbitrary) categories for those programs using the word human in ’

-

These terms are generally used in graduate prggéns originating from scheols of educa- -
tion, often in departments stressing counselor education. They are also 0 describe ’
undergraduate programs offering a major or concentration that includes cohsiderable
‘course in the human sciences, especially education, psychology. md,socigtogy, -

This tenminology most often refers to manpower programs oﬁered in departments or
L schools of business adminigtration. The programs often originated and/or are maintained
o - by US. Department of Lﬂ:orfundi'ng.? - _ , . ) S
) ¢ - . _ , R : . 3
. - ' . 94.. R . L LT E.
Q ‘ ¢ “ i“ ) ) . - T ) . L
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7 dene‘ scﬁdols of edycation who have bréadened their phrpose and scope are c‘tganging‘ ,

ir school names to schgols of human resources and education (e.g., West Virgihia

. University), and their general focus is education rather than manpower. =~ - , o -
oo L . C ; ] v ) I ‘@ i
- Human Ecology Programs ;T ' Ty B L TR
Again, this titl reflects somewhat morg recent attempts to représent inter- aid - . .

L multidisciplinary programs of a broader perspective than is ordinarily represented by a A
*  single’acadentic field (e.g., the School of Human Ecology of Cornell University), - S
A O . * ' ’ . ’ . - I - ) : T
oo . . - 7 - -, . -

S ,Htﬁr‘ian‘Sefvibes;Prog'rams ’

«

M When'followed-by the wotd, administratiom.hafhan services programs are generally gradu- S
- ate programs, but the departmeﬂWch they are offered varies. Most often, these L
programs originate in schools ¢ ealth, departments of social wbrk, public ad-
; ministration, and business administralien. - ’ ) o -
i el e . ’ - -
I . * Whennot followeﬂ, by the word, admihistration,human services programs are generally un-
- dergraduateyprograms — associate_degree or baccalauteate degrees. Some of these
programs are spgialogy and one.js correéctions, but most represent “general” helping :
skills; they ar@eriiiy sgﬁurpoge\ ottraining paraprofessionals for generalistposjtions. These \
latter pr&‘gr EeeTnout exception inr our survey, are a collection of courses from vargus
academic departments or figlds, such as education, psychology, and sociology. 1.

Some of the more redently qéveloped fﬁmén servii;égradu,ate programs also do not use '
the term, adinistration, in their titles (.g.; the University of North Carolina and Southern -

N .

-t i Illinois University at Edwardsville). I T

. N S T C, - -
In universities, the field of educatiop is often considered to be-a part of the elective program
of students in various humag services prbgrams, and in a few cases, the schools of educa-
tion offer human services programs themselves. However, in the field at community, State,
and Federal levels, educational institutions are generally not understood to be included in
L _ the definition of the term, human services, at least in an operational sense. (We.may canjec-
* ) ture that the political and economic. structure and spgcial interests represented by educa-,
tion surely play an important part in its remaining outside the reorganizational considera-

tiong in t!\e various States where reorganization is occurfing)) - o

o

. v o - . - A / * 7 » ) )
Human Services: Education Questionnaire Rasponses T Y m
?‘, . - < . . i ‘ ) . X ~ “:—5 ) . .
Role-centered and Field-centered Training Programs ot . - -
e i . K - S B .
N * An indication of the human services réles for which graduates gre prepared can be deter- N
.. . mined by examining the job roles or functions and the fields or systems within which the roles N

are’to be per{%rmed. Role-céntered programs tend to be undisciplinary or profession-based
(using a lapse™definition of profession). Examples of role-centered training programs are coun- .
©  seling, so€ial work, community psychology, gerontology, and public administration, Field or -
.,  System-centered programs arerepresented in criminal justice, mental heaith, public health,and *
- g hospital administration. - . Tt . .

.

-
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M

; -, classification-for analyzing the nature of professional education programs in human services.
- The fo’llowing‘ Figure presents that classification. nx 8

-
*
-

] o _ - - t . . ; -
Item 19 of the Human Services Education Questionhnaire was designed to provide a us,efufSB

- R ) IV o~
I FIGURE 1 7
. = e ’ ! P - . ) —
'+ . Symbol Classification for Role-centered and System- - ~
. centered Training Programs in Human Services . _ -
- - * s N B - Q -
.- m’s’“m ’ P ) . - . o - . .
Symbol ¥ - Purpose for which students are preparet! = .
', = — - -
f - S ’ . 1-1 . ) ] To perform a single sbecia!ize& ‘1ob' role within a single fleld or syhtem
- ; T e fex : . " = ‘ * * To perform a specialized job mlé across fields or systems
A . y ’ : v ) N -
- B ;"_! i s ,’ &
DR <5 B ) L + _To perform a number of job roles in 4 single fleld or system
. » . , ’ . ) .
‘ R T - . To perforp'a number of job roles across fields or systems
. i : i
) _ ttem 18 brought to fight a number of programs thd] train personnel for employmernit in a single
e field for .a single specialized job role {128, such as school counsaling programs. Yet other

programs falling within the 1-1 classification are quite representative of the hurnan- services
4 movement in the sommunity. ‘ .

E'xamblé: Wéstern Michidan Specialist Program in Alcohol and Drug Abuse trains@tuderité A

as specialists in this area to “work wjthin their professigpal discipline.”
if we classify programs from the 'berspe‘c,tlve of available okns within'a program, it can be
. /  seen thafthe Western Michigan program does not *purely’ fit the 1-1 classification. There is
2 more than one professional discipline available which can be included as a programmatic base
for the Alcohol-and Drug Abuse specialization. Weg have used this example to show that our
 classification is based -upon the job, function-or role which any single student is prepared to
- perform. However, it is possible that'a further refinement of program analysis could include

- @sﬁch additional program aspacts as e discipline options for spe)c‘gia’lifzationsf
g “( i . B :
(aithough sometimes only two), but in a single specialized job function; or atsocial worker, for

’ . example, might work in a hospital, mental health clinic, public aid or corrections setting.

"However, tHEle are other interesting examples-that may be elassified 1-x: . -

E ',g A reports the sp jal focus upon the program évaluator as a sPecialist function. . .

-, Some programs p eparé st,udgnts to perfor;n a number of job functions withi;\ a sihé]e‘ field —
_a pfogram characteristic that
within a broad array of job roles (x-1). oon
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o'y The ’1‘-xid&egqry responses suggest thét students are pfef)ared to work acrosé* fields .

i

Examptei:‘The Human Services Design Laboratori( at Case Western FiesserveF University

learly identified either ynidisciplinary or uni-field training but
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:’Example Anumber of functions ln a speclaltst fleld is illustrated by the American College S
of Hospltal Admihlstratlon (Chrcago);Health Care Administration being the field (x-t) .-

i ¥:% @& l -
- - - - - . - . ~ .
* _ z LI

Some health admrnrstratron programs train students for a specrallst functror, (usually
management), such as Xavier Unwersrty s programs (1-1).

Very few program respondents indicated that students are prepared for multiple job functions . o
across fields (x- -x). Of those who did, the number of fields rarely exceeded two, and the job func- -
~ tions descrrbed clearly refer to roles that are identified with specific profeesrons One. of the
*_more pure x-x classitrcatrons follows.

- . ‘\2, R

" Example. The Unrversrty of North Carolina lists the several job functions as policy manage-

rient, planning, and evaluatiop, and the fields are listed as- g)usrness city and regional plan- . . -
ning,educatron health administration, social work and publrc admlnis’trgtron . )
# N " ”# e
) e ’ =3 W _ = - - -
.. ) . Responses.to item 19 helpegto establish the necessity of studying the nature of progtams, if

-one is to determine what programs in human services really concern. Relying upon program ti-
tleg for descriptive information.in human services education is completely misleading.

- Categorical Aspects of Speclallzatlon T . &

‘ IV

We have said for a number of years that university education programs which prepare pro- .

viders, for human services must deal'with the relatronshnps between higher education and the ) i

characteristics of human services needs and delivery iri the community. Toward that end, L
" Chenault (1975) has contributed a classification of the categorical aspects of specialization in

human services especially adapted for use in program development in institutions of higher

education. We have used that classification as a vehrcle fgr our ghalysis and drscussron of

human services education (Figure I1). . .

— e S FGURE e e e

e Levels of Categorical Specialization - b 0.
- In Human Services . ‘
- ¥ ir - P - 3 - ¥ - R
T e Levels Primary Focus . - ?\ Exampie: L ) . - .
Level | . Al smgle client group associated ?;eterans. unemployéd widowed, ‘hospitalized mental pa-
with specialized problems © tients, welfare reciplents, ex-offenders, battered pertners,
legal aid reciplenis -
4 Level I iroblems or needs associated with early childhood: education, juvenile dellnquency, gemn-
-t - : age level . . 1ology, adult education
) JLlevellk _ « an area of special problems or alcohol & drug abuse (substance ebuse). mental retarda-
¥ ) group of problems N - ? fion, Vocational rehabilitation, urban planning _
) ) ) mei o ‘social rmtrfrrtl’ons sef up to address " socla! we'ifare health, mental health, correctlons, govem- .
£ L special problems or needs ment education, the ministry, employment and tralnlng
T Lively problems or._neads ,addressed in Health ‘Systems Agenties, State Department‘s of Human - T
. thelr Interrelationships among the . Services, U.S. Dapattment of Health, Education & Weffare,
above speclal service argas Type Il humah services education programs, communlty

multiservice centers, Title XX-of the Soclal Securlty Act ..
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- “The many nuances and co}nplexities in the deliverfv of services, as suggested by Figure Il,
- make it unwise to rely on the classification for purposes othey thari a general reference for study
= . -and discussion. Many services cannot be placed ‘purely’ in asingle Level; for example, juvenile
e - delinquency and child abuse are poth age- and problem-focused; children'and family services
- cross age levels; career education is_applicable to Level I but also crosses somewhat into
= . Levell.. oo . . T e =

- - -
< - E

- - . 'Theresults of the national survey indicate.that it would be highly unusual for graduate degree

- programs to train personnel in Levgl V programs. This is true although various kinds$ of inser-
vice and continuing education programs do offer shoct-term training in Level V problem areas. = -

For some kinds of Level IV programs (e.g.,.early childhood education), no questionnaires

were @ceived, which could be interpreted as an indication that these kinds of programstend  , -

. - not“o be regarded as “human seryices” programs. However, responses were spread rather T

‘evenly over Levels I1, lil, and 1V, with the areaof social work representing the highest numberof - :

responses. it would appear from this survey that Level | programs are quite rare. - . I

-

. . Onhe tendency of contemporary human services, education programs is for changing the
. categorical nature of programs to follow the nature of services offered ih the community; that is,
to move downward in the Categorical Specialization Levels (e.0., mental retardation services -
. are becoming. incorporated in the broader developmental disabilities, adult education is mov-
~ . _ ing toward #ifelong learning, alcohol and drug abuse is moving foward subsfance abuse). ~ .

R
<. P

o v ) T - a . P
. .Specialization Content of Human Services Programs R S .
-+ We Have selected three separate and sitnple classifications because, at this stage inthe:~  ~=w
+  development of human services, we feel that a complicated matrix would not sérve our pur-
) poses. These complex conditions proiide a message td professionals concerning }he overiap- -
ping and interrelationships that comprise human services. - .

e ’!’ogethersiheaedhreevelaésiﬁcations—make‘?t possible to differentiate-among humarrservices’. — a
education programs, examifing the nature of the programs frorh more than one perspective.
N The first classification. (Service Réles) provided a basis for distinguishing both service roles -
» - + and the single or multiple fields within which they may be performed. Specialization Levels in
: himan services provided the second classificatioh which qffered a common referent for ex-
amining. the categorical nature of educagon programs. - ’

Y
v

e —_—
- ¥ =
P

. +Thethird ciaséiﬁ_cat!ori provideé type di,stincﬁc')ns3 by which we canéexfr;n!‘fn‘e the specializa-
" . tion content of human services programs (Figure 1ll). it can be seen that this classification in-
- .= - corporates the first two classifications wjth the nature of cross-fields specialization:; ~

¥

f
i,
Iy

g-

. i [ - . . A :%

€ - . - - . P . -
. S .- T e s

- [ . . o~ . - B L
. i . S . P

f

s‘I'lia,re are some samsf&nt{gs petween the descriplions of these program types of Cohen’s {in pres;) Modals 1, Il and ll?, ’
but the nature of the differences suggests that they should be regarded as two distinct kindg_of clgssiﬁcatian for
F . . - = E =

different purposes. . : )
= ?\ - LI . ’ ) : e — -
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D] Hutﬁeﬂeid content is

Type k. Trel |
. 1-1 “fex ' -
iy 1x or x-1 ‘X1 R X . /
] . Aevel N or Lavei Ror Levell -
tHon' Level Lavel V Lovei M- ot \‘\
Nature of Cross- a) Multi-field content is pro- a) Muhi—ﬁe;ld content is part a;cmasemmsm
fields Specsaliza- viﬁed primarily by other otthemorspechiw)on of the core or specialization
~tion as a comple- porhon&fmebtaiprogm:, mamwwm
= ment oﬂ'sea::ademicﬁeld-or
" unit -

bY Cross-fields eonm; -is

LT A designed for role-centoredor  specifically designed for
of ‘sysiem-centered training.~ non-“centered” training.
. *b) Multidield content is pro-  ¢) Mufti-field content is  c)Cross fields content is pro
vided by the specialization io  designed and offered by the  vided through more than 3
-other academic fields or specislization department or cowrses of the specialized
L. programs. - unit. , ., come e * )
, ‘ d} Cross-fiekis content repre-
) % sents mom than 3 human ser-
vices fieids. -

large majority of programs were Type Il,a number of programs were Tpe 5,

be c!assxﬁed as ‘true Type i pfog{ems. . s .
* Whether human services educataon programs will or should move toward Type n: programs is

amatter which has not yet stood the test of national professional dialogue and experience. This
issue, along with many others, was the Subjact af task force dehﬁerahons atthe natlona;l con-

ference described in Part IL .- _

;ven if we restnct our focus to'Type ] prograns onty,%befa s stilitoo mde a dxversity amon
p-rogram for generalizations to be made with confidence. While the rapidly chan
services ‘énvironment at local, State, and Federal levels and the early deve stages of
soményprogransmaybesazdwacoountformuchofmedmrsﬁy there is more reason to
believeythat such diversity. is primarily a function of the categorical level of the various .
pragrams. To say it another way, ona cannot place so many different kinds of professional
programs within the same classification (hi services) and expoctto find commonalities ex-
copt at avery generaf level. Evidmce of pr

b Y : -
: . - - . - -+

*

hm:nan

diversity is also illustrated by therange of pre-

“
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[y

.-, - paration time required for grofessionaltraininé — from short, single continuing educationorin-
. service education workshops without Continuing Education Units or credit, to 3-year doctgral

L degree programs. - -

-

\? " _Human Services Program Curdeata-  © 1L T e

= = L . ) R ~ . -
_ The following general conclusions can be drawn from the combination of responses relating
* torcutriculum: . - , ' , T N

. v
= - - - © —
1

= 1. Indegree programs, the requirements for $pecialf tiop.eontent range from one course
- - plus practicum to eight courses in the core specialization. ' i .
.. 2. The core of essential knowledge (required coursgs in the specialization) tends to.be
either, unidisciplinary-or uni-field. oL T . T
3. Curriculum.of programs appears to be in most cases a selected list of existing courses
with an_additional course‘or two whose title bears the name of the specialization. -7
4. As one would-expect, the subject contant of the required specialization courses is con- )
sistently and clearly the subject conent of the departmental field within which the
- specialization is offered. Thatis, a mental health specialization offered in a Department - -
of Public Administration, the content tends to be ‘public administration-type’ content.
(There were several exceptions to this general rule,) . ’ T
- 5. With rare éxceptions, practicum or field experience is a separate cutricular part of the
T program, coming at or near the ‘end of the student’s program. .~
6. Very few programs prepare human services generalists at the graduate [evel, and even .
- those which reported that they do, appear to mean by generalist training that students
e ; - -are trained for more than one role specialization (x-1). . e o -
7 Participation of thé community in curriculum planning, when it exists at all, seems to - T
_ amount to soliciting lejters of supportfrom human service organization admifiistrators
. for program proposals developed solely by university faculty. (The University of Maine
. . program Is a notable exception.) - - ’
8. New programs tend not 1o be new_curricula except in the adding of one or two new
- courses to already-existing program content. That is, new programs are almost always * ~
evolutionary adaptatens of existing programs. New program titles generally cover the
same programs in slight rearrangements. S .

N , N - . .
. . ggz‘ . i EY “ ; e -]
Economic Support of Programs by Their Institutions : .
‘ "The range of financial support for human services programs was from zero to over $400,000

for. faculty salaries and from zero to over $100,000 for budget lines other than salaries. This

range does not seem so startling when one considers the wide variety of programs reported.

That 1s, there was a range of programs from small intradepartmental programs having one
- @ssigned tagulty person 1ess than tulltime to large school-level programs involving a number of ¢

departments. It is ironic to note that some programs having the highest economic supporfcite

~ . . - astheir primary problem the lack of economic support; whereas some programs of equal size
. which have no assigned budget, do not cong’rﬂer this a major problem. .

One simple tllustration suggests some Interesting issues for discussion at the national leyel

by university educators and administrators.and at the Federal level by government admiinistra-

tors. The Rehabilitation Gounsslor Training Program at one university in the Middle West has’
. an assigned budget, not including faculty salaries, gf between $50,000 and $75,000, 65 percent ot

.. -« of which-is university monies. This program is in its developmental stage and graduated 16 stu-

=

=
i
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t scond Middle Western uni#éréity ,graauated 85 students in human services
its Iast year of

[ ° : ) LAY ’

Thig'example éyggests the wide diveréehce among administrators.in highér education with
respect {o the relative importance of human services programs within the total organization. It
can be said that institutional commitment to economic support of human services programs is

\!e‘lrgeiy restricted to already existing and rather highly specialized programs. For recently. in-

*

ituted programs, support tends to bé in the na¥ure of re-assignment of faculty (almgst always
within departments) and ‘bootlegging’ existing resources. Many program respondents reported
there were no support dollars from their institutions for new programs and new programs were
impossible without bxternal funding or hard-to-get new State monies. .

7 e

*

Itis notunreasonable to conclude, on the basis.of the reponses, that universities either do not
know how or are unwilling to reallbcate existing resources to ‘support new human service
program development. It appears to us that higher education in general has not dealt with the
;orcefui relationships between organizational territoriality and the new economic constraints
- facing it. ' ‘ . ) ' S

The Human Serv{ces Education Questionnaire addresses perceived program problems in
.Item 52. It can be said most programs considered. their major problems to fallin the general
__ areas of economic need, inadequate administrative leadership, and.faculty negativism. The par-

~ ticular items checked most gften were: : e,
. - ek ergne B R e L
: j , S ’ - - . - -
o, lack of économic support -~ ° G - ) .

-

»

. lack of faculty interest outside your own department or unit .

+ general faculty resistance . oo T
~ + general suspicion ofapassingfad. - - - o
administrators’ lack of knowledge about subjectarea of program
3 »_lack of administrative leadership above prograrh level ’

i - - ‘ g' *,’ B ) ) ) .
- Thefields of social work and nuising stood out as having more concerns about such problem

areas as inadequate preparation of enfering students, supervisjon of field assignments, and
assessment of field learning. Co ) .

- -
= .

_ The Vallance report (1971) includes special attention not only.to problems encoﬁered by
the interdisciplinary units studied but alsg to recommendations for dealing with .these *
problems. While Vallance surveyed 45 responding organizations from a select list of largely in-
“terdisciplinary programs, there are a number of similarities in problem areas. For example, tar-
ritorfality was the most frequently mentioned problem in his study, a result resembling written
comments in our survey. with respect to those programs that were most innovative in their con-
tent. One of his respondents reported that his unit, “encountered a storm of opposition from
several existing departments who felt that if an interdepartmental unit were to be establighed it
should deal with problems in their area which they cangidered to be of greater scientific impor-
tance tharn tha study of (this unit’s thing). There was jealousy over appointive power and fear

* that this unit would drain funds that might have become availatfle to departmental programs.

Human Services Mbnogfaphiéerigsg No; 7, May 1978 s5
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peration, but the assigned program budget, not including faculty salaries, was
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S Vﬁfa&c&&@éaﬁq&ﬁ%ﬂw&aﬂtmaisespedm@twrﬁemﬁé development
. .7 ‘of human services programs: L .o e e .

J

S .+ Wnen Iwrote The Territorial Imperative, my object was to eStablish the territorial princi-
T - ple as biologists have observed and defined it, relating to an exclusive area of defended

: space.} indulged in few speculations conceming’the applicationrof the principle to areds
less tahgjble than real estate. Every such speculation, | judged, would weaken the rigor’

= - . -of biology's conclusions. Yet it was obvious that witiy the conceptual capacities of the
- . humsn mind the imperative © de {éémmmmmmmdmﬁ
..posts and locked doors. Jobs, r in an organization, jurisdictions -of faor
_unions, spheres of influence whether in politics or crime are as jealously guarded 5 a
wbbr{sm\’mmtﬁtstsuggeﬁedﬂ\ewbiectotnﬂbooktoCR‘Carpenter;hew&‘
:- - arpsedz“\fdxybottmwiﬁt animals? Why not justvisit Pennsylvania State Universityfora
== DL ieyrweeksmdkeepmaye_onmefacuﬂy?” R . )
innovations : U

;programsmeinq!udeareg&eerﬁaﬁve sample from \gurwweg:

< » Major focus uponorganizational change :

. + Combines clincial and administrative skills _ .. .
N ~. e Usesteamteaching . ¥ .
D N Subject matter focuses upon prevention ’
T + Experientigl leaming - o

o . =
2 * . - res = -

")+ Emphasis upon planned change processes - el e -
e An action research model of training R R

~_ - r'E

N

than innovative tp those who work in the community and read the professional human services

Since it would not be feasible to Iist all the perceived innovative features of human services *

P

Innovations listed by respondents appear 1o, be-quite traditional; even old-fashionéd, rather *

fiterature. But the rare instances of these innovative conditions in university ‘programs in
. - general, attests to their unusual nature. Vallance puts it succinetly: . <. & ¢

f“ . ----- To people who think of themselves as veterang in the business of bemg intetiiécipﬁnarf
‘ - or of conducting -applied social research, many of these claimed innovations may seem

a : ~ wgid hat”. To others, and clearly to many of the respornidents in the survey, thie actions are

R v - ) . f B ". “'. ) 7 . : -~ é

) , We have solected five program areas for genéral discussion: mental health administration,
=== . . 'community psychology, urban and regional planning, continuing educéation, and human ser-
 yices as a specialist/generalist field. As it was indicated earlier, there are a number of studies

.. gnd reports that more than adequately paint the picture of such professional fields as social

-work, medicine, public. administration, education, and others.

ss Hurman Services Monograph Seriés e No. 7, May 1978

- ' b ‘distinctly new in their settings, and, as will'be seen later, their novelty is often validated -
oo _bythe defensive responses of many gt;eggus!y established parts of the parent institution. ,
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o The first four areas selected, witti the possibld exceptioh of community psychiology, tend not -
~_ torepresent a single profession and in their general directions tend to illustrate the contempor- . - -
L. ary humen~services movemsnt with regard to such dimensions as the movement away from — .
“#ategorical services toward the integration. and coordination of services. Another way of L
~describlng these criteria for selection Is to consider the programs as representative of those
Type Il programs that lean away from profession-centered, role-centered, and field-centered
programs. - < ) ) C
" The fifth area, human services programs, represents those that are closet to Type ili
~ _ programs. Because these programs are most recent and most rare, we have dévoted a separate -
section 1o that area. ' ' Teoer i " -

- L3

’ Commupﬂz;qcﬁ!ogy‘grqgranis 3\'4 . -
) : p 4 . .

. Community psychology programs descriped in questionnaire returns and in university.
Lcatalogs confirm the conclusion tfiat they tend to represent Type Il Human Services Programs
" - clearly unidisciplinary, but unlike Type | programs in the sense that their interest and focus is
" upon applying one’'s expertise in psychology tp “community” problems and services.

P

¢

" Toour knowledge, there is no community psychology program that does not operate as a part

ofa psychology department. In those depariments where community psychology.is a priority, it
. is offered as an option among other psychology specializations. An example would be the

specialty offerings at Vanderbilt, where the Psychology Department offers options.in clinical,

psychotherapy, psychopharmacology, and community psychology. : . .

G ™ ™

.+ .The Sysfams and Gommunity Psychology.Program at West Virginia University providesa - .  --.
special emphasis upon systems, as indicated by the requirements comrron to al] students. In- —
troduction to Systems Analysis, Systems Seminars, Computer Science or Public Administration, .

_Systems Ptacticum, Dissertation, and a 6-month’s internship. Under this general program, op-
tions for specialization .are. human services administration, mental health administration,
educational systems administration, program evaluation, or developmental disabilities ad- .
ministration.. While this program .appears still to have a strong unidisciplinary (psychology) .
base, it nevertheltss represents somewhat mpre generafist training than ether community psy-
chology programs with which we are familiar. )

A Commuynity Psychology Institute is sponsored by the Psychology Department at the Univer- .

o sity of Cincinnati. It has recently changed its organization development orientation and reactive .

’ funding approach to focus now upon research, training, and then service. A new thematic focus

permits consideration of profit orgariizations. Thesg thematic areas are. problems of urban liv=__
.~ ing, life transitions, asfd the organization of human services. <Lt )

;- ~

. The goal of the problems of urbdA living theme is. to develop and evaluate intervention
methods which iriiprove relationships between individualg and their environments, to design
and evaluate new social systems, and to enhance the psycho-social opportunities for residents
in urban areas. The life transitions theme refers to a human development focus. (entering
school, choosing a career, getting married, becoming a patient, retiring, efc.). The Institute's

.. - stratedy in this area is to develop aservice or research program in one or more transition areas - .

' and develop the market for its application. . / : ' r -

" Thethird thematic area, the organization of human services, may be accomplished by one or
more of the following operating modes. a) respond to calls from potential clients and negotiate .
individual service contracts with appropriate assessment (allowing the Institute to test the .
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.general applicability of its theory and technology), b) concentrate on some particular set of

=S issues or problems, obtaining external funding for research and development and finding client

e systems with whom to work; c) collect and assess existing work in the field and produce

- . - bibliographies and critical reviews, d) concentrate ofyd'set of services and study them in depth;

EO and e) toncentrate onthe evaluation 6forganizational interventions in order to increase a data
o file and to observe a variety. of interventions, . - R

R ;

. The Jacobs study (1972) of graduate education.in comPunity psychology provides important -
! _ information related to the present study. Jacobs found that 12 psychology departments of the 59
respondents offered a formal subprogram in community psychology and 6 other departments
- indicated “informal” programs, or were currently in the process of planning a formal
- o subprogram. It is reasonable to e'xpect that since that survey, this number has increase;d.
. Some assumptions-about the nature of psychology programs fesponding o the Jacobs*
survey.can be made on the basis of information supplied:

- et . PR .
- L P

1. ‘Only 19 departments reported traimng experiences in the area of prevention during
the fast three years before the survey. I ‘ "

2. Only 8 departments offered training experiences in mental heaith education.

3. Formal course offerings in community psychelogy infrequently extend-beyond an in-

. troductory course presenting a.general overview of the field and perhaps an addi-
tional.course related to a:particular intervention strategy or content area.

4. The relative absenge of extensive course sequences appeared to be less'a function
of insufficient content a|\d more related to such problems as availablility of compe-
tent faculty16 teach such™courses and to curriculum overload. -

[

-l
o ’ L] .

Jacobs drew the following general conclusions: _ h
N - ] Y

e ‘ " - R Y B e - ’ R _I ‘. - ) [
Lo - . To extent that:community psychology's goals include the prevengon of emotional disor- )
s - _ dets and the promotion of mental health ... .the relative infrequency of these types of ac- )

‘tivities appears to be a significant shortcoming in current pracficum training ex-
periences. In addition, relatively little involvement has occurred within such settings as
churches, universities, Office of Economic Opportunity programs, and judicial and cor-
rectional institutions, and few departments have offered any of the community psy- s
_ chology activities, except consultation, in fwo or more different settings . . . a) most stu- T,
- " dents are exposed to various community psychology activities, b) they do not become -
‘ intensively-involved with such activities, and ¢) such involvements genérally account
- ; * for a relatively small proportion of the studgn,tsf total practicum experiences. ; :

[ . h

Mental Health Programs =

-

! . Yirtually all graduate mental health programs ate fnenta} health administration and are .
offered as a specialization within MPH (masters in public health) and MSW {masters in social :
work) degree programs. Some mental heaith programs are offered in departmentisor schools ‘of
public administration, business administration, ar the equivalent; some are offered in schools of
v medicine; and a few are joint programs combining two of the abgve areas, '
: : T - . ~. - X . -
. While the area from which mental health programs originate seems to flavor the nature of the
~or programs, in many cases the spgcialized course requirements reflect, an added discipline or
field more than the field of the organizatiorral home. For_the.most part, the added field is ad-
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’ mlnistraﬂon or management. Thus the MSW programs tend to train soclal workers fot work in
’ mental heaith systems withan eﬁr‘phasrs upon administration of programs, and the- same is true .
o . for theMPH except that students are trained as public health workers.

gy

.

) 7 I Course requirements In the mental health specia’lizatmns reflect the major differences amon;(g )
B A MSWandMPH programs . T _ Tyt e

;‘7 . MSW Program Examples (excludfri‘g soclal work foundations) - B ':7

.

Flofida State University: -~ . . A

N
L]
“

o ” * organizational behavior
- , ™ .. ©valuative research * . .
- policy analysis LT . ] '
o * planning and administration . P ‘ .
D rntegrative semlnar . -
) I?idfana University:- . -

N » 2 » : . - . -
s - .

. .planning process in social welfare » . . ’ :
J/ administration of manpower resources in social welfare systems 7 SR
.- financial. -management of social welfare organizations’ * - . L .
"~ - seminar in social policy ’

‘Bocial polioy in the legisfative process-
research seminars . -

) OQhio State University: . o ’ L S
changes in human servrces orgamzatron S
: oommumty mental health .

k _ executive and middle-management roles in human service orgamzatrons
-; . human service administration ’ )

seminar on the application of experrmental deslgn to evaluation in social work research
eoclal planning for social service delivery in the public sector

Washington Uni‘versr“twr‘(SAt. Louis);

Qrganization theory and analysis =~ ) . - - -
administrative or management practice ’ - - K
monitoring and evaluating organizational performance - ) . . :
. orgdnizational research and statistics - " . : . ' ) '
. = social planning and policy analysis ) : -

MPH Prograrg E‘:ramole {excluding oublic_ health- fog‘mdationsl)'; ‘




» -
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lambia University:

_ . R . . -
~ ~ -

_principles and practice of community psychiatry and mental health

social science consepts and

consultation

socio-cultural factors in the presence of comﬁunlty';iéychiatry,

mental health administration
. psychodynamics '

e

= 7. Johns Hopkins University:

_organization
group dynamics
alcohqlism
maternal-infant behdvior
.drug -abuse
planning .
operations research
behavioral sciences

=

_University of Minnesota:

il

management
personnel .
organizational behavior
financial management
problem solving ’
legal aspects
clinicians »

.é .. dehumanization

LS - ’ -

L - - .

It can be seen that mentd! health administration programs tend to lean heavily upon the busi- -

. * ness of administration. One can speculate that this is because mental health programs grew up
at a time when mental health administration was seen as the application of skills from a second
discipline or field (mental health) to the majordiscipline (e.g., social work, public health). Asthe

- previous examples illustrate, generally the specialization of mental health refers to one or two

. -~ A second possiblé
: necessity of schools of social wor

are often -the territory of departmen
_others. This results'in the putting together of categorical parts.

- courses in mental health and the specialization. of administration carries the weight in
* specialized courses. ‘ e T

s

L .

.influence upon the dévelopmant of mental health érogra’ms is the
k and public health to utilize already existing courses which

ts of business administration, public-administration, and -

: Thus, for the mostpart; mental health prog'ra‘ms are primarily sacial work pfograms (or pﬁbﬁb\'
health programs) with a specialization in administration and a few courses in mental health. it T

should be said that the field experience associated with these programs is clearly a mental

+

. health

practicum.

George Washington Umversity, Northern Hlinois University, and New York University are ex-
- .amples of programs offered inpu '

"sb Human Services Monograph Series e No. 7, May 1978
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-

- ’ ——me"tét‘ter program being a doctoral program in Public Administration and Mental Healtk
R Policy and Administration.  ~ - o T

Py .

One of the few jointly sponsored mental health programs is offered by the University of Min- -

T nesota  School of Public Health and Department of Psychiatry of the Medical School. The :
== . -degree offered is the MHA (Masters in Health Administration). - oL )

R The combination of programs at Columbia University illustrates how a number of programs.

co within the same institution have developed in the area of mental health adminjstration. in the

‘Divigion of Community and Social Psychiatry (School of Public Health) three programs are

- " offered in conjunction with the Department of Psychiatry: ! = )

delivery of:comprehensive community mental health services) T
Master of Scienge Program in Community and Social Psychiatry (psychiatric residencies
~and mid-cgkeér programs for leaders in the administration of mental heaith programs)
Master of Public Health, Mental Health Administration Training, Community Mental Health .
Program (preparing baccalaureate graduates for leadership'roles in mental health °
- programs) ’ ) .

Master of Science Prbéra'm’in Administrati\le Medicine (preparing personnel to work in the.

&

A fourth Mentat Health Adr;inistr&tion Training Program offers the MSW or DSW from the
-School of Social Work. T _ .

For a number of years, Harvard Medical School's Laboratory of Community Psychiatry
(LOCP) offered a postdoctoral progranyin co\mm‘unity mental health for practitioners in a num-
ber of human service systems. The influence of the LOCP can be seen in.the development
and/or revision of a number of university education programs, as well as in.a wide range of .
public leadership roles at the national, State, and local levels. :

T . .

Urban and Regional Planning Programsr 7

" Urban and Regionali%annin'g Programs are often more concerned with research aspects
than are Type Il program¥. They stress the conducting of applied research on urban problems.
The nature of program optitgs helps to illustrate differences among urban and regional plan-
ning programs. The fdfowirig universities reflect these differenceS in the program options
listed: - : . ) ) - -

~

? T ) ’ ’

University of Michigan" . - ~

* -~ . environmental analysis and design - . ) N
’ quantitative,methdds (required) = - i :
social group processes T - © o .

" urban and regional economics - . s .
government and institutional processes - . S e

University of Tulsa ,

» v .- _,,\'U - . N *
-admpinistrafién : : .
/ development - SN

analysis - - L

=
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.

University of Houston . . .

s 7 7/-‘:‘?“

", - -housing * - i
- health care delivery N .
- urban finange. ,, @ o i P
- administration of human resources ‘ . .
» transportation- . ‘ : T
urban and regional change N -
University of Cincinnati ' :
.~ major learning emphases: N
" urban planning - ~
. planned change ) .
community organization .
planned community charige synthesis o

[}

The University of Cincinaat offers a Masters of Community Planning. This program reflects
some of the more contemporary changes in this field. The first hint of thi%fs in its use of the

word, community, i its titie. The piogram, otresses change agent planning with a focus upon

- the planning process. its phiusupiy s hughly plural, entalling many_counterperspectives; and.

the organizational chmate 1s desunwed:as one of structured behavior, including debate, multi-
ple viewpoints, and 'vigoruus wteractivn among strongminded people, as students and faculty
refuse to.accept easy-or simplistic solutions to today's urban crises.” o

“The program seeks {o cregaie an wnterdisciplinary learning community where students and
faculty participate jointly in ,commurcty and human resourcé educational development.”
Following are additionataspects of the progrédm according to its questionnaire report: )

-~

z -

1. Emphasis 1s upon develop:ng planaed change process skills for achieving client-

determined goals and. obsectives within the context of the urban buman service en-
= ?- e - . B N

“vironment., . .
2.. Students are introduced to.all phases of community planning.

3. The core knowledge consists of four major learning emphases central to the educa-

tion of change agent personnel (see above list).

=

Y

education, health, manpower, criminal justice)) - - T

~ Some of the program deveiopment problems encountered by respondents in our study initia-
tion of urban.and regionai planning programs include the fouowing: : :

# -

1. Independent bué;j;etmg of an interdepartmental, inter-college unit;

2. Faculty arguments conceraing the relatve “importance of each of the discipiinafy

areas; . - . ) e ]
3. Both core courses.and specialty drea courses are taught by facultyﬁ:?m’ath/er )

" departments; - . .- .
4. Lack of clear understandimg by faculty and administration of goals of the program;
&b, Insufficient number of faculty:

e
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* B Difficulty of resolving problems created by joint ap ointments, especiaily non-
- tenured faculty; ' . s o . U
- - . T. Needfor afeas,onable(reward system; ' S S s
YL . 8. Difficully of obtaining ‘hard’ money. support; =~ . < . .
- " * 9. Difficulty in gaining university acceptance. . L, - ., .

. . ) . 5‘ N . -
- Depbow and Nuit (1973) survqye\d'graduat’e’hﬂanning programs in an effort to keep up-to-date
. . with planning education in a rapidly changing field. The authors found an increasing propor- .=
- tion of minority planning students, Ereater student 'particjpatioﬁin departmental decisionmak--
. ing, few women or minority plannihg faculty members, {irhited resourcefulness in amount or
T mode of financtal aid, and few schools with well-articulated curficula. Suggestions by the
authors for future change included the need for collaborative synoptic efforts undertaken by
. Planning education programs and the planninggrbfession, and the need for programs to utilize

r

-~ -

the Consultation and Recognition Program for Planning Education (AIP) process as a possible
basis. . : - =

-4 N > ! - J ="

"Some additional congjudions of the Denbow':Nuti study are hegatiye and plainspoken: e
. . . . - ' R ; 1"- - ) ‘.);

., ", 1. Therg is great yncertainty on the part of planning department about pigh

-~

s

-

- tion atrd the nature of its component elements. . - P =
- 2. it seems . . . likely fhat the profession and its educatipnal practitioners jult:¥e not _ .
. ," sure what it is they are or ought to be doing educationdlly (Mann, 1972). .. - . "
+ e 3 The assumptions and approaches that worked in the paﬁ?‘n{g’ longer meet the : -
S challenges of present student constituencies.- .~ * . . -
- T 4. The relatively unchanging character of faculties coupled with the apparent distan- e
) <ing qof planning schools ang faculties from professional planning practice provide . .
. signiﬁ}_ant barriers to accomplishing the changes needed to achieve coherent ptan- - .
;P' "f * g ?Ggrams;“—r . - . . %,

. e,
gonstantly evolving nature of planning practice itself provides few particularly
ul directions for planning education. - - o . R
protestations tg the contrary, the professional plannin&ergqnizations (and their_
;e memberships)ffave been of limited help to plar‘ﬁﬁfg schools in their curricular quan-
.# w¥ 7 daries.” =- . T c :
§ . 7. The attraction of planning departments to more traditional academigrdisciplines,
& . . notably the social sciences, is an enficement that even further confuses the plarining .
) "~ education scene. ° : ] - '
.8. The new Consultation and Recognition Program for Planning Education (AIP) .. .4n-
tended to be a collaborative effort of planning education programs and the planning
profession, in‘éffect brings the planning process into planning education.

« 4
-

© .

Continuiny.Education ° - X , , . . :

A number of p‘mgrqﬁs reported are formal continuing e'dugation programs, in the sense.that \
they are offered by units of the university entitied Continuing Education. Some reported are in Y
the nature of continuing education but aré offered directly by the department offering the . .
degree certificate, or CEY (continuing'educatgon unit.) - . - . . .
L S . - . e )

The Human Resources !nsﬁtutg at the State University of New York at Buffalo itlustrates such
a program HRI is a SUNYAB-wide interfaculty curriculum development and teaiching, unit .
operating under a U.S. Department of Labdr Manpower Institutional Grant. The Institute offers.,
various educational programs in the human resourcés development area fof both studentsand =~ _ ...
.. practitioners throughout,the DOL Region Il ‘geographical district. . B
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< > sional disciplines which are part of the human serviqg:ovement.
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4

Y

<

* ’7

- scheduled over a 2-year period. Upon completion of the eight units, participants receive a cefy
. tificate issued.by the School of Management at SUNY-Buffalo, and jointly recognized by the

- ) _State University of New York and Rutgers State University of New Jersey. In addition, SUNYAB

" “awards graduates 24 CEU's. "+ . . e

Developmentat San Jose State University. The Center is totally supported by Federal contracts
and grants and provides experlentially based learning as well as an aclion-research model of
-7 . training. Emphasis is upon planned change processes. . - T

The Humap.Servides Design Laborat%ry of Case Western Reserve is an interdjsciplinary
” . nologies to problems of policy formation, progtam design, and cqordination and evaluation of
<human_servica programs. The Laboratory ‘extends assistance to, locations in Ohio and

throughout the Middle West. As gtated in its brochuré, the objectives are: ’

= -

o to provide technical assistance and applied research to human service organizations
in problems relating to program design, service delivery, policy formation, manage-
ment cogrdination, and_program evaluation; ‘ i

- . -
A ¢ +

-

_A third Kind of Qgr{tinuing' -education program is the Joint Center for Human Se‘rvice;s'

center engaged in developing new ways to apply social science and management sciencefechv

' The Certification P{ébrarn in Manpow.er\ Adnﬁnistrétiqn consists of eigt{t 1-week units’

+ to provide t?aining for graduate students of the Schdof prblied So,cial Scienqés off =

. . Case Western Reserve; . ,

- A *

-

. . -Jtaprovide'opportuniﬁ‘es forxfac'u!ty of the School of Applie'd%ocja! Sciénces to con-
“duct research and engage in technical assistance in their fields of expertise.

' ) 1 é - -3 . Sy
' - * - ' 7 N I
- ~ The Human Services Center, College of Contin & Edycation, University of Southern

California, has.played a leadershiprolein th establishmeht of a national rietwork of human ser-

b

vice practitioners and academicians. This cénter also offers both credit arid non-credit courses

s

~ to-Human Services professionals and paraprofessionals. (-

= . lnsome univ_ersmeé and colleges when the human services and higher education "fnove-
. ment” is experiencing difficulty locating a “home", Continuing Edutation may offer a very
-  necessary neutral forum which does not exclusively represent any one of the many profes-
* ‘f‘ Fd . -
MakKenzie (in press) has stated, “Thie human servicefdisciplines are practicing disciplines.

~ Human service theories are applied to public policy directly and continually with each new or

revised government program and attendent regulations. Gaps between theory, policy and prac-’

tice tend to surface quickly, and resolution o probjems simply cannot be léft to a laborious -

. ¢ “rickle-down, system of schalarly, research to classroom and texibook presentation to new
scholars and practitioners to field experience and research. Continuing, Education -activities

- bafh.within and across existing disciplinary lines, are logical feedback and exchangg-§ystems
-for-simultaniacus access by theorists-policy makers, and practitioners.” The nature}of himan

% ~ sarvice activities demand that academicians, practitioners, governm ent officials, and Yecipients
: be brought together in ways that promote two-way_conversations among all involved. Sontinu-

T

—inglEgucaﬂon at its best, Is uniquely suited to provide a forum, for such interactiops.
- . ) = Y . - . ‘7' .

*

. : I N .
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.-

-7, Organizational Arangements . T ol
) The'orgéniiational homes of the programs described in the Human Sewu;:es Education Ques-
_ tionnaire retirns represent a wide range, including autonomous units reporting directly to the

university president, institutes, centers, colleges, schools, departments, options or spacializa-
. tions within departments, certificate programs associated with existing professional degree

'y ¢

“*w_, “_-programs, and non-crédit continuing education programs.

. e - . - . 3™ - Ty T
7 ~_Some universities have “umbrella” organizational structures housing a number of programs
% that could be dkilled human services: The broadest of these (about which we received informa- .
tion) is the University of Cincinnati's College of Community Service. It includes undergraduate -
programs in Community Health Planning/Administration, Crimina} Justice, Social Work,and -
Urban Affairs; and graduate programs in Community Health Planning/Administration, Criminal
. Justice, Rehabilitation Counseling,’and Social Work. v S
Some schools or colleges within universities have a broad range of Barogr'aiﬁ making their
) pfferings.‘ human services in nature, but they differ from the umbrelia structures in a number of
ways, particularly in their need to be restricted t& programs,that fall only under the discipline of
-the school. ‘ o IR

o — . - .—,:

. The School of Public Health at the University of Hawaii at Manoa is an example of ene of the
broader human services organizational arrangements. In addition to the programs it offers in
Public Health Sciences (Biostatistics, Environmental Health, Epidemiology, Public Health Lab,
Public Health Nutrition), it also offers programs in International Health, Special Programs, such
as a residency program for physicians jn Gereral Preventive Medicine, and——throygh' the

- Department of Community Health Development —programs in-Gerentology, Heaiti Services
. Adminsifation/Planning, Maternal and Child Health, Mental Health, and Public Heaith Educa- %
~ tion, o . . o ' Y

-

" . R - o . '

It can be seen that the University of Hawaii program represents a uni-field (public health) =
home for a wide variety of programs, whereas the University of Cincinnati example iIJus'tra ] , =

.. the umbrella home for a wide variety of programs that fall under more than one discipline or

[

field. , - ., » ) L . o s

S i oo B - . .o . = .
The University of Washington Graduate Schoo! of Public Administration provideg for special .

options tailored to individuatf interests (e.g., labor relations, l&gislative Aadministration, marine

. affairs) and a series of Public Policy Options (Social Policy Anab,ysis; Resource:s and Environ- -

- méntal Policy, Urbari Policy, Law and Justicé, and-Foreign Affaks). .° P

L o = ’

. - e ® N .
" Graduate programs in Cornell's Department of Community Service Education are Social ™
Program Planhing and Develcpment, Social Program Evaluation, and Higher Educatior in the
“Human Services. While these programs do not appear, at first glance, to have the breadthof . ..
“other programs listing five o ten programs or specializations, the subject matter implied by the
* terminology, social programs is, of course, quite broad. . :

S RN

,’\
» -

- - =
A :

. The names of some organizational nits express an effort to reath out toward broader con- -
_ cérns and perspectives. The College 4f Social Professions of the University of Kentucky iflustr-
ates this change. However; as we have said in other writing and will repeat to emphagize the
“point, it is important to examine course titles, syllabi, and other information in order to deter- A
». "<+ .mine what i$ meant by and delivered under such broad-sounding titles. . ‘
SRR o Lo ; e
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e " For exampié,the University of Kentucky College of Social Professions, yihile addin'é sﬁbject -
- " areas such as correctiorfs, healtti services, children and youth, and aged, is nevertheless a
~-= - soclal work program: sbcial work /n corrections, and health service social work with children =

: .- 7 and aged. This is quite different from what could be construed by fooking at the name. e

o

. .

in examining the nature of human services programs, we have to look for different kinds of Xf
distinguishing characteristics. Consider, for example, the differences fmong the following
kinds of programs: a corrections progam that has elements of social work, as it relates to cor-
rections, in its cutriculum; a social work program having elements of corrections, asitrelatesto -
soclal work, in its curriculum; a human services administration program that includes both cor- ’
_ rections and-social work slements in its curriculum {as they relate to the administration of
- -+ -, programs); and a human gervices program that includes these three argas and more as-they

~ relatetoone-aggther. 1T - = _ ‘ = - ’

<R - v Lo - ‘ =
. H —
. = . = . -

- LR . - A : a7 - ) - 4 .

e The concept of studying a number of uman services-related elements as they relate to one
.- another is a tptally different concept from strdying them as they relate to a specific profession-

based perspective. It is this interrelational concept (Chenault, 1975) which presents an impor-

: .. tantissue for human services educators to consider, for virtually all human services programs
B . now follow the first assumption (the profession or field-based perspective). -

- F

¥

- Human Soervices As a Special Field )
. One of the ﬁ}naf que.sti&nnaire items was the ques’tidn:=Do you believe there should be a
special field, or discipline called human services? There were generally more negative -
raamn&esi@i&qge@iowi&hﬂa&exeepﬁenofedupatian programsi erafT T
' ~ positive responses from programs in the following fields: public administration/business ad==
ministration, community psychology, social work, health care administration, or clinical psy- -
ot chology. E oo o . .
. - - o g . , .
Summary - . -y
e T - ) i i _ s - . . .
. The results of this national survey pirovide evidence of the wide diyersity existing with respect
to the meaning of human services education, as reflected by the range_and kinds of graduate
education programs. Many of the program responding were Type | categorical programs — - -
any multi-field content is provided primaxrily by departments outside the specialization. The ma- ‘.
jority of programs fell in the Type Il caféidry, indicating a role-centered or field-centered focus
* within less qategorica? human” ierviées fields. - ° S : -

*

\“"Ty;pe Il human services graduate education programs are éxtremely rare; only two such
proir?s responded to the survey. . a T : -, -

AY

. itis interestiné to note that theré:were no responses from programs préparing professionals  *
: for the ministry, law, architecture, medicine, or the hugaanities. A number of chief academic
officers of universities indicated their belief their entire education programs were human ser-

¥ . ¢ vices and corisequently did not complete a questiongaire. - » .
- - : : ’
. ’ L - . ’ e
* . V. . . .o o _‘j_fé?:_j
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’ B < ]

- N

+

As we-have said a numbér of times, dur classification system for human services programs
should really not be used except foya very géneral differentiaﬁon for purposes ofinitial study.
and discussion. Having made that dfsclaimer,we have selected a few human'services programs
which seem to approach Type Ill programs, to present the reader with some examples of the.

diversity of progrgmij_flﬂgmﬁgourse,anumber ofother programs in the country which we

© T . ’serveour purpose. ) ) .. . ,
, - The reader will notice that'only two of tﬁ'ese examples are “pure”Type Iil programs; however,-
o » ©ach one illustrates Type it chiaracteristics in one or more dimensions of its program. )
= . B T . N — . = - .’ 1’ - ~ _ e

[l - ’ - -

. -

George Pegbody College for Teachers, . ) :
: HUMAN DEVELOPMENT LIAISON SPECIALIS?;PROGRAM '
e ‘ R - N . 4
. Theprimary goal of this program is to train individuals at the M.S. and Ed.S. levels to func-
= tion as ecological intervention agents in existing human service and community educa-
tion programs. The problems of individuals are viewéd as a socialfecological matter, as
~-opposed to intrapsychic processes or broad sociological processes. The social systems
' -7 orientation’igsfocused gn: 1) the functional. adequacy of the total ecological system of
which the individual is a part,and 2) the program of ecologicalintervention strategies col-
. " laboratively planned and implemented by the members of the.ecological system., - =

“Sefection of trainees is delermined in part by their previous.experience.in human services,

) dance clinics, courts, correctional facilities, residential treatment centers, child advocacy
T programs and the like.- ) L et | . v

.
+
¥

. Stut:fents are prepared as e;perts in the liaison proc’iass. This incfud;&deveioﬁment inthe
knowledge of human behavior with.interpretive skills, articulation and communication.

[

F
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. " b) organize, administer, and direct community deveiopmént programs;_

o  andstyles” - , ‘ Qe _ -,

1

. - processes, systems assessment and analysis skills, group work skills, consultation skills,
= - community developmeng Skills, divergent and convergent thinking strategies, recording
- skilla and spif-awareness. : B ST e

= * AN .

Aprogram assumption that persons learn most effectively by the integration of theory with
thejactual work expegience is stressed. ,Therefére, emphasis is on, “a combination of
« _ didéactic and field-b experiences for each selected traine@ with the program of studies
-geared to the person’s individual needs, fearning modes, and professional competenéies

- - R

{"{s, =, ) - L. X . : .
University of California-at Davis .~ - . B -
M.S, IN COMMUNITY DEVELOPMENT . . . L

This program provides an.apphed social science program of study and research in the
field of community. development. The principle focus of the program is on non-
metropolitan areas and small towns. Emphasis is upon interrelations, of groups andjor’
classes with the economy, education, cylture, political progress, or problems in com-
munity settings. R . ; .

Persons are prepared for professional roles in nonprofit and puti!ic organizations andas *
administrators, planners, andjor technicians in human servicgs programs. The program
emphasizes an understanding of the economic, social, and political changes required
- within a community to increase the community’s potential for development.

i

’

_Threae course areas of concentration are offered: . -
+ . ’ -

v - F

Community Economic and Socga!’Deve!opmergt: e i -
for persons interested in social and economic development activities, planning, and
evaluation-inregional or local governments. : ' . .

3 B ~, . oL
’ e T N, : R . . 7 s -
- Communily Rrogram Administration-and Management:” L, TR
. for persons interested in professional roles as administrators or technicians in local
- government or organizations responsible for the delivery of human services.

= - - B ~

_ Community Organization and Development: S s £ - ,
- . for persons interested.in the community relations work within social welfare agencies;
school districts, cgmmugity colleges, and civicr_a}ction groupss ’

>

. “Graduates from this program are expected to possess the skillsto: *~ .
a) diagnose community problems and transiate these diagnoses jnto projects andjor
programs; . . et ‘ B :

" ¢) be sensitive to community residents’ needs and value systems; and 7
. ' . d) develop behaviors hgeiu?fui in.acting as change agents in community settings.

- . LD A ‘ : $
T ol ; . a 7 -2 7
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= -

o State Unuversuty Col{ege at- Brookport (Naw York) ) T . . ‘
HUMAN ENVIRONMENTS AND SERVICES PI.ANNING PROGRAM - . . o

The bacheiors and masters programs are highly Integrated in terms of content, phi!oso-
~ phy, and faculty, making the transition from the baccalaureate to the masters component a
_ natural proposition, The undergraduate component provides an initial competence adequ-
ate for professional practice under supervision of a fully qualified professional planner.
The masters component provides an advanced level of competenca adequa’te for indepen-

. dent practlce asa professnonal planner. . :

The program has three major objectives. First, it combines in one program the essentiai
. curricular content from separate programs of professional education in; a) urban and
regional pianning, bj comprehensive health planning, and c) soclal we!fare planning.

Second, it provides personnel at two ieve!s of competency to meet the expanding needgsof
. planning organizations. And third, it reduces the total time required for professiona!
,educat:on in p!annlng from six to five years

Because of the integrated relat:onshsp of the undergraduate and graduate components
persons completing the baccalaureate will be the primary group for selection Into the
,masters component. Others who have completed a baccalaureats in ‘another field are re-
. quired to develop an individualized course of study meeting the requirements of the
.o~ masters degree component.. . R
The four major objectives of the mesters component are: ' .

=

" . a) The development of a capacxty to.understand and appfy-eomp!ex technical methods
- - for the collection, analysis, and mterpretation of information and data in various
R ~-planning contexts. )
- ... b) The development of a capacity to analyze and interpret the visable and latent in- .
) ) . vplvement of individuals and organizations in different planning contexts.

,ﬁ c) The development of an integrated understanding of the relationships between en-

-

. i vironmental and service gystem pianning functions.
d) The development of sophisticated professional use of human relations experﬂse to N \
’ ,/; g facmtafe planning processes “ o e L.
/ .- .Required .oourées include the following: - o ) _ v
A L5 ’

Planmng Problem Analysis: !nformatlon and Data
. . Analysis of Human Relations Factors in Planning Problems = . .
o Technical Methods jn Creative Problem Solving - —r R
’ i Involvement Methoé:ﬂ?ﬁeatwe Problem Solving . : .
Practicums in Neighborhwood Gommunity, and Reglona} PIannIng ) .
. » internships, Semnnars and Efectives

- The George Washington Unwersniy . - i
INSTITUTE FOR EDUCATIONAL LEADERSHIP B . '

The insﬂtute for Educatnonal Leadership (IEL) seeks to strengthan present and potential
leadership in American education at the policy level of Stafte and Federal government, IEL
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=

is a policy p!anmng and coordinating agency for a number of related educattonal
programs listed below. Each of the programs assists policymakers to improve com-.
.- munfcations with educators and other affected constituencies in the belief that better in- .
f . _ formation and mutual trust are key ingredients in effective public policymaking. Currently .
IEL programs are making a concerted effort to strengthen.the intergovernmental system in
education by creating new forums fer the mterchange of :deas among Federal State; and
locaf education policymakers. - . : "

Ed‘ucatfon Fohcy Fellowship Prqgram . St ‘ ) ..
A national program désigned to help provide future Iea&ers with the skills in polic;;making' 7

they must have to exert effective and enlightened leadership in American education.
g 4 .
- I Lo G ) 4 . .
Educational Staff Seminars (ESS) °

A professional development program designed for staff members employed by the Execu-
_ tive and Legislative Branches of the Federal government in the field of education. The goal
. . of ESS 1s to provide an open forum in which participants can 4mpr0ve their professional
- capabilities and personal fulfiliment on the job by: )

* ’ a) being exposed {o new ideas and perspectwes ’ -
b) increasing their knowledge of particular subjects and their understandmg ofhow '~ (.
programs actually operate in-the field; and
c) meeting with other professionals mvolved in the Iegnslatwe and policy formulatuon .

———processas.n an informal ieam' ssional
’ . feadersh;ps

The Associates ngrém { TAP}

. An evolving IEL actwcty which provndes seminars and other forums for Ieg;slators and
-, other policymakers at State capztals Other TAP efforts are:

a) maintaining a network of statelevel generalists whose ties to IEL in the nation’s  __ =
capital provide linkages among federal and state education policymakers; .

] - b) encouraging similar Yinkages among agencies and coahtnons seeE‘ng to improve .

- . ~ processes of state-level dec:snonmakmg, and - - = ’

¢} convening and co-sponsoring national er mum-siate conferences dealmg wsth state-

. level policy : issues. _ - .

-

Postsecondaty Educaf;on Convemng Authamy (PECA} ] - ' <.
PECA bnings together in a neutral forum, policymakers and practitioners to facmtate more .
;nformeql decisionmaking around the issues of mstttuttonal hcens;ng, consumet protec-

S *“tion, stéte financing. and lifefong | learning. - g _

¥ ) . ) “ o - ) ) : A -
* Options in Education .2, . » . . . ) : ..
R B ® ) - - . . s
This program conducts a weekly radio series which has earned a reputation for no-non- v "
sense, jargon-free reporting on currerit educatlon issues. . - _

4 - L7

70 Human Servsces Manograph Seneso No 7,May 1978 —- . - T

Q : . - 70 . . th




Project o;) Compensatory Ed}}cation (PCE}

I

" - Career Education Policy Project (CEPP) -

Family Impact Seminaf (FIS) e ' [ S —

. =22 L. - -

CEPP addresses the issues of educaticn. wath a.. >:..ety. It informs both policymakers.
and the public of the issues in and potentia) of the Career education movement.

., -
-

e

This program analyzes the govemance ofmay. feamia and i state compensatory educatson
. projects, ) . A -

-

- -
-
-

. o "‘

_FISseeksto ident;fy and assess the &¥acts of. ;,,m @5 and ch;idren ofa vargty of pubﬁc

<

{ . ' ~
-~ Washington Po!icy Ser_ninar ( wpsg

-

- policies. , . ot Py

o~ i - I

»

M H

r

The Washmgton Policy Semmaz brings srouLs o atae edeca
Capital for three to five days of intensi.e exsusae 1z # g people, grocesses and institu-

PART IV: ILLUSTRATIVE HUMAN SERVICES GRADUATE PROGRAMS _

tors and poiicymakers to fﬁe -

\  tions which shape Federal education pslicy. .
- s ~ T -
The Collegé for Human Serwces (New Yors; - 3 - .- o e
MASTERS’PROGRAM IN HUMAN SERVIC ,E:s . - . .
N &
The Co!!ege for Human Semces has des. gres reduate ;.gmgsan‘ with.the aim ofﬁ aving
citizens take back their power in sogety by Fe'p 7y tnem io become better able to solve _
’ theirown probiems and 1o manage thew .vws. i 5o 1o become free and creative people.
In shapmg ‘this program, the College has 2 de.elipad the an %ng of crystals and prisms to
) suggest how it helps students dras or. e.ery sCuice of ;earnmg, including theoretical
: materials and the arts, as wélkas thiir ser eacenerce nthe hield The crystal represents a
+  sequential unit-of focused study The pgsr. ses e shape gi {he entire program.
Eight essentsat modes {or crgs*a!s; gt ;:{3 -z seruce 1 Qmpzswer cmzens are sug-
gested by the program: L
1) Assume responsibility for lifelong isernirg: e B .
2) Develop professional-relationships v H4L.Z8nE 2 i’“;‘a@ﬁ‘é"s*
v -3) Work with others in groups: | - . e
4) Function as a teacher; . - o :
i 5) Functionas a counselor; . o ‘ T
R 8) Function as a community liaison-. - .- ,
_7) Function as a supervisor; and. ' ) ~ e
;  B) Act as a change agent. .- . L J
. B - = * - ) * b T ) ¥ &_
+ o, - . ] - & . ] o
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* CURRENT STATE OF HUMAN SERVICES PROFESSIONAL EDUCATION
e - _ The ipterplay of these modes with the constant dimensions of purpose, values (self and
: : _others), systems, and skills creates the performance prism. The prism gives form then to
. .- the program that is totally directed to the néeds and concerns of citizens, Learning is
= . = focused around constructive actions which students perform for and with the citizens they
. work with in the field. Theoretical material is organized for relevance to real performance

issues with the final stage of planning being the week-to-week integration of classroom
studies and field experience. - ‘ . :

* Cornell University - e - - . N
~ THE GRADUATE FIELD OF HUMAN SERVIC STUDIES

P =

This program offers concentrations in the design énd development of human servié‘es, in
] the evaluatiory of social programs, and in the preparation for teaching human service
. professions. Students enrolled for graduate degrees in this program are expected to have

already had professional training and experience in an agency providing direct servicesto’

people. Graduates are working in Federal, State, regional, and local agencies as execu-
. “tives, program planners, evaluators, policy and budget analysts, and as university facuity
in professional education programs.

The research-and public service programs éﬁgagéd in b;r faculty and students include

such-projects as:

i . - . N * ; "‘ . ‘ :,
A .- « A policy-options and program design study of the Supplemental Security Income

___Program for the Office of the Governor of New York; <

-+ An evaluation of tfie social planning processes of each of the fifty States, for HEW;

» An evaluation of the Extended Food and Nufrition Education Program of the U.S.
e T Department of Agriculture; - 3 h ’

. -

. A study of the long-tetm effects of pieéc‘:hqo! eduéation for the Education Commis- B

sion of the States; and, -
. o ) 7 . “3- -
» A study of the use of needs-assqsémeﬁt datain local degision-making processes.

Addnti}anéll);, field members — faculty and students — are heavily engaged in progia{ns of
. continuing education for practicing professionals and staff in public agengies. In 1977

. » _these programs included inservice training in 11 County Departments of Social Service, .
for teachers of home economics, vocational-education. teachers, and county extension .

agents. Currently under development are programs for the fraining of mental hospital per-
sonnel and a program {o help local agencies.develop self-evaluation skills.
o . Graduaté work at Cornell is organized around common-interest fields, rather than depart-

ments or colleges,and field members may come from any department or unit of the univer-
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. sity. The Graduate Fieid of Human Services has no fixed courses or credit requ:rements
_— for a graduate degree. Students select a committee of faculty and follow individualized
. R programs, based on both the students’ goals and backgrOundtheorograms often consist

of a combination of courses from any appropriate source, mdepeadent study and

‘ . and field experiences. . -

L Universnty of Maine at Portland-Gorham /\

HUMAN SERVICES SYSTEMS LEADERSHIP MASTERS PROGRAM
At the begmmng of"'the academic year, 1977-1978, this Advanced Study program is ex-
pected to be inaugurated under the College of Education in conjunction with the Educa-
tional Administration degree. The program evolved from a Plan for Graduate Education in
the Human Services, devised by a university task force Lconsisting of both university and

ageﬂcy representatwes .

.  The A ced tudy Program will be aimed at improving.human services systems and
will offer mic programming to currently employed and potential human services
leaders. Emphasis will be placed on the knowledge, skifls, and tools needed to perform
better on the.job as policy analysts and admmlstrators The academic program wm be
organized around five uriits: .

Systems Theory. Theories and models frond the social and ‘mathematical sclences
_ which exp!am the human services system as single entities, sets of orgamzattbns ina
v fi elg of service, and as sub-systems within a !arger human seryices system.

Service System Studies. Education in the history, stc:ucture and functioning of particu-
lar service systems such as health, income mamtenance and rehabilitation.

E

+ Leadership Function Studies. Education directed toward skill acquisition in manage-
ment and administration, planning and deslgn research, pohcy analysis, and the

organizational deve!opment

4 ¥

Leadership Spec:alty Education. Further specnahzatlon in one or more Teadershlp func-
tion studies. -

bl -

»!

Practicum,. Application of knowledge to a researchor work situation.

» - N f
Flexible programmmg as a central concept will provnde the abmty to reach out to the
program's target audience — employed personnel in human services disciplines in Maine.
. Seminars and courses may be offered at other University of Mdine campuses, regional
. siHes throughout the State, or at a person’s place of employment. Alternative media may be
used such as telelecture (an interactive telephone commumcahon system) and self-

. » ‘progiammed instructional packages
, < R ‘
- > = ] - - ) - . .
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L e

Southern Hlinois University at Edwardsville

MASTERS DEGREE OPTION IN HUMAN SERVICES
The SIUE Human Services program operated for approximately three years befween 1972
and 1975, at which time the. coordinators withdrew the program because they felt “the
organization should not continue to benefit from the program at the expense of the stu-
dents and faculty who were carrying out the program with no assigned budget from any
part of\$he organization.” - . - A

Duting. its opération, this program combined elements of preservice, inservice, and con- 7’

tinuing education for personnel in virtually all human service systems and for multiple
roles. Work experience and the curriculm were parts of an integrated whole, resulting in

actual community change through activities initiated and implemented by Student groups .

as part gf their program.

A “process curriculum” spanned courses in a single, integrated process (in time, space,”

people, and content), and included cross-fields content covering such areas as Human
Services Systems, Consultation, Crisis Intervention, Support Systems, Help-giving in
Human Services, Community Mental Health, Organization Effectiveness, Interorganiza-
tional Processes, Citizen Action, the Nonprofessional, Progcam Development,
Program/Evaluation, Community Organization and Development, Career Education, Legal
Aspects of Human Services. Both inter and intra-course integration was represented in
this curricuim. : ’ : : .

. - , . 1

Comparison of the Type il Programs

-

The only Type 1l programs that to our know’le}ige have existed in thé country are the Univer- -

sity of Maine (Portiand-Gorham) and Southern illinois University (Edwardsville) programs. The
University of Maine’s program is just beginning this academic year and SIUE’s program, operat-
ng from 1972-1975, 1s no longer functioning. It is most interesting that these two programs have
so many similarities, inasmuch as the University of Maine program/planoers were unaware of

SIUE's program and utilized a number of the sagie ¢ ts and methods merely by coinci-
dence. ’ - ' : ’ .

"~ Some of these similanties are listed below because the to jllustrate the nature of Type Iil
programs: S ‘ . )

1. Both programé serde a cro'ss-sys'tems, crossfields student éénstituehcy. Enrollees éﬁd
_graduates work or will work in a wide variety of human services fields and systems.
They are net fiefd-centered programs. -

—t

2, Both programs prepa?e students for multiple jot5 roles, although the SIUE progréin in-

cluded considerably more job.ralesthan policy analysts and administrators prepared at
. the University of Maine. Both programs are not role-centered programs. I

3. Both programs represent a Level | focus in terms of categorical specialization. That is,
their focus is upon problems or needs addressed in their interrelationships among the
special service areas; and the systems that.serve as the basis for study and work in-
clude, in addition to the usual categorical systems, Health Systems Agencies, State

“ Departments of Human Services, community. multiservice centers, and other.*
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4, The content of the currmu!urn of both programs is specrany desrgned for non-centered
training; and this content is part of the core or specialization portion of the total
- program (i.e.; it is not comprised of a setries of courses that were already a part of other .
- o departmenta! offerings).. . . , -
5 The cross-frelds content of both programs is offered through more than three courses
of the specialized core (i.e., this core is the primary speciahzatron of study as opposed
\ foa secondary specrahzatron that complements other major specralization(se)

/,

B

. 6. The curnculum of both programs is an integral part of the da'y-fo-day and long-term ac- oL
et . -tivities of human servrces systems in the community and at State and Federal levels as '
' well. - o -~ T

S

) 7. The program developers from both universities designed a special organizational
e structure out of which the graduate program was to operate, and in both cases thisj\
— -.- - ——organizational-mechanism-was-called a center. However, the structures and natures of _
. the centers had many differences. In both cases, university processes and politics pre-
vented the full implementatiory of the plans as proposed.

Some of the diﬁerences between theitwo programs are: o
. v Y ) .

- ‘ ’ 1. UM prograrn development was fun od through Title XX monies, SIUE program develop- »
- ment hiad vsrt!“no economig support.

L]

=

2 The Universtly of Maine program utrhzed committee and task force mechamsms more
in the developmental stage )

2
ey

. -
- x

3. SIUE program focus was spread more evenly across ;ob roles in human servrces,
whereas the UM program is more heavily oriented toward the role of administration.

- L o
4., UMs program deveiopment ingiuded more detarled and sophistrcated needs assess-
. ment and financial pIannlng . .

'.;

5. Currlcu!um development in SIUE\Q program appears to cover a wider range of~
crossfelds content, ) o ~

S

Human Services'(:enters ' R ,

" Toour knowledge there have been only five university human servrces centers in the country
Because of their integral relationship to educaber rams in human services at the graduate
level, we have briefly described them here. Two of these organizational structures are not called

enters but are included because of their Llose involvement with human servrces educatron
= Pr ams. :

N e -
-, - . -
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- Unive}sity of Maine, Portland-Gorh )
: .+ “HUMAN SERVICES DEVELOPMENT INSTITUTE . Sy
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Case Western Reserve Unive’rsit;

= . . ¥ - = =L w

HUMAN SERVICES DESIGN LABORATORY o P B ARE

This human services laboratory is a unit of the School of Applied Social Sciences. It is an
interdisciplinary center engaged in develgeing néw ways to apply social science and
management science technologies to proBfems of policy formation, progrem design, coof-
dination and evaluation of human service programs. Its function is to provide relevarit and
usable findings for apphication to the problems currently encountered by practitioners.

*
.
» N

JInservice training, apphed résearch, program’ evaluation, and the develdpméni of instru-
ments and techniques for ongoing program feedback and decisionmaking are among the
approaches used by HSDL is solution-oriented collaborative projects of current and . .

emerging issues in service delivery systems.

a

x -

o To peauudeteetMical assistance and applied research to human service orbaniza-
= tlons in problems relating to program design, service delivery, policy formation,
;o management coordination, and program evaluation; L. :

As stated in its brochure, the objectives are:

]

e To pipvide traiming in apphed research and new service técﬁnoloéies for graduate

-

students of the School of Applied Social Sciences; and, Y )

4 —

-

%#@mmnataw%mmmmmmgagﬂﬁimbnhﬁ
. - cal assistance in.their fields of expertise. ‘ :

oy

The Lab extends its assistance to various locations in Ohio and throughout the Middte West..
individual agencies, publically-funded and voluntary local programs, Staté offices, county

. boards, and associated org@hizations enlist the help of HSDL.

The program of HSDL has a variety of human service irﬁolvements. Some of the issues .
which comprise the scope of the Lab are. yduth, housing, health, education, mentai health,
gerontology, prison reform, and the overall human service profession itself. Following are
some of the particular activities in which the Lab has been working; design &f county
delivery systems.for children’s services, satellite expansion of comminity senior citizen
programs, State and regional decisionmaking in correctional institutions; information
systems used in health and welfare programming, individuaj agency programs of youth
outreach, drug abuse projects, dropout programs, day care services, mental health
programs, treatment chnics, alcoholism, de!ﬂ‘guenckfgpg_evention, and community neells-

. analysis, housing programs, senior citizen day care, evaluation of staff development

programs, philanthropic surveys, needs surveys, program evaluations, and, public pglicy \ '

studies, - .o . . 3

£ = . : ‘

‘s

FHSD! 15 one of four operating institutes com!ﬁsing theCenter for Research and“Advan’ced
Study on the Fortlgnd compus. It is involved with the ptactical problems facing the pro-
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. - vgders and consuheré of Maj'ne‘s pub(ic‘and pfivate human services. Primarily, it conducts

. through ifs training camponent. . , ,

applied research for human service agencieE! although it also delivers direct.‘seivi’cb i

_fions for more effecfive and efficient service delivery. It is dlso concerned with the in-

e teragency aspects of policigs and the inter-relationshijps of human service systems. It con-
centrates its efforts in three functional areas. management systems, policy research, and
educationtraining/advanced study.. : R ‘ :

- -

. To dat'é(it has worked with'the health, mental health, social serviceé, alcéhousm and drug

abuse, vocational fehabilitation, welfare and corrections systems. Clients have ranged
* from’ ocal planners to State departments and Federal agencies: . .- ;

Work 1s conducted by a core of researchers qualified by education and eXperience. Inter-
disciplinary approacHes to problem-solving are possible through collaboration with thé
. . center's econpmic and environmental institutes, as welt as other university departments,

. Private and out-of-state resources. p

=

. 9 N . @ " ’ . - B R
Project researchers possess,expertigam a variety of service areas including health care”
Systems,-soclal service systems, rehabilitation, manpower systems, law, and educational
s technology and communications. In addition, they specialize.in functianal areas that cut
4 across service systems and manpower dgvelopment. Other profgs‘sidn_al staff provide
] . technical capabibties in the areas of syste‘r;\\analysis, programming, statistical analysis,
o~ functional’job dnalysis; and other job-related Yraining. - '
: .. C ¢ - )

%

.

s - -

< - -

*  ° San Jose State University. _~ ° _
. THE JOINT CENIER FOR HUMAN SERVICES DEVELOPMENT. = | e
s R s TN, ) B - : - - . 3Tt R N R
PR - LI » I - 2
.. The Center’'s ymission 1s 10 contribute to the scope and purpose of the Institute for Inter-
5-2-‘.}ndxsc;phniary;stu lies, by facilitatinig the study and development of human services. Activities of ’
" the Center includg reseach, planning, .consultation, training and fechnica] assistance, dis-
seminalign and evallalig®: ~ - : 4 . T oL
: _Représentative syspins assisted by the Center are mental health, public welfare, educa-
. . tion, health care, efployment, housing and community development, recreation,
B rehpilitation, and family-and child welfare;, Y I
. . : - C

.-
- - =

K

- .Goals of the Center &re: . - ¢ - T T
. I . N . . . . PR -
- & >

-

.

. deliverers of human services; ~° = " S e - . .
. . 2.'To utilize the fullresources of the social.and ghavioral sciences in meeting the

- RN human services neéds of péople and their institifions; .~ - )
3. To stay dn the'“leading edge” of the human services developmentg‘ﬁelaia o
.. 4, Toswcau$s &g interdjsciplinary psnicip ion in the Center among the relevart schools
S0 . -ianddep  of the univerdity; Bl AR L,
. 5.\} o cause the university curricula in thé human services{o remain current with reig- R
SR : * *vant philosophies, trends, and needs dfghe day;. - W e e
- 8. To causk,arespohsiveness among human services delivery systdms tgthe rights and
- - " - needsoféonsumers; v Ny e o,
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HSDI presents amlsiphmakers with research findings, policy options and recgmmenﬁ‘ai- *

-

]

~ - *1.To cayse fhe%‘onéapté of human services tdgé- understood and utilized by the <.
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SR 7070 share its le'arnlngs and expeﬁences. in- ‘ways the‘; are useful to "students“ of .
A . human services development;.and, . e -

S .. 8°Toendureasa se!f-sustammg and renewmg 9@&5 ) v o

f N AP vl _ ] . . { . - : ’
- Human Servlces Center N RN e . e,

A University of Southern California A f ® STt - : '
e, College of Contmuing Educatron . o oy e 3, -, ST ’

i Although very jmited in staff this Center has b,een able to carry out a wide range ofac- - ¢
» s tivities by working with and through exnstmg Federal, State andocal governmental agen- i
. ., cles, as well asith pr.«ate human services organrzahons and agencles Exarmiples of ac-

. " “tivities of this Center in the past year mcrude . , . . T
- B N LT . . - % ) M [ ) . s -, P .

[ - . . .

1. Plannmg and implementing Qvo natronal conferences for humﬁn service soclal plan-

So- " ners and educators. . A » )
., . . - . -
. .2 Offenng Continuing Education courses for human servnces professronals and
A paraprofessronals L g - . .o,
- “w . :3. Pﬁvrdmg ongomg conSuihve Serwces..'ro a range of communrty human Servrce agen-<*
L - cies. - , . . o
) ) . . * s . u s = » . - i N
S L 4, Human Servrces pubhcatlons" - v , s o
. N ‘s -~ N ,. ~ L :
¢ - 5. ?pecmc work -m the Chmese and Hlspanlc comfnumtles of Los Angeles ,
‘ \ R 6. The contmued development ofa natronal human services prof“ssronaljmetwork - .
. -Southern lllinois University, Edwardsvrlle ’ L oo R AU -
HU%ANSERV!CESC R _ s SR W

. This Center was establishef#as an organizational mechanrsm to: aS' provude for the davelop-f
- ment of university human services activities and education programs; and b) providefor the , "
antegration of these efforts with human services systemSkand activitiesin the communnty as'well “uy
. .~ . = _asinState and Federal systems’and activities. THe Centeris no longer operatnng dnp tothelack

o 7 of economic and administrative support. . - o S

- - -
]

PR fh?@en‘ter was desrgnea for use bystudents, staff, and faculty and therr orgamzat!onal umts ch
oL “ ‘and community human services personnel and their human services systems or organizations.
| While the Center mode/ had multiple functions, thé negotiations function may be of special in- -
terest to readers: For those who used the Center ‘the element of persenal responsibility was &

oy sWreqmremeht of “buying in” to the activity which they proposed, ’a formahzed“ .
action that protected contmumg multrdlrect:ona! gam for all concerned )

. L Some of the multtple functrons of the Cente ar,e descnbed &% fo!!ows (Chenault 1975)

LT e U - To facmt’aie the parhcrpahon of rndivrduals and groups who a}e otherwige lockea’
. . “into’ their system's -orgahizational strucjures and hierarchies;

DU ) 2..To record.responsibility and°accounta ility c‘iearly and in advance at gto !
oL ‘si mmﬁal agreements among co!!eagues, o ‘

]
=
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“~

" 3 To provsde 3 pubhc reward system butft upon mutual agreements and freedom of .
. choice; .z o .
4. Ta enable free agcess.ami exit int rrian seryices activities’ (wnthm the respon-
- tbdny!accountgbmty agreements e
+ __ 5. Toencourage expenmentatlon wit ne'w and ongmabproposals;,_fgr human services ,
- _activities; .., e v o
- 6. To noungh egalitarian relgtionships among cdlleagues; __~  * -
- 7. To provide admtmstrattve superiors with coptinuing ﬁysiematlc mformation about B
what is.going on within and outside their administrative ‘bolndaries; - -
"8. To provide for all, equal access to information in a multidirectional flow; ~
. - 9. To énable peopte at all levels to ‘do business with one another in mutually . .
. s benef:cxat ways; and, .
.- .15} Q rewatci individuals and groups for workmg collaboratwely . RN
. & ~ . 2 ° H
- kD) o ) -/ ¥ , )
- N v, ) - _ - T
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- 'l. SURVEYQUESTIONNAIRE .~ - S e
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S ~_ HUMAN SERVICES PROGRAM QUJESTIONNAIRE!
= ? - . * ) é ) ’ 7
o ﬂ_/u/l.— Progs:am ‘I_‘itfs” ‘ ‘ — - S : S
N ., 2 Program Director____ .~ . Phone_( ) s
BN ’ . - - St - . ‘?:___‘; e A
-7 3. Instigytion R . DL ML
. : 7 . . . - o ‘(:
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‘ e \GENEﬁAg. PROGRAM INFORMATION

1& » . < 3 . = ) / T v J
... 4 Within what college, school, and/or departmerft i$ your program's administra- _
. . ,tiqelo§mizétional home? .. - A .

~ -
E - - .
< - . 3 »
0 T ] N

3
-

o - 5. Please ingicate the primary sources of economic support for yaur prograrm by estimating
T the percent (%) of the total birdget cont;ibufed by each source: | ’

- N "’::

- L4 ) N S P . . - N ‘
A _ ~SOURCE - . -1 % OF TOTAL
e .- ’ H » . 1 ' [PTPR ’ r ’

i | .t University (including program tuition) ’ T

I | Foundatfon . S s
. - - - - = = 0 * - =
e 0 Y., | Private funding other tharf foundation-. . N R
: : . Federal ', .  tw e= L |t s T
@ 7 —— _’ :' ‘e S - - - . . . ) R (’
€ sContinuing education, institute, and center directors who have multiple short-term projects and program witt en-=

= &~
. v F

. countar some non-applicable itams. Please-atthch special materials that describe your program
- - . <
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A R , APPENDICES

. e Piease check the appropnate range of your assigned budgét* that is aﬁocated for faCu!ty
) ’ salanes ass:gned specifi caHy for your pragram. r

®

- ' S g_éss than $20,000 . - $200,000 to $250,999
R L. T $20,000 to $79,999. ., -~ $260,000 to $319,999. By
ERR 7 " $80,000 to $139:999 $320,000 t0-$400,000 .
e $140,000 to $199,999 © o *  Over $400,000 S
* fiinds specifically and officially earmarked for your program ’ . o
- 7 Th{"asé{gned annual chjgét, not including faculty §aiari€§ for this program is;
7% .e=— Less than $500 — 520,800 to $29,999,
. " $500to $1,499 e $30,000 to $39,999 .
- . — 1,500 to $2,999 — - $40,000 t0'$49,999 -
- . 2 —x—  $3,000 o $4,999 — 350,000 to $74,999 -
. — -$5,000 to $9,999 . — 375,000 to $100,000 .
- —- 10000 o $19.9%9 "Io.s —— Over$100000 . .
<~ - 8 By,what accregmng group(s) sf any, is your program aecrediiéd" : o7 _
¢ . . . ' . e N - ’. »
. 9 At what stage otdeveiopm&qt is your program'? - R o -
;g' v T : —_— Deve!o;amentai stage -, . - .. } ) s
i .. P — Presently in the approval process” . e ‘
‘ S — Offu:;auy approved by appropriate umvers;ty bodies —~ .
. : date

10. Please hst the job tifies and departments or orgamzaf ons oi those who werelare pnmarlly

, responsible for the deve!opment of your program. o K e »
. L - OB YITLE DEPARTMENT OR ORGANIZATION |-
* . =~ ’ * LI . ) e i = ' .
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) CuBRENT STATE or= HUMAN seavrcesﬁhoFeserNAL EDUCATION e
7 11 P!ease check the prfmary purpose(s)*of your program. - -
- v Educatronltralmng S - o - ‘a;
5y S ; ! A Research = : v .
R A . e Service . ’ . < v . :
- ‘ 2 ————e  Other (plqase specify) - _ . . — 2 .
L ‘ . . ’ ! o . -
12. List the.names of your institution’s departments, schools, 8r units that: . ]
) " a Share formalized responsibility for';he administration of your program: _ . . .
- . _ - P ] . i - — , ' ) 4\‘ .
... . b.Offer courses in your program e )
' ) T,
o DEPARTMENT OR'SCHOOL |, % OF TOTALCOURSES. - [* - .. = ~
i ) ) } - s . . . )_ - N
x ) ’ ‘ * ~
- § - 5 ’
% - } ) N l
. - . * * ".7 ; - i = S i
z * - ® . , \' =
o ¥ ¢. provide teachmg faculty in theprogtam ;e o
- :g " R - 3 - & _ . - -
T : ) . ; , TOTAL NUMBER s -
e N DEP&RT.YM,ENJ\QR scHooL  {o2acuiTy |- TOTALFTE : S
. N - .= LW - A - - - T -
’ = = [ i * - -y ' . - =3
=3 ’ *
; = s i 5‘!
t . _— B e - =
. ’ - X . - = = i
T ' trrné‘ equivalents .~ - T ' R ,
< | P L ’ = . - *
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o, _— A . - - APPENDICES -
13. List the names of the other institutions, organizations, or ageneies that provide faculty for -

“your program. (Include field placement sites only if supervisors hold faculty rank.)

-

-

~

—- Y N j\ - - -

«

14. What are the possible majors, specializations, or curricular options under your program?..

- -
-

-
e

-

~ - " . L P
5. Type of degree or credential awarded by this program:

- Masters degree

' : ' Doctoral degrilt 4 . : ' ‘ v

— Certificaie . .____ Postdocteral
— Associate degree I - degree or certificate . -
" . Baccalaurgate degree ) ——— Other; " .

: 16. What is the-total number of credits or time.required for completion of this program?
.- . 1"'-’ i N o .«
Qe - total semester hours _ - )
. . N OR ST .
R ——_____ total quarter hours R "\
- S OR :

total contacthours -

- -

17. For what career positions are students trained (e.g., grb‘bation officef, mental health ad-
ministration, educator, social worker). if applicabl€, please indicate for what human‘servic\e
“area. ) e . .

-

. HUMAN SERVICE FIELD " - -~ |

f
|

0
O
L92]
3
O
z
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CURRENT STATE OF HUMAN SERVICES PROFESSIONAL EDUCATION .

’181.—'[}\9 professiq{';gj role (s) for which students are trained are prin‘xarily:l - ’ -

- . Direct servicé provzders ‘ o . ) K
—— Administrators " - . e
—_— Other (please spec:fy) . ] : E .

- 19. Graduates of this pro'gram éi'e trained primarily to: (check one) IR
() Perform a specnahzed job functlon or role within the ﬂeld of =
s . Tjob role}
]
. () . Pei'form a specialized iob fur;ctio'n or role across fields [job role]
( ) - Perfo:m a.nymber of job functions i the field of < N ’
. [job functions].- S .
A', ” . T 7 . - ~ . » » L. ) - -
’ ( ) x ‘Perform a number of job functions across the fields of {job functions]
+ £}
) 20 What term best describes ihé graduates qf's'our program? (ghgck one) -
2 ~ * - N . N /,‘ N
] . s ) J’L,_ B
‘ : GOALé}OBJECTIVESIPHILOSOPHY ; '
21. Pleas provnde abnej program descript: n mcludmg general program goa!s and purposes
* *  (If alfeady m printed form p!ease attac and identify) - - ,
e T - ) B ’ . r’ ~ B S
g A_l\ — T =
. . - o~ i x . '\
i - v - . = L
N . -~ )‘ v
— . C e - TR <

s . N “’ ~ — R -
’ = s = = N . - - = -
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(oo SRR - APPENDICES
o . R B ; ) e - - . . - . . /‘ ’-‘ :“ )
E . Ry e " . . M )
* -» 22, Please list specific program objectives. o L= .
L LT . ) R .
. . - - - - An* = - - _
- 4 - L] ¥i -
= & ., ’ -* h ] . . L3 =
3 . — = - 7 O \ .
- s : . . . * ' .
- & » ) ‘ * ‘ -~ " »
= A . - =
' [} <@ s
N C - N T ., - ¢ ) e
70, ., ot ;‘-. I .. = N - i < .
o‘ V‘“} - ) ' s ” . R , y . ‘ . 7 7 - . ' —,
.. 23, Ifthere is a special philosophical or theoretical orientation for the program, please specify. .-
- . X i ”~ * - A ] . N . .
. - / X
- * P ] , .
. . N - PR s
- i + - ¢ »
(A ?_. . . , F .
-~ , e 7 J T——n ot T ... ¥t , ]
: . FACULTY/STAFF R ..
. - :: - - o P ? n [} P i .
- gi’r - T 240 P‘ease SPQCify: * . - . = . l- ~ . o,
- . - &;’ . . cT N x .. i .
: a. The ‘educational background of the programi director: .
’ .( . ~ . * P é +
i . - Bachelors degree <, 7 .
. o Masters’degree s - ¢ N .
. ~— Doctorate - - - . L.t « '
—~——— Other gplease specity) _____ _f . o
. “ s - .- ., . ?\ . '. + . {
oL b. The prograni director;s major. field of training: - SR , )
. . 7 : . « , . : - . s .. ‘ i - .
¥ _’w' - ) ,R = :r ) . ”‘/ . . R o ; R
! _25." Please specify the educatidnal background of this program’s faculty anl professional staff

by iﬁdicatin_g‘the full time equivalents at each level.

R

g
[NUMBEROFFIE| . ~.. =

) Co . “DEGREE *| FACULTY/STAFF "
o | Bachelers degree - . : T , ’ :
s oL ) . 7 " ’ L 4 T !
\ ) _Masters degree , <
PR .| Doclorate - ' S P . oo '
P I oL - = — - - - {
T . |-.other : : '
» o — . - - dF VA
) ‘. » Human Services Monograph Series e No. 7, May 1978, g1 - e
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' CURRENT STATE. OF HUMAN SERVICES PROFESS!ONAL EDUCAT!QN R
- o . . . = f;r—_ . . ) '
M 26 Please indlcate\the number (fuﬂ-txme aquivajent) of your facultylstaffwho have maior educa- o
- ) tlonat training andior expertjsa in.each field be10w. . o e,
. D I e = NUMBER OF FTE - - :

s. 0 7T MAWRFELD | .-

FACULTY/STAFF.  }-* -
. ) St ‘Antyropo!ogy e, ‘

N > Business R . . .

¥ - P " D
- ., |  [Education - Sl . . -
- » . ‘ P « - L 4 : ‘ 1 ’ b r .
S . _ Fine-Arts R e, -
’ - - . - - ‘ T a . : Fe- 7
T - " Humanities R ’ T / -
- - Law Efforcement . . R e

. . | . Medicne . ° - o , e L A
Fid i i 4 b ’ . e - N - )
- - Mental Health . . CL / _ . e

h = L i
. P . LT -’ h : - ’
. RS J - Nursing LT . e - / ] - o
s L - I p < -7 ° . ’ o
) Philosophy =~ . i ‘- / - ~

N M A . » - j ) . . -, PR -

S . Political Science - ... ! - / YL ) : ..
L " Psychiatry ) . '
. ),‘“ - - . n R L " . . - e
e " Psychology Ly N / T, o ) ’ ,

. ¥ -
= ’ “ I Py ...3‘5 . L ~ = = . «
" ., |.. Publig Administration  -. / - 3 1. U
— e = = p - s T . « ¢
. -

‘Public Health ,

. ’ \;: s B .‘ .~:»;“>
.. Science: .. ~ ¥ S -

’ ' , Social Work : " .
e " | Sociology _ / T b

»v\ * . - . . . / .
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CURBENT STA'FE OF HUMAN SERV!CES PROFESSIONAL EDUGAT!ON

) 30. Ploase estimate Current and mticlpated student enronment
] ENFOLLMENT : —-juu;-nME, PART-TIME 2
« =} Curent [’ ‘ 1 7, e
- - Anﬂcipatad for Fall '77 1 .
o ‘3%. "Please estimate thanumber of students who graduated from this program 3
S durfqgmemostrecantowhﬁngyear ——
) ! 0 . during-mee: firsto ng year - L w
32. For Masters and Doctoral Students Only: Please ostimate the percent (%r) of students '
R} . enrolled during the’ most recent operating year whose previous degreeswere inthe follow- |
L . ing sqblgct areas. . ) _
' DEGREE OF MAJOR FIELD GofStudents [ -
: L Anthropology 1 o ) 1 }
: _ Business ,
: ‘| Education L " T , -
. a ' -FineAts - RN - c ] o
) e T Huinanities’:, o ‘ - ) - -
B *|__iLaw Enforcement - 5 .
_ <|° MentalHealth " - . - ¢ ) *
o i Nurslng - ! Y ’ 7 ~ )
, | phllosophy . > R R |
o Political Sclencé ~ =~ * S TR B
o . Psychology J ' - - : -7
o : Public Adminigtfation . = © | . .
. ' Public Health , " i - A R
SRR sszi:;:vork- : ‘:4 ' — - = ST ' f'
. - : : . i e we o
' Soclology L - _ L - RETI
| Urban Shidies 1K s b :

g4 Human Services Mgno’graph)Sgrieso No.7;May1978 . ,  ~.° . ~




SR cunaem STATE OF HUMAN SERVIGES PROFESSIONAL EDUGAT!ON
g o 30. Please esﬂmate currant and mticlpated studeht enrollment.

S ENFOLMENT | 'JFULI.‘-T!ME_ PART-TIME | = -
e - e 7L Current T [‘ . N

Ea
.

e . Anﬁcipated for Fall m . '
T 31 Please est!maie the number of students who graduated from this program - 0
) - - . . 3 \. ) o b ’ . ; =;" .
R — o during the most recent opgrhtlng year -
. - ) R | , “ A 7 ‘ N N - .t " - )
: g - during-the first o ng year ; _
32. For Masters and Doctoral Students Only: Please estimate the percent (%) of students
. enrolled during the’most recent operating year whose previous degree&wefe in the follow- *
oF .- Ing subject areas. _— ) .
’ ] - DEGREE OF MAJOR FIELD . g ofStudents | - .
- " Anthropology - ) | .
- _ Business , . )
& Education L ) ) R
R =y v AR I R,

’ v k(é ‘ Human‘ﬂ%’ ' - A' . -

| 1 Law Enforcement ° . o .
, : © 21" .Mental Health - . } .
’ } - Nursing - ' Sl ,‘. s 1o § )
) h | Phllosophy . " N -
o Political Sclencé ~ -~ * = R

i .PSychc;!ogy ‘) : N -

Public Adminigstation . * - .
. Public Health , " B b - - .. 1-
v Sclence - . .-
.. ¢ | Soclaiwork -~ ', N f
Socloiogy . .. -7 . L -

‘| Urbah Studies : 1B T es |
e ——
94 Human Services Mgndgmph}Sqrias. No. T,:May},978? o, e T
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*

. Please esttmate the bercent (%) ot students currentty enrolled in this pr gram who are also
currently emptoyed

. Pleg.;e list a representative samplirfig of the fields of employment of current students.

RS

-.." VN

=

*

*

3:’:.,Etease estimate the percent of gratfuates who are current!yfunempiloyed.

v
T
* - ,‘V’Y“

. e

A .

— % of graduates .

‘36 Ptease prowde mtormatron regarding age, sex, and ethmc backgrOund for current students

(full-time and part-time cqmbmed) s )
a : _ .
. + ESTIMATED % OF - .
. AGE TOTAL ENRQLLMENT -
- . 17-21 : %,
. 22.30. . %
] 31'40 L % “ »
Over 40 \, - \ A % :

1

-
#

i

b. Please egtimate the percent of your total enrollment of students who are female.

- -
& £

»L % of enroliment

. )

-

R — - ESTIMATED % OF ™
ETHNIC BACKGROUND TOTAL ENROLLMENT -
Caucasian/White oL ) -
Black/Afro-Ameriéan " ° )
_Chicano/Mexican-Amerjcan =Y j .
' Other Spanish-gpeaking American .
Amencan indian/Native American .
-Ortentathszan-Atnencan - ~
(specify other) N
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: - QUHHENT STATE OFﬁHUMAN‘SERVlC‘ES PROFESSIONAL EDUCATION

. toT T CURRICULUM .. ST o .

+ .. 37. Pleaselistthe requ_irzd coursss for this program. Indicate those courses that are requirdd to .
- “be taken early {E}, middle {M}; or Late | m,’ X iversity depart- =~ -7 -
-ment or academic unit offering the course, (Please place a check mark in' front of those - -~

Courses that were developed as new, not revised, courses gpeciﬁcauyforihis program.) T

- i GQURSE TITLE WHEN REQUIRED SPONSOl;{lNG UNIF s N
T \ =T - T ) - - : e 7 . - ; + - ‘ ’* ‘ ) "‘;ﬂ"
< e .
0T T . :J oo . LT : o o,
.o 38. Please attach official university course descriptions for required courses. ' T ‘ -
. >? ’ . A' . ’ ‘ i /-t\ * i ? . . : ) - [ x . - o ) _; \ *
39. List titles of hew cougses pres\ently being developed. . . .o
& v - \ . R . H ) o - B
A ~ - = N ¢ v
. o "COURSE TITLE ~TSPONSORINGUNIT | - . ;.-
" 40._ Please list course titles of program electives or rep{éﬁaﬁﬁﬁ{rg—electivesz ' 7
¥ . . COURSETITLE. - SPONSGRING UNIT
N ‘ . (-r“ . ) * o R
‘._ e N = .
- * { ; 1 i ) R — . - — R Ry -
1 R ;j-‘;f . / “ . ' _ - 1
A ‘ AN, S : ]
- * - Ty — - - - 1 N - - , . =
x f : ’ ! ) ) - * > .
* o D . - ;" -7 T - «
T e N -
2 N - - - - ‘ ~ -
R '96 Human Serviceg Monograph.Series ® No. 7, May 1978 - ) o . o !
= . . 7 ) - ) b4 L . - - - ) 4 ‘ . .




. i:f - ’A ' . ) ‘ * v % ) ’ * 7;7 i b: .m ’ i }’
. . i = A \- . ( . 3 f , ;‘
. .\l _ . . - ~ H \ ‘ ;",: -
o e -0 T -APPENDICES \ M.
; ] . /_ \ . A
- , - " ) > : ’ ) B ’ = 7” ‘_E— ’ ‘1', - ialal
* .- .  FIELDEXPERIENCE® R s
o 43 Check at what pomt (s) in the program the field expenence occurst ‘ ) = T -
- ! i s 3 - A - "-;,‘l Lot ) ‘;%
7 ) y  — Begmmng or early in th& program . -l
- ; - Dt e Mldway in the program - . .o ’
.oy, : —— . End or near the end of the prpgram - . S
. . —— _ After completion of academic program - L - .
I' 2 Other (please specify) — — , : i
P . - i L. T * ~ - ) " :. 5’. . ‘-
g ) 42. Ptease mdlcate the_average number of work hours per week requsred while students are L
i = eﬂroued in field Qgsperience . "\ - T e
& [ . - . A ] , PR
o s : : N _ hours per week .. . -
T 7 ' ' * s - -7 e
.~ 43. List five (5) reptesentatwe agencnes where your students acquu'e field expenence (lt the
. name is not self-exp!anatory, please provide fhe category of human service"of which it ;s a
~mémber.) s - . i - . . ) )
: .. . v : ‘ i \ ’ . RN ) , ’ \ ﬁ - .
! R : . : o -
- [2 R 2. i } hd t‘j‘ ’
- I} ‘ 3- i ‘ , \ = * = ¥ - P
Y . |’ 4. - 4 . L 4 . ;; 'i\,&. ..
: . 5. : A
T a -, ' R ) z ) - A ”' ‘;-
¢ 44. Please indicate the percent of program credits required by: .y '
N PR . * . L C o= -.‘ i . t . vy 1;; ) - R
’ academic courses % -field experience — % - ;¢ - ’
_ . . . . L - ’ H P \
45. Check the prineipal methods (s) of evaluationfor field experience. M
‘ " - Written exam ' : . - s -
: ' —_ - Oralexam - B
R —— Written report or paper B . o
-~ Facully observation or superwsmm ) o e e
ot : -~ Agency observation or supervision } e T "
-t . - Qther (please specsfy) . . . ) = L

BTN 48, Please i1st any expected student outéomes or competency goals fq{ th progfam T

- x .
v . _ —— o . ‘

- = . -
N , - : .
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CURRENT STATE OF HUMAN SERVICES. PROFESS(ONAL EDUGATION
s . Y *
e T =T ‘< c’unmcur.mnnshus‘ S -, .
o ‘ 47 lndicate for the total program the general spreadm‘ Qontent across professr nal ﬁelds (e.g.,
= psychotogy, sociat work, educatron pubhc health)
T e 'd X . . o ) ‘ L ‘fs o ) f - vt .
-+, " [[___rFewoorconteNT . .| % OF TOTAL COJRSES,
[ ‘ - - T -
4 - - ] L
* d ¥ ) £ * - ) ) :
% B ‘ t * . : . . \ z ‘ — — * -
L e L ¢ : _ S ¢
L 48. Please check whnch curricular pattern best describes the required cowiﬁ of your progrém‘:‘}i
", -y . ! , ) * - i.
. - . a - —— A combination of courses representmg a sihgle specrahzed “freld“ (e.g.,
y - ¢ courses representing various aspects of social work or public admmistra- ~
' KA ' tion or educatron), .. _
. b. —— Three or. more basic requirement’ representmg drﬁerent academic dis-
- - ciplines plus three or more elected field specrahzatrons )
. s . i . -
c., — A combmatron f a) and b) above, with some requrred cognates and some
‘ - requlred field g ecralrzatron | . o
_ ' d. —_— A required core of courses that cut across three or'ore f‘elds, Sl R
e ” . S ol . ,
e — Other A : B 4
’ - : - - - * . J ‘ L - R -
; E; - . ’ | /‘f E ’ (8 K ’.@ - n )
F (‘ S I . s B
- - "'J ;. i ‘J - N .
- . ”~ . . v ) '
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APPENDIGES -
Descﬂb%d beiow are vatlous eontent categorles for Indivldual courses. Please Indicate the

percent of  your courses falling In any of.ths iollqvlng content categories: .
- :

% OF TOTAL CQLLRSES =l INTRA-COURSE CONTENT CATEGORIES

e [ I L . . . '
Y HEE T T ‘ '

: : _ Spe(:ial!zed technology (coursa tities suchasinfmmauon o
. + " 4 |Systems Désign, Communlcaﬁon Skms. Statistics, Oﬂ- L
A J minofogy) e

S : Specialized content of.a-particular field (course tities such|
* A it as Ep?derﬁiotogy, Group Therapy, Semlnar in] - L
-‘ - .Bureaucracy) sy . R

S . ———2"—_ | General basic content of g cular field (course tities]. -
- : L . - | such as.introductionto ...; r!nclples of ... [Soclal Work, '
. .o ) Counseling, etc.] .

4 : . | Generalist (courses containing equally balanced repre- v,
~ - o sentation of 3 or more field specializatipns; e.g., Human .
) . -Service Systems, Program Evaluation) s L

Fa— *
- L3

' 50. Pleasa check with method(s) if any, are uwd to integrate the subject maitar betwean and
- ‘ ,among courses: . ) .

-

- - g . . oo

-k

Sy, L

Mw’"”

A

Professional seminars : o .
Field experience e T . >
Team teaching .
Other (please specify)

-

EVALUATION

S g

51. In the current state of your progrem deve’lopment piaase lndlcate tbe overall Ievel of
progran evaluation: i

-

¥
2
- LY

- tion of program; -
Program s evalugiéd on the same basis as other d
Program has had external evaluation; -
Program evaluation now underway; resuits will be availablé s
Evalustion criteria are linked to program objectives; . . .
uation includes both procéss and outcome criteria; - .
Evaluation includes assessment of responges ot (chack all that apply)
studentd® ministrators ~

No evaluation sysfem at the present time other than e«3ursq grades and eomglg;_

o0 programs on campus;

U ——

community organizations, Including prospecﬂve employers - -
_Evaluation uses.a method of follow-up on progra;n graduates to determine

——

“satisfaction and employment outcomes; .

~Students parﬁcfpate in developing program evaluaﬂon criteria.

. .
. . .
/’ . -, 71

L, h ) +
e . ) g) . -

EY
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. " CURRENT STATE OF HuMAN SERVICES PROFESSIONAL EDUCATION - *
T ;‘_\' o Pnoar.emsmn NEEDS . \

« - 7 . ~ - o
L -. \d -

. §2. The items below have been suggeated by ptrograrﬂr devetopers as serious ba;riers to the
: elopment or succéss of programs. Please check those items that have represented bar- o
riers for you, and rank the five (5) most serious problems.by placing next to the selected .

> ’- items 1 for the mogt serious, 2 for the second most serious atc, , r L

o e Recrurtment su;dents Tt o ' N
: Inadequate préparation-of éntering students N
Acceptance of graduates into advanced education or graduate schools |
Lack of faculty interest outside your own department or untt - - ¢ o
General faculty resistence . .- s
Faculty concéfn about academic standards ~. . - s
Administrators’ concerns-about acadeémic standards’ .
_Adminjstrators’ laék of knowledge about the ‘subject area of program )
General suspicion of passing fad . ’ <
\Lack of economic support S :
‘Lack of adiinistrative leatership above program ‘lovel :
Competition with other university programs for. oommun{ty field placement”
Supervision of field assignmenigl S e
Problems of faculty recruitement for reasons other than economic -+~
Problems associated with assessment of fiefd or experrentlal learning ’
Program accreditation, licensing, or certificatien .
Student job placement aﬂer graduatrom & v
~ Other (please specrfy) % )

. - - St L -

>
.

I-I"l !..lrl'll I;I.l~l'l I l-

|
4

- * -
. . . R
~ . - [

53. Please indicate any antieipated=changes or future developments in your prog S

-

Y

-
.
-+
-
-
LY
-

£ - - R
[ H - . [y

LR P . . . - -
- ) . - 3 r . .."

<

) 54. Please trst what yOu consrder to be the three (3) most rnnovative or nontradltlonal features
- of your program . - <

B
- 4 7
.

- ) J
. \7’ K v é . o '“"7 s’. o ‘ . . ] i i
') _55. wiat three (3) things are most needed to make your program a success?
_ A . L4 _. : Bnani # . 4 -
\1 . } N . . ) "{ - - _T, p
" - Y
- T2 : - : - - f - s —— -
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i ST o 7*. . B . ST \’ T Lt = P
L S * 7 . . APPENDICES- .
s> - { | * L e - H
SNl L - ‘ THE CONCEPT OF HUMAN SERVJCES _ S
; - ‘w: o . i ’ . - ; . . .0 . ;’ - . A‘: . , . i . - J,
' /56. Do you believe thiere should4e a special field or discipline called human services? .
. T8 o B T "" h i “ ‘(\‘\"Y‘ - oL ’
R Yes' — No * ——~ Undecided _ : ‘ : -
' 57. What do you corisider to be the,major issues that need to be examined by educgto’rﬁ of -
fuman services persorinel? .. i . - . . «
A " ’ T - . B T . . . ' g._* )
. - S—— — - . .
-~ . - 4’. x Y [} 4

L]
R
N 5
x

o
R
.«
\J

-
Lt .
S'

- , ‘-
W :

. = - ¢ .
.J . s . *

‘ 58. Pleass sen‘d additional materials such as Erocxhures,!syllabi, and other descriptive materials : :
Teo regarding yeur prograg.- '

s =

’
- ¥ .‘ ! X
'Y L
fx - . » -
1 = -
l
vs N .
- * - ° ~
] -
"‘—‘
\ N s .
1 2 -
= -
. . . . ; , v
¢ o - -
Y . \
- = - . -
x *
-

YOUR: COOPERATION IN COMPLETEING THIS QUESTIONNAIRE IS
, , GREATLY APPRECIATED. WE ARE CONFIDENT THAT THERESULTSOF .
- - .- . THIS EFFORT WILL BE OF INTEREST AND OF USE TO YOU. THANK .

You! o . co
> - &7 - hd ‘ i;' — -t! - "”
\e N 1- N - L R £ ‘ . -
. . 3 i _ - - _ 1/ ! . 5 ’ , 'l -\
’ Y - i 5 T ) ' i
S
* N . A ’ -
, . .t P N }‘ BN
< . ’ e € .
¢ : - ’ : ) e
h ) X - : . [
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s . . . . . . '
, QUEsT!ONNRE RESPONDENTS .7 . e . E
N \& - SR - . T
) . Umvers ityof Alabama,in BirminghabA~ Boston-College ’
Health Services Administrators Development Program Community Organizetion/Social Planning
- School of Public and AlVed Heanh School of Social. Work . e
’ . - Richard Thompson Fidehz Masl ! o .
. .\ . . ‘= " N = - _
\ ‘ L - 1s - - - )
© American Coﬂege of Hospltai Adminlstration - Boston University v .y D
e Division of Education’ . Health Care Management . vy el
! James Martin v S co School of Management Choe L T .
_ ) Hopking Holmberg  « - : R
* 4 : * ¢ v ..‘ ,, * K ' i, -
i’ . Antioch College/Appalachia - . . .
. Social Science ProgramlHuman Services Major . - Brigham Young Universily - .
s Roberf Snyder\ . Social Work, . | . ’
- .. ~ Sociology Department ’ .t
. ’ , - Eugene Gibbons / ) .
~ Antioch Coliege/Washington - . . -
- = Human Services Delivery and Administration ¢ < - *
Al Engleman i . Unxverslty of Calﬂomla—[{avls : 9
. 5 T , * ¢ +  Community Development Program
. Department of Applied Behavioral Sciences . -
i University of Anzona ) + EU Blakely .
) Arizona’Cooperative Extension Senvice, - . . ) S
i*ﬁ-;J Gollege of Agriculiure ) . b
“Gerald Stalrs : ‘e . _Un!verslty of California-irvine : e
. . - Community Mental Health . \ ..
.. ’ . . ST .. * _ Paychiatry and Human Behmnor et .o .
.- University of Arizona ’ . & E. M. Pattisort + - ’ .
. College of Nursing - . L -
. ~ Gladys Sorenson ) ) ’ - ’
. . . - ) ’ . California School of Professional
. . . -4 AbouGhorra L
Bangor Community College of the Univarsity of Maine : _ -
s Human Service Program (Associate Degree) . * . — e .
oot Department of Heanthuman Servm& o . Ct -, :

§ Mary Lou Commier = - .- - . - - .
R ' - " . e
= ‘( = S~ & - = b — ‘ ) = * - ’

» . o ‘; ) 3 v * . = : . N
.; mformammsnstad( the following order. Name of mstnutson,,ntle of progmmrespondmg,btgamianonai unit wlthln N
.y * which the § program resldas, and Name of respondent L.
.o 2
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R ‘Califorhai State University-Fresno " * _University of Cincinnati  * R L . om
B Child Development Ma]or Law Enforcement Technology . .
. .- . School of Protasslonal Studres Home Economics - . S . - o
o . - Department- . - , ‘ ' ’
“ 1 1 ..  ‘Gawen Cooke R ) Unwversity of Cmcinnatn T v
_ . ,“' ST :r " . Rehabifitation Counselor Training Program
oL R TR .. . Coliege of Commuity Servicés
LT " California State Unrvershy-Hayward R : Julian Myers - - .
S Socfal Services Optipn - - . . T
<0 ¥ .77 ‘Department of Sooiology ' .-, . . . >
. Richard Larson - ‘;‘ University of Crncinnah T - -
i , P "3 i Soc!alScrence Technology
) ) RN L oe . L e e s - 8
...+ - California State Unwersity—sax? Francrst:o . W ;
L Department of Social Work Educatron, s S - Universi yhomecrnnatl -’
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RS C A, Stephngy Keyseﬁ ) .
x &, . » e . ve § '
. : . Case Western Reserve University. .~ | ¢ ¢ . <. .o - . . i
"+ .#°F = Human Services Degign taboratory : " N ' . S -
M + School of Applied Social Science < _* . University of Cmcmnét’ : .
‘- . ThomasHolland - . : Utban Affairs . ° %
é i o . © ) Coliege of’ Commumty Servrces - Lal e
!%‘." P, : Sam Sherrill .., . VO N
T Claremont Graduate Sc,hooj o e o . Q PRESAS °
; W f Public Policy Studies Program s . - S . i
- * Forest Harrison - = r§.,,, . ~ e College of HumanServices R * :
e ; .+ 201 Yarick St. : ’ e
R - RO New York, New York :
8. . 8
_Universify of Cincinnati’ . - Audrey Cohen  » . . =
- Child Care Technology o -, P
PsychologylSootolOgy .- - ! . e N
. - - v Unwersrty ‘of Colorado : e ;:o;f
) - ) ~=- Clinical Psychology Graduate Tratmng Program SE
Unrversrty ‘of Cincinnati ® Department of Psychology” r
" Community Health PlanmnglAdmmrstration Dan Wéatherlay < g )
. _,Qoliege of Community Sgrvrges p C ol s \ «
5~ Marvin Strauss - Soaero o7
. - Unwersrty of Colorado
’ . ~ . * _ =~ Guidance and Counseling - R -
= University of Cincinnati = » « .  School of Education G
... Community Planning Program <. 7 AbertRoark - A
oL . Department of Community Planmng S ’ ) : . N . -
U Kenneth Corey _ = : . e - *
. . . . - . Colorado State University .
B S . L‘ Center fof,Continuing Educauonr -
R University of Cincingati = . . Johm Snfder . : ]
- ' .. Community Psychology Institute ’ : ) ;;_,,‘ L Co .3 d
. ~ " Department of Psychology T Bl - . e -
e . Brendan Beddy - ' . .o Comell Universify: -~ g -
)' o . oo Department o;"{)‘ommunity Servlces Educatroanyman
d 7 : T e R . Services Studies L 4=
’ . Umversstypf Cincinnati . Collega-of Huinan ECOTOQY LT S
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L Robert Mills .. . ' L -
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